



Classical Studies





 Core Proposal:  The World of Classical Rome (CLST 276) 

Model Syllabus:

The World of Classical Rome

This course will investigate the historical development of the Roman people through study of their history, politics, society and culture especially in the 1st centuries B.C.E. and C.E., the turning points of Republic and Empire.   The course is structured chronologically and reliant on primary source-material as represented primarily by the writings of Cicero, Suetonius, Vergil, Tacitus, and Plutarch.  At the same time, a paramount aim has been, and will continue to be, to develop in students a vivid sense of what it was to have been alive and participant in Roman society during that period.  To that effect, other primary material such as art (e.g., architecture), literature (e.g., the poetry of Catullus, Vergil and Juvenal) poetry), epigraphic documents, and other “texts” will be studied, analyzed, assessed and interpreted by students, all set within their proper chronological and contextual frames.   A further primary aim of this course will be to draw students toward comparing the world of classical Rome with the modern world and their understanding of it, its institutions, thoughts, practices, etc., so leading them to deeper evaluation of their own lives and values.  Some the questions students will be asked to consider include, for example:  why did the Republic break down? How was the Principate developed as a solution? Meanwhile, how did social factors like class and work play out in people’s daily lives and values: was Catullus less suited to Lesbia, or she to him? How did cultural productions like the Aeneid or Nero’s Golden House reflect collective aspirations? How did interest and tradition steer the course of historical actors like Cicero or Caligula? What did Classical Romans think of their world? Do we agree?  
      Students will learn and practice the work of historical inquiry as directly as possible, on literary, documentary, and material sources; by integrating different approaches they will better understand the complexity of lived experience and the interaction of historical forces. Sequential developments in Roman government establish a chronological framework for our study: Students will master the chronology of the Classical Roman period and know its signal events, people, institutions, and productions.  Students will critically analyze Classical Roman texts, artistic representations, spaces, and experiences, in order to understand how events and social forces, both collective and individual, influence the processes of historical change. Students will identify distinctively Roman patterns of thought and behavior, so as to understand Classical Roman motivations and actions on their own terms. Students will assess Classical Roman and modern interpretations of what happened and what it meant, from epic and satire to historiography, and they will generate and evaluate their own theories about historical change. Students will practice skills of thoughtful and effective communication in classroom discussion and presentations as well as written exercises. 

Learning Objectives:  Historical Knowledge:

· Students will be expected to master the chronology of the period, know its 
significant political, cultural, and societal events (e.g., Punic Wars) and the major figures and their significance for the period (e.g., Caesar, Vergil, Nero) and through which they will trace sequential developments in the systems and ideologies of Roman government (e.g., Senatorial authority and its waning, the rise of military leaders through military crises, tensions between aristocracy and populism, etc. (HK:  preamble).  
· Engaging with such topics as, for example, Roman achievements set 
against their cost, the establishment of the Principate, urbanism and its effects, etc.,  students will be able to explain and evaluate the evolution of Roman society and culture through the period, noting significant changes and shifts in historical concerns and emphases (HK:  competency a.).  

· For this engagement, students will confront a variety of sources, including 
historical, literary, philosophical, artistic, epigraphic, etc.  Evaluating this variety
of sources and assessing the information the sources provide, students will come to understand that historical events, social, religious and political forces, and cultural and artistic products are implicated (HK: competency b.).  

· Students will also learn from this variety of  sources about how issues and concerns of the Classical Roman Greek world changed over time, and how those changes are to be measured in shared, but also in personal perspectives that have come down to us (e.g., Cicero, Juvenal, Tacitus)(HK:  competency c.).  
-
Comparing primary with secondary sources, students will develop the critical ability to differentiate between ancient evidence and modern interpretations (and what influenced them) and will achieve better understanding of this signal period in the development of western civilization (HK:  competency d.).  
Learning Objectives:  Skills:  Critical Thinking:

-
The variety of primary “texts” and secondary interpretations encountered 

will aid students in comprehending, summarizing, and contextualizing evidence, but also in understanding the significance of media and how different media (e.g., artistic, dramatic, epigraphic, etc.) convey messages differently (CTS&D:  competency a.).  

· Students will be able to locate, evaluate and analyze significant concepts, themes, topics, etc., in texts which represent significant information, opinions, beliefs, etc., and which “flesh out” the bare chronological and historical “bones” (CTS&D:  competency b.).  

· Studying secondary sources, analyzing their views and assessing their worth, students will become better critics and be able to evaluate interpretations in increasingly more sophisticatedly reasoned ways. (CTS&D:  competency c.).  

· Stimulated by secondary sources and their own reflections, students will generate new interpretations, questions, insights, and theories about important topics concerning the history and society of Classical Rome (CTS&D:  competency d.)

-
Tracing the history of Rome and the evolution of society, its institutions, thoughts, practices, beliefs, etc., students will be able to monitor thinking and behavior in primary sources, question, validate, or invalidate them in tandem with secondary source interpretation and (then) on their own (CTS&D:  competency f.).  
Possible Array of texts:  (Primary):

A.J. Church and W.J. Broadribb, transs. Tacitus. Complete Works (New York:  

McGraw-Hill).


M. Grant, trans. Cicero. Selected Political Speeches (New York:  Penguin).

R. Graves, trans. Suetonius, The Twelve Caesars (New York:  Penguin).

G. Lee, trans. Catullus. Complete Poetic Works (Oxford:  Oxford U.).

A. Mandelbaum, trans. Vergil, Aeneid (Bantam).

N. Rudd, trans. Juvenal. The Satires (Oxford:  Oxford U.).

R. Warner, trans. Plutarch. The Fall of the Roman Republic (New York: 
Penguin).
(Secondary):

P. Mackendrick and Howe, Classics in Translation II: Roman Literature 
(Madison:  U of Wisconsin)
J. Shelton, As the Romans Did (Oxford:  Oxford U.)

(Instructors may vary as to secondary source material; the same primary source materials are covered, although different instructors frequently choose different translations.) 

Possible evaluation categories:


1.
Engagement/Participation/Discussion


2.
Essays and/or methodological exercises

3.
Special Projects (team reports, individual presentations, etc.)


4.
Examinations

(Some instructors may rely more on categories 1., 2., and 4.;  in regard to category #2, some instructors may set essay assignments;  some, more specifically, “metholodological exercises”)

1.
Discussion Questions (Sample):

A.
Compare and contrast Roman doctrines of spectacular punishment (i.e., for example, arena-executions, etc.) for egregious crimes and religious conformity on behalf of the state on the one hand to Christian representations of Roman executions of Christians on the other.  Why did each side so persistently misunderstand or misrepresent the other’s actions and objectives? 
B.
What character-traits does Plutarch identify as helping to shape the public life of Cato the Elder? Which traits does he describe favorably or unfavorably? Why? What other considerations could be used to evaluate Cato’s historical significance? 

C.
What happened when someone was “proscribed”? 

Possible Schedule of Topics/Works for Reading and Discussion

	Week 1:
	Introduction: geography, archaeology and legend in the cornerstone of Roman identity (readings include, e.g., texts on early Roman political institutions and commerce at Rome; foundation-stories excerpted from Vergil’s Aeneid, Livy’s From when the City was Founded, and Ovid’s Metamorphoses – the legendary past from Augustan perspectives)



	Week 2:

	Roman constructions of a national character (readings include, e.g., Plutarch’s Life of Cato; texts on military campaigns and victory-celebrations; consideration of urban spaces such as the Campus Martius)



	Week 3:
	Class, public service, and social stress under military expansionism (readings include, e.g., Plutarch’s Life of the Gracchi, Sallust’s Conspiracy of Catiline)



	Week 4:
	 Social mores in the cultural cosmopolis (readings include, e.g., texts on Rome’s encounters with Hellenic culture in Italy and Greece; poems of Catullus; Cicero’s Defense of Marcus Caelius Rufus)



	Week 5:
	Julius Caesar: strategies for political prominence (readings include, e.g., excerpts from Caesar’s Gallic War and Civil War; Plutarch’s Life of Caesar, Suetonius’s Life of Caesar)



	Week 6:
	Contest for a legacy (readings include, e.g., Plutarch’s Life of Antony; Suetonius’s Life of Augustus; consideration of political propaganda in media such as coinage, strategies such as divinization [Julius Caesar], alienation [Cleopatra]) 


	Week 7:
	Writing your name on a city: “Augustan” Rome (readings include, e.g., Augustus, My Achievements, selections from Vergil, Eclogues; consideration of public works and services);  MID-TERM EXAM


	Week 8:
	Family life and values (readings  include, e.g., texts on family relationships, Horace, Odes, Ovid, Elegies or Art of Love; material evidence for domestic architecture and lives; consideration of property-rights and Augustan moral legislation)



	Week 9:
	Reflections on the re-invention of Roman government (readings include, e.g., selections from Vergil’s Aeneid, Tacitus’s Annals, Suetonius’s Life of Tiberius)



	Week 10:
	A culture of prosperity (readings include, e.g., texts on provincial administration and trade; consideration of public entertainments)



	Week 11:
	Luxury and cross-cultural deviance (readings include, e.g., Suetonius’s Life of Nero, Petronius’s Satyrica, Juvenal’s Satires; luxury goods and domestic structures)



	Week 12:
	Roman religion and monotheistic deviance (readings include, e.g., texts on Roman religious observance; consideration of Roman attitudes to Jews and Christians)



	Week 13:
	“Re-asserting ‘Roman-ness’” (readings include, e.g., Suetonius’s Life of Vespasian the  

 Arch of Titus, the Flavian Amphitheater)



       Presentations;  Project Report.
Week 14: 
Review;  Final Examination

