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SYLLABUS UNDER REVISION:

PHILOSOPHY 164
HEALTH CARE ETHICS: SERVICE LEARNING
Dr. Victoria Wike

Fall 2008

Tuesdays and Thursdays 8:30 – 9:45am
CC140

This course satisfies the following areas of the University Core:


1.  Knowledge Areas:
Philosophical Knowledge

Ethics

2.  Skills:


Critical Thinking Skills and Dispositions






Ethical Awareness and Decision Making


3.  Values:


Understanding and Promoting Justice





Civic Engagement or Leadership

Here is a sample of the learning outcomes to be achieved in each category:

1. Knowledge Areas:

a. Describe, identify, and employ various philosophical approaches to moral reflection (including utilitarianism, deontology, virtue, feminist ethics, and so on).

b. Explain and give examples of professional standards in the practice of health professionals.

c. Describe what is morally at stake in health care cases and formulate and support a clear and carefully reasoned judgment of what ought to be done.

2. Skills:

a. Articulate, organize, and analyze philosophical concepts and questions and philosophically support ethical arguments.

b. Develop awareness of ethical challenges in health care, and of your own ethical convictions, beliefs, and even uncertainties.

c. Evaluate the strengths and weaknesses of decisions and choices, both your own and others.

3. Values:

a. Define distributive justice, explain how it is an issue in the health care arena, evaluate distributive justice decisions, and propose and defend distributive justice solutions.

b. Define social justice, explain how it is an issue in the health care arena, evaluate decisions that have social justice implications, and propose and defend decisions and policies that have social justice implications.

c. Participate in service learning component.

Philosophy 164 is a philosophy course that focuses on using philosophical tools (concepts, values, theories, forms of argumentation, and so on) to illuminate, analyze, and evaluate the practice and domain of health care.  The course aims to enable you to become a better moral reasoner; that is, to improve your ability to recognize, think through, assess, and articulate your moral views as well as to understand, contribute to, and critique the views of others.  The course has also been developed in partnership with Loyola’s EVOKE office (Eliciting Vocations through Knowledge and Engagement).  Hence, our reflection on the ethical topics of health care will include consideration of the notion of vocation or calling.  To explore this notion we will read discussions of vocation, personal accounts of physicians who recognize vocations, and we will consider our own senses of vocation.   

In order to accomplish all of this, you must come to class, read and think about the readings, be an active participant in class, be open to new ideas and be respectful of the views of others, do your own work, turn your work in on time, and work hard to engage with the topics, definitions, and methods of health care ethics.  I, on the other hand, will provide you with cases, readings, and opportunities for discussion and group work so that you may develop your ability to think and write knowledgeably, critically, and responsibly about health care ethics.

Note: The course includes a significant service learning component. You will be required to spend at least 20 hours outside of class volunteering at an assigned community partner organization. Your work in the class will involve reflecting on the nature of your experiences and presenting in class information about your community partner, your experiences, and the conclusions you reached based on your experiences.

Everything we learn about moral theories, philosophical concepts, and medical codes of ethics is ultimately directed at this practical aim:

“The overall goal of students of bioethics ... should be to acquire the ability to apply what they have learned when making actual ... decisions.”

B.C. Thornton, et al, “Bioethics Education,” Hastings Center Report 23:1 (1993), 26-27.

Office: 

Victoria S. Wike:

Crown Center 373;   telephone:  773.508.2735;   email:  vwike@luc.edu

Office Hours:     

Texts:

1.  Walter Glannon, Biomedical Ethics.  New York: Oxford University Press, 2005. 

2.  Gregory Pence, Classic Cases in Medical Ethics. 5th ed. New York: McGraw Hill, 2007. 

3.  Tracy Kidder, Mountains Beyond Mountains: The Quest of Dr. Paul Farmer, A Man Who Would Cure the World.  New York: Random House, 2003.  

4.  Readings and cases, available on Blackboard or handed out.

Blackboard: I will use the course’s Blackboard site to communicate with you, to post grades and readings, provide links to readings, etc.  You can find the syllabus there and contact information.   

Requirements:

1.  Three response papers.  These will be short thoughtful papers in response to questions that ask you to relate concepts from the course to your own life and situation. For example, you will  be asked to think about the concept of vocation as it relates to you—your career aspirations, choice of a major, and so on, and you will be asked to reflect on your volunteer experiences—what has been most surprising, what have you learned about health care delivery or needs, and so on. (Worth __ pts or __ % of your final grade.)
2. Midterm.  The midterm will include short essay questions and a case to analyze.  I will give you a case and you will analyze it according to the Case Resolution Model strategy that we will learn.  You will need to know the steps of the Model and use what you know about health care ethics (including terms, theories, values, codes, distinctions, landmark cases) to resolve the case.  The midterm is worth __ points which is __% of your final grade.  

3.  Case discussion.  Cases are indicated in the syllabus by a star, *.  Up to four people will be assigned to be “experts” on a case.  This will involve researching the case and answering questions in class (__ pts; __% of final grade).  More specific instructions will follow, but basically you will research, explain, analyze, assess, and share your opinions.        

4.  Short paper.  You will write a 5-7 page paper in response to particular questions I give you relating Tracy Kidder’s book, Mountains Beyond Mountains and your volunteering experiences at the community partner (__ pts and __% of your final grade).   

5.  Group project.  For this project you will meet with those students who have volunteered at the same community partner where you have volunteered.  You will share your experiences and then present to the class what you have come to understand about the work of this community partner, the work that it does, and the needs to which it responds.  More specific directions will follow.  You will also prepare a one-page summary sheet that may be shared with the community partner.  On it you will describe the needs of the community as you see them, the strengths of the community partner’s efforts to respond to these needs, and tactful suggestions for how to improve the work of the community partner (worth __ pts; __ % of your final grade).    
6.  Final exam.  During our final exam period, ___, you will act as an ethics consultant and write a case analysis paper, following the Case Resolution Model.  Just like the midterm, there will be some short essay questions and a case to analyze. The final is worth __ points, __% of your final grade.

7.  Twenty hours minimum volunteering at assigned community partner.  Attendance will be taken and checked.  Your grade on the Group project assignment will be lowered if you fail to complete the twenty hours.  TBD.   

8.  Class participation.  Your thoughtful and informed participation will contribute to making this a good class.  Hence, class participation can improve (but not lower) your final grade by adding up to 5 points to your point total.    

9.  There may also be the possibility of doing some extra work for extra credit points.  If available this will be announced to all in class. In the past this involved attending lectures on campus and writing short response papers about the lectures.  

NO COMPUTERS IN CLASS, PLEASE.  They are a distraction to you and to others sitting around you.

Grading scale: (in percentages out of 100%)

A  : 93%
C+: 77%

A- : 90%
C  : 73% 

B+: 87%
C- : 70%

B  : 83%
D+: 67%

B- : 80% 
D  : 60%

Final grade:

Your final grade is figured out of a total of 400 possible points.  I add up how many points you have earned and calculate what percentage of the total possible points your point total represents. For example, a person who earns 90% of the total possible points (namely, 360 points) earns an A-.

Late work:

Late work will be dropped a letter grade for every class period it is late.  No work will be accepted more than one week late. 

Academic honesty:

Please see the University’s Statement on Academic Integrity.  It will be handed out the first day of class with this syllabus and posted online on Blackboard.  

Syllabus:  

Tu, Aug 
Introduction.  

Th, Aug 
Glannon, Biomedical Ethics, Chap. 1.  Ethics, moral reasoning, principles, values, and theories.  



Pence, Classic Cases, pp. 10-12, 16-26.



Case 2 (Blackboard “Course Documents”)



Introduction to service learning and community partner groups

____________________________________________________________________________

Tu, 

Hippocratic Oath (in Pence, pp. 89-91); AMA Principles of medical ethics (Blackboard “Course Documents”), Case Resolution Model (Blackboard “Course Documents”).

Th, 

Video: “Moral dilemmas: can ethics help?”

 

____________________________________________________________________________

Tu, 

Biomedical Ethics, Chap. 2.  Informed consent.  Models for physicians and nurses.

Th, 

Vocation: Readings on Blackboard—poem “Vocation”; Palmer, Let Your Life 



Speak (selections); Campo, “Why Should Medical Students be Writing Poems?”.

_____________________________________________________________________________

Tu, 

**Response paper due



Vocation: on Blackboard--Verghese, “The Calling” 

Th, 

Vocation: on Blackboard-- Mermann, “Faithful Physician,”



Friedland, “Medicine as a Calling” 

____________________________________________________________________________

Tu, 

**Response paper due

Illinois Living Will (Blackboard: “Course Documents”) and Illinois Durable Power of Attorney for Health Care (Blackboard: “Course Documents”);

Pence, Classic Cases, 53-54.

Th, 

Lying to insurance companies: Readings on Blackboard-- Freeman et al, “Lying 



for Patients” and Werner et al, “Lying to Insurance Companies.”

​​​​​​​​​​​​​​​​​​​_____________________________________________________________________________

Tu, 

*Tuskegee case (in Pence, pp.276-294) and *Willowbrook Hospital case 

Th, 

Biomedical Ethics, Chap. 3.  Medical research on humans. 



Start reading Kidder, Mountains Beyond Mountains, 1-65
____________________________________________________________________________

Tu, 

Biomedical Ethics, Chap. 4.  Reproductive technologies.



Pence, Classic Cases, 152-182.



*Carmela Bousada case (2006) 


Discuss Kidder, Mountains Beyond Mountains, 1-121

Th, 

**Midterm
 
_____________________________________________________________________________
Tu,

Fall Break  
Th,                   *Molly Nash case



Kidder, Mountains Beyond Mountains, 123-210          _____________________________________________________________________________

Tu, 

Biomedical Ethics, Chap. 5.  Genetics. 



Pence, Classic Cases, 395-404.



*Nancy Wexler case (Pence, pp. 404-410).
Th, 

Reading on Blackboard, Dena Davis, “Genetic Dilemmas and the Child’s Right to an Open Future.”  



Pence, Classic Cases, 411-421.


 Kidder, Mountains Beyond Mountains, 211-301
_____________________________________________________________________________

Tu, 
 
**Response paper due.


Reading on Blackboard, Leon Kass, “Why not immortality?” and video.



Last chance on Kidder
Th, 

Stem cell research in Pence, pp. 187-197.

_____________________________________________________________________________

Tu, 

**Kidder paper due



Biomedical Ethics, Chap. 6.  End of life.



Pence, Classic Cases, 216-242.  Letting impaired newborns die.
Th, 

*Karen Ann Quinlan case (Pence, 29-39); *Nancy Cruzan case (Pence, 40-43); Oregon’s law on PAS in Pence, 102-120.



Pence, Classic Cases, 43-53.
____________________________________________________________________________

Tu, 

Biomedical Ethics, Chap. 7.  Scarce resources.   Begin in class Kidney Dialysis Project.

Th, 

Finish in class project.

_____________________________________________________________________________

Tu, 

Pence, Classic Cases, 330-344.  Allocation.



*Bob Hickey & Robert Smitty case (2004)



*Susan Hou, M.D. case (2003)
Th, 

*Andrew Speaker case (2007)

_____________________________________________________________________________

Tu, 

Group presentations

Th, 
 
Group presentations
____________________________________________________________________________

Tu, 

Group presentations


Discussion of service learning experience and how to follow-up with community partners 

Th,

Conclusions



Readings on Blackboard: Farmer and Campos, “The View from Below”



Murphy and White, “Dead Sperm Donors or World Hunger: Are Bioethicists Studying the Right Stuff?”  
_____________________________________________________________________________
**Final:  ____.  You are the ethics consultant.
