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Today’s Goals

e Understand the Iceberg of Language

e Understand the Nature of Learning a New
Language
e Understand the Iceberg of Culture

e Increase cultural competency and cultural
sensitivity



“Educating all children will require the will and
commitment to understand and respond to
cultural difference. To the extent that
teachers know and understand how
children’s past experiences have been
organized and explained, they are better
able to fashion new ones for them.”

(Bowman & Stott, 1994)
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What iIs your favorite snack?

e Sweet or salty

Tammy King, IRC, 2010




e

Salt from the perspective of...

™

e A Poet

e An Economist
e An Nutritionist
e A Historian

e Now in a group of
four:

Discuss how your
language use
changed depending
on the focus.

Tammy King, IRC, 20101 /
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The English Language
Proficiency Standards

e SOCIAL and INSTRUCTIONAL language
e Thelanguage of LANGUAGE ARTS
e The language of MATHEMATICS

e The language of SCIENCE

\_

The language of SOCIAL SCIENCE
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The Iceberg of Language

BICS — Basic Interpersonal Communication Skills: This is
conversational language. Language on the surface.

CALPS - Cognitive Academic Language Proficiency Skills
(academic language) Language of deep understanding.




Levels of Language Proficiency (measure with ACCESS)
Listening, Speaking, Reading, Writing

® Entering
® Beginning
® Developing
® Expanding
® Bridging

® Reaching

Remember, a student can “display” different levels of
language proficiency within BICS and CALPS and within
each of the language skill areas.

Let us experience what this “feels like” for the ELL student.



(Cloud, Genesse, Hamayan, 2009)

e ELL’s use their home language to help them learn
English much the way a child uses the straps to pull
on their boots — it is much easier than if a child just
tries to tug away at the boots themselves.

o Write down how you “bootstrap” as | read to you the
following children’s classic piece of literature.

e How could you make the language more
comprehensible for your students?



e

™

Constructivist/Sheltered Instruction

Theory and Theorists

e Long

\_

e Krashen:

® The role of MEANING
®* The role of COMPREHENSIBLE INPUT
®* The role of LOW ANXIETY

e Cummins

* Proficiency in English used for COMMUNICATIVE PURPOSES
®* Proficiency in English used for ACADEMIC PURPOSES
* EMPOWERMENT OF STUDENTS

* the role of INTERACTION /




Best practices Iin ELL education

1) Values prior knowledge

2) |Is context embedded

3) Integrates cooperative group work

4) Uses total physical response (gesture)

5) Uses multidimensional assessment

6) Integrates language, content, and process



Modify Teacher Talk

Be aware of idioms (Jodi Reiss, 2008)
Use meaningful gestures

Teacher think alouds

Slow down

Use visuals

Un-clutter the classroom environment
Think-pair-share while teaching

Allow extended walit time



®

CAN DO Descriptors: Grade Level Cluster 1-2

w D Far the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English

COHSORTIUM

language learners can process or produce the language needed to:

Level 1 Level 2 Level 3 Level 4 Level &
Entering Beginning Developing Expanding Bridging
Follow medeled, ane-step Match oral reading of Follow modeled multi-step Compare/contrast objects Lhe contect clues to gain
oral directions (=g., “Find stories to illustrations oral directions according to physical mizaning from grade-level
a pencil.”) Carry out two- to thoee- Sequence pictures of stories attributes (&g, sie, text read orally
Identifr pictures of step oral commands (eg., read aloud fe.g., beginning, shape, color) based on ol Apply ideas from aral
everyday objects as stated “Take out your science middle, and end) information discussions to new
% crally (eg.. in boaks) book. Mow tum to page Match pecple with jobs Find details in illustrmted, situations
E Point to real life objects 25.7) ar objects with funcrions RArTarive, or SEposibtory tex Interpret information from
ad reflective of content- Sequence a series of ol based on oral descriptions read aloud oral reading of narrative or
n related vocabulary or oml statements using real Classify objects according Identify ilhastrated acthrities X oS o Oy text
= state ments ohjects or picoures to descriptive oral from ol descriptions Identify ideas/concepts
Mimic gestures or Locare objects described sarements Locate ohjscts, hgures, expressed with grade-level
movernent associated with aralhy places based an visuals and content-specific lanpuage
statements [e.f. “This is detailed aral &x:i.pl:i.c-ns
my left hand.”)
Repeat simple words, Lke fest language to All in Adk questions of a social Ak questions for social and ke academic vocabulary in
phrases, and memorized gaps in oral English (code nature academic purposes class discussions
chunks of language switch) Express feelings (2.g. “Tm Participate in class Express and support ideas
Respond to visually- Bepear facts or statements happy because. ..} discussicns on familiar with examples
2 supported (e.g., calendar) Drescribe what people Retell simple stories from social and academic topics Giwe oral presentations
= questions of academic do from action pictures pictwre cuss Retell stories with details on content-based topics
E content with ane ward or {=.g. jobs of communicy Sort and explain grouping Sequence stories with approaching grade level
E th‘“ wrorkers) n:-fn:hl:h_lurl: legs sink v Hoat) transitions Iniciate oo meersacion with
ti Identify and name everyday Ciompare real life objects Make predictions or peers and teachers
Participate in whole group Dristinguaish features of
chants and sangs conteni-based phenomena
(eg., caterpillar, butterfly)

Suppeay - § |2

The CAM DO Diescriprors work in conjuncrion with the WIDA Pecformance Defnitions of the English language proficiency standards. The Performance Definiticns use three
criteria (1. linguistic complecing 2. vocabulary usage; and 3. lanpuage contmel) o describe the increasing qualiny and quanticy of students’ language processing and use across the
levels oflanguage profciency.




Q . CAN DO Descriptors: Grade Level Cluster 1-2
w I D For the given level -:-fEngLish la.nguag: pmﬁci:nqr and with visual, gnaphi.c, or interactive support rh.n::ugh Level 4, Eng].'lsh

COHSORTI UM

language learners can process or produce the language needed to:

rose] in context

Level 1 Level 2 Level 3 Level 4 Level 5
Entering Beginning Developing Expanding Bridging
* [dentify symkbols, kons, Search for pictures Make texi-to-sef Put words in order to form Begin using features of
and emvircnmental pring associated with word conmections with sentences non-fction text to aid
* Connect print to visuals parterns prompting Identify basic elements of comprehension
3 |* Match wallife familiar Identify and interpret pre- Select titles to match a Betional stories (eg., title, Uke learning strategies (eg..
=z cbjects to labels taught labeled diagrams s=ries of picthures setting, characrers) context olues)
E » Follow directions using Match vaice to prine by Sort illustrated content Follow sentence lerel Identify main ideas
E T s or pictures pointing to icons, letters, or vwords into catepories directions Maich £ tive lan
e ilhuserated wards Match phrases and Distinguish berwreen to illustrations {e.g., "o big
Sort words into word sentences (o pictures general and specific as o house™)
families language (e.p. Bowerw

words in English

drawrings

WRITING

pictures

* Copr written language
* Lse first language (L1,
when L1 is a medium of
instruction) to help form

Communicate through

* Lahel familiar abjects oo

Provide information using
graphic organizers
Generate lists of wards/
phrases from banks or walls

Cnmp]:t: modeled
sentence starters (eg., "1
like |

Deescribe peaple, places,
or objects from illustrated

emamples and models

Engage in prewriting
srategies (eg., use of
graphic orpanimers)

Form simple sentences
using word/phrass banks
Participate in interactive
jouarnal waiting

Give content-based
inbormation using visuals
ar graphics

Produce original sentences
Creare messages for social
purposss (e.z., get well
cands)

Compose journal entries
abour personal experiences
Llse classroom resownces
(e.g., picture dicticnaries)
{0 COMpose Seniences

Coreate a related series of
sentences in response to
prompts

Produce comtent-related
sentences

Compose staries

Explain processes or

procedurss wsing connected
sentences

Suyoeay - § AR

The CAM DO Diescriptors work in conjuncrion with the WIDA Performance Definitions of the English langusge proficiency standards. The Pertformance Definitions use duree
criteria (1. linguistic complexity; 2. womabulary usage; and 3. lanpuage control) to describe the increasing quality and quantitr of students’ langnage processing and use across the

levels oflanpuage proficiency.
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CAN DO Descriptors: Grade Level Cluster 3-5

w ] DA For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English

COHSORTIUM

language learners can process or produce the language needed to:

Level 1 Level 2 Level 3 Level 4 Level 5
Entering Beginning Developing Expanding Bridging
Point to suared pictures, Careporize content-based Follow multi-sep oral Interpret oral information Carry our oral instructions
words, or phrases pictures or objects from directicns and apply to new situations containing grade-level,
Follow one-step oral ol descripeions ldentify ilhascrated main ldentify ilhastrated main content-based language
directions (e.g., physically Arrange pictures or objects ideas from pamgraph-level ideas and supporiing details Construct models or use
% or through drawings) per oral information oral discourse from ol discourss manipulatives to problem-
— Identify objects, Agures, Pallow oaro—step oral Macch literal meanings of Infer from ard act on oral solve based on ol
E people from oral statements directions oral descriptions or oml information discourse
[ or questions (e.g. “Which Diraw in response to ol reading to illustrations Raole play the work of Diistinguish between literal
E one is @ rocks”) descriptions Sequence pictures from authors, mathematicians, and figurative language in
Maich classroom ol Bxvaluate oral information oral stories, processes, or sciencists, historians from ol discourse
language to daily mourines fe.g., about lunch options) procedures oral readings, videos, or Porm opinions of people,
multi-media places; or ideas from: onal
SCENATIoS
Express basic nesds or Ask simple, everyday Ansver simple content- Answrer opinion questions Justify/defend opinions or
conditions questions (e.g., “Who is based questions with supparting details explanations with evidence
Mame pm—'h:m.ght cil:i_lﬂ..‘t:_. abeent?”) Beftell shart stories ar D¥iscuass stories, issues, and Give content-based
people, diagrams, ar Bestate content-hased facts Events COnCEpts |preseniatio ns using
% pictures Deescribe pictures, svents, Make predictions or Give content-based oral technical vocabulary
E Becite words or phrases objects, or people using hypothesss from discourse reports Sequence steps in grade-
ot from pictures of everyday phrases or short sentences Ovifer solutions to social Oiffer creative solutions to level problem-solving
B objects and aral modeling Share basic sccial conBice issues/ problems Explain in detail results
“ Anserer yes/ne and chaice informaticn with peers Present content. bassd Campareicanerast of ingquiry (e.g., scientibc
questions information content-based fanctions experiments)
Engage in problem-solving and relationships

Sujypeay - § |22

The CAM DI Diescripeors work in conjuncrion with the WIDA Performance Definitions of the English language proficiency standards. The Perfarmance Definitions use dures
criteria (1. linguistic complecing 2. wocabulary usage; and 3. lanpuage control) to describe the increasing qualior and quantity of students’ language processing and use across the
levels oflanpuage proficiency.




COHSORTI UM

© . CAN DO Descriptors: Grade Level Cluster 3-5
w ] DA For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English

language learners can process or produce the language needed to:

and opinicn in narrative
and exposivory text

Level 1 Level 2 Level 3 Level 4 Level 5
Entering Beginning Developing Expanding Bridging
* Match icons or diagrams Identify facts and explicit Interpret information Classify fratures of various Summartee information
w:rrhmn:h.r:nnmph messages from llustrated ar data from charts and genres of pect legs “and from m.u]:i.pl-: related
* Identify cognates from first | PEXE graphs they lived happily ever sources
language, as applicable Find changes to root wonds Identify main id=as and after” —fairy tales) Answeer analytical questions
13 |+ Make soundlspmbol fword in context some details Mn.td:. graphic organizers about gradelevel tet
= relations Identify elements of story Sequence events in stories eo different texts {EE Identify, explain, and give
=R Match illustrated words/ grammar {e.g., characters, ar content-based processes :'rml:':"r‘_mm with examples of Agures of
5 phrases in differing secting) sz context clues and =nn diagram) speech
=4 contexis (g.g., on the Fallowr visually supportad illustrations to determine Find details that support Diraw conclusions from
board, in a book) written directions (=.g. meaning of word s phrases main ideas explicit and implicit text
“Dirawr  star in the sky™) [C¥ifferentiare between fact at or near grade level

WRITING

= Label objects, picoares, oo

diagrams from waond/phrase
banks

* Communicate ideas by

drawing

* Copy waords, phrases, and

Eh.ﬂl.'li SENCETICES

*  Answer ol questions with

single words

Make lists from labels ar
with peers

Complete/ produce
sentences From word/
phrase banks or walls

Fill in graphic crpanizers,
chn.rl::_. and tables

Make comparisons using
real life oo visually-
supparted materials

Produce simple expositony
or narmtve bext

String related sentences
topecher

Compare/ contrast content-
based information
Drescribe events, people,
processes, procedures

Take notes using graphic
OrFanizers

Sammarize content-based
infarmation

Author multiple forms of
writing (e.g., expositony
narrative; persasivel from
models

Explain strategies or use
of information in solring
problems

Produce extended responses
of original text approaching
grade level

Apply content-based
information to new
COntExts

Connect or integrate
personal experiences with
literature/content

Cireate gradelevel sories or

reports
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The CAMN DO Diescripeors work in conjunction with the WIDA Performance Definitions of the English langusge proficiency sandards. The Performance Definitions use duree
criteria (1. linguistic complecity; 2. vombulary usage; and 3. lanpuage control) to describe the increasing quality and quantitr of students’ langnage processing and use across the
levels oflanpuage proficiency.




Selecting Words to Teach
(Cloud, Genesee, Hamayan, 2009)

Select words that are important for understanding the essential learnings and
the text.

Do not exceed the number of words that student can remember (around 6 to
10 per lesson, depending on the learners’ age and/or stage of proficiency.

Select words that can advance student’s word learning skills (words with
particular prefixes or suffixes for example)

Teach words that are frequent, useful and likely to be encountered in the
content area. They should be highly transferrable to other units or content
areas.

Do not directly teach words if students can use context or structural analysis
skills to discover the word’s meaning.

Be sure that you select an appropriately leveled passage to begin with, one
for which you will only need to teach a small number of words prior to
reading.



Using WIDA levels to differentiate
Instruction and teach vocabulary

1.
2.
3.

You will be assigned a WIDA level.
Listen to the story of The Kapok Tree.

As | read you the story, using your assigned
WIDA level, write down the vocabulary words
you hear that would be appropriate to teach
for that level.

Choose a theme/topic that you would teach
using this book.

Now, using your chosen theme and your
assigned WIDA level, review your list and
narrow it down to 6 - 10 essential words.



The Cultural Competency Game

You have each been given a “label” that everyone can see —
except you.

When given the “go” sign, you need to get up and ask people
about yourself. People will answer you with a “yes” or “no”
answer.

Move around. Ask multiple people guestions until you guess
correctly “who you are.”

When you know “who you are,” put your sign to the front of your
body.
Debrief-

What types of questions did you ask?

What types of answers did you give?

How did you feel during this game?

What implications does this have for your work?



s

The Iceberg of Culture

~




“The privatization of moral discourse in our
society has created a deep sense of moral
loneliness and moral illiteracy, the absence of
a common language prevents people from
reading about and talking about the moral
Issues they face.”

Bolman & Deal: Leading with Soul (1995)



Ethic of Critigue

e Whose voice Is not considered?
e Whose voice Is silenced?

e What does this mean for our work as
educators?



Who are our cultural ambassadors?
Who can hear the silenced voice?

Administrators, teachers, teacher assistants
Para-professionals

Bus Drivers (see Roger E. Axtell's {1998}
Gestures: The Do’s and Taboos of Body
Language Around the World.

Crossing Guards

Food Service Personnel

School Psychologists/Social Workers
P.E. Teachers

School Nurse

Technology Specialists



Tools for increasing
cultural competency

Be aware of your own biases

Actively listen

Read about other cultures

Spend time with people from other cultures

Immerse yourself in a culture—take the role of
other

Culturegrams: http://online.culturegrams.com
Login ID: cpellremote
Password: library

Merriam Webster on-line: www.m-w.com



http://www.m-w.com/

Thank you and Feedback

e Please visit our website at www.luc.edu/cpell

You will find symposium power-points for administrators,
teachers, staff and parents.

You will find out more about our great CPELL scholars
and graduates.

You will find additional resources to help you serve your
ELL students and families.

e Feedback:

2 CPDU forms — complete and turn in the form with the
checkboxes; keep the other form for your records.

1 CPELL feedback form — complete and turn in. Please
make sure you mark your position at the top of the form.



http://www.luc.edu/cpell

	�	�Chicagoland Partners for ELL Education�NSSD 112 Prek – Elementary Para-Professionals ���English Language Learners:  Culture and Diversity�April 26, 2011�Facilitated by:�Marla Susman Israel, Ed.D.�Associate Professor�Loyola University Chicago�					
	�������������This presentation was made possible by:����Chicagoland Partners For English Language Learners (CPELL) Loyola University Chicago project funded by the �Office of English Language Acquisition,�U.S. Department of Education School of Education�Loyola University Chicago ·  820 N. Michigan Avenue, Chicago, Illinois 60611 Phone:312.915.6318 ·  Email: cpell@luc.edu��CPELL Scholars in NSSD 112�Cohort 1 – Melissa Arof, Patricia Castano, Ignacio Pegueros, Beverly Ramirez, Miriam Tullgren, Janet Van Arsdale�Cohort 2 – Stephanie Labellarte, Alison Ryan
	Today’s Goals
	Developing new understandings about language and culture
	What is your favorite snack?
	Salt from the perspective of…
	The English Language Proficiency Standards
	The Iceberg of Language���BICS – Basic Interpersonal Communication Skills:  This is conversational language.  Language on the surface.��CALPS – Cognitive Academic Language Proficiency Skills (academic language) Language of deep understanding.�
	WIDA�World-Class Instructional Design and Assessment
	Bootstrapping�(Cloud, Genesse, Hamayan, 2009)
	Constructivist/Sheltered Instruction�Theory and Theorists
	Best practices in ELL education
	Modify Teacher Talk
	Slide Number 14
	Slide Number 15
	Slide Number 16
	Slide Number 17
	Selecting Words to Teach�(Cloud, Genesee, Hamayan, 2009)�
	Using WIDA levels to differentiate instruction and teach vocabulary
	The Cultural Competency Game
	The Iceberg of Culture
	The Iceberg of Culture
	Ethic of Critique
	Who are our cultural ambassadors?�Who can hear the silenced voice?
	Tools for increasing �cultural competency
	Thank you and Feedback

