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LOYOLA UNIVERSITY CHICAGO

SCHOOL OF SOCIAL WORK

Human Behavior in the Social Environment I

SOWK 500

Prerequisites:  None

Course Description:
SOWK 500, Human Behavior and the Social Environment (HBSE I) is a foundation-year course in the human behavior and the social environment content area.  This introductory course is designed to provide dual degree students in social work and child development with a basis from which to understand human behavior and development over the course of the life span.  The course material is taught from bio-psycho-social-spiritual perspectives.  A variety of theories are utilized to assist students in understanding the complexity of human behavior, including traditional and recent psychodynamic, family systems, cognitive, and neurobiological theories.  Course content includes and is sensitive to human diversity and specifically includes materials on race, ethnicity, gender, sexual minorities, physical challenges, spirituality, and socioeconomic factors as they affect human behavior and development.  Modal and expectable behaviors are thus contextualized and used to develop students’ abilities to view clients through a bio-psycho-social-spiritual framework.  Students are to utilize this material as a background for assessing strengths, limitations, risk, protective, and resiliency facts that affect clients’ social functioning.  The course supports the value of diversity in society and social justice.

It is assumed that students enter this course with the requisite liberal arts background.  This course builds upon this knowledge by stressing the professional application and integration of the material covered in this class.  In addition, students are encouraged to develop critical thinking skills as they examine the adequacy of the theories and research that they are taught so that they may appreciate the strengths and limitations of the knowledge that they are acquiring.  The material covered in this foundation-year course, i.e., the person-in-environment perspective, systems and ecological theories, developmental life cycle theories, and environmental influences upon development is useful to social workers who practice in a variety of fields and thus it is considered to be foundation content.  Content which deepens and focuses students’ knowledge of personality theories, e.g., object relations and self psychology, and, and content which provides detailed information about phases of development, e.g., identity formation during adolescence, is considered to be part of the foundation-year curriculum as this material is particularly relevant for the practice of clinical social work.

Integration is achieved by helping students to place this knowledge in a bio-psycho-social-spiritual context. As such, this course supports students’ integration of foundation material covered in the foundation-year courses of SOWK 502:  Ethnicity, Race, and Culture and SOWK 507:  Social Work and Social Welfare.  It also supports integration of material in research as students are helped to view knowledge critically.  This course also supports integration of knowledge in the foundation-year courses in practice content areas since it provides cognate knowledge that is useful in assessment and service planning.  Material included in this course also prepares students for the concentration-year content, for the concepts of human behavior and development undergird and inform social work practice.  It specifically supports instruction in the children and families cluster by providing content on basic family functioning and on human growth and development.  It supports instruction in health and mental health by providing content on personality theory, bio-psycho-social-spiritual factors pertaining to human growth and development, neurobiology, and bio-psycho-social-spiritual risk factors.  It supports the leadership content by presenting information regarding the impact of social systems on human functioning.

Learning Objectives:  

Upon completion of this course students are expected to demonstrate learning in the following areas:

Knowledge:

1.  
To appreciate the range of bio-psycho-social-spiritual theories and research regarding human behavior from conception to late life including but not limited to social systems, ecological, personality, developmental, and neurobiological theories.  

2.  
To understand both adaptive and maladaptive interactions between persons and their environments including specifically the environments of families, groups, schools, communities, socioeconomic, and political systems.

3.  
To comprehend the central importance of lifestyles and family structures within contemporary society and the unique aspects of cultural background, ethnicity, race, religion, spirituality, gender, age, socioeconomic status, sexual orientation, and physical challenges that influence individuals’ processes of development.

4. To comprehend varied perspectives regarding the negative impacts of discrimination, poverty, oppression, and other forms of bias and prejudice on social and economic justice.  

Values:
1.  
To advance social justice, especially with regard to vulnerable individuals and populations.

2.  
To respect the dignity, worth, and uniqueness of all clients.

3.  
To expand one’s professional self through critical thinking and self reflection.  

Skills:

1.  
To demonstrate the ability to compare, contrast, and assimilate diverse bio-psycho-social-spiritual theories concerning persons in their social contexts.

2.  
To apply multiple bio-psycho-social-spiritual theories in the assessment of various client systems. 

3. To evaluate and judge the usefulness of bio-psycho-social-spiritual theories in understanding the clients’ issues and recommending treatment interventions.

Teaching Methodology:
It is expected that course objectives will be achieved through a combination of lectures, class discussions, readings, and completion of course assignments.  

Respect for Diversity:

Guided by the NASW Code of Ethics and the mission of the University, students and faculty have a shared responsibility for championing social and economic justice for all members of society. This includes a commitment to eliminate personal and institutional discrimination, ensure access to needed resources and opportunities for all persons, especially those who are disadvantaged or disenfranchised because o Prejudicial attitudes and discriminatory practices are examined and students are expected to be respectful of the opinions of others while at the same time striving to attain the ideals of social justice.

Students with Special Needs:
Any student with special needs or difficulties in learning and/or in completing course requirements should notify the instructor immediately so that available, reasonable accommodations can be arranged.  For students who need help with study strategies, time management, test preparation, notetaking, etc., please contact the Learning Assistance Center; please see The Graduate Manual of Loyola University Chicago for additional information.  

Academic Integrity:

Academic integrity is essential to students’ professional development, to their ability to serve others, and to the mission of the University.  Students are expected, therefore, to conduct all academic work within the letter and spirit of the statements regarding academic honesty and integrity of Loyola University Chicago, which is characterized by any action whereby a student misrepresents the ownership of academic work submitted in his or her name.  Responsibilities of Academic Honesty and Academic Integrity are detailed in I The Graduate Manual of Loyola University Chicago and The Graduate School of Social Work Student Handbook.  This commitment ensures that students will neither knowingly give nor receive any inappropriate assistance in academic work.  Students may not submit plagiarized works or use the same paper to fulfill requirements for more than one course.

Required Textbooks: 

Berzoff, J., Flanagan, L. M., and Hertz, P.  (1996).  Inside out and outside in:  Psychodynamic clinical theory and practice in contemporary multicultural contexts.  Northvale, NJ:  Jason Aronson.  (This text will also be used as a recommended textbook in SOWK 501.)

Siegel, D. J.  (1999).  The developing mind:  How relationships and the brain interact to shape who we are.  New York:  The Guilford Press.

Tatum, B. D.  (1999). “Why are all the black kids sitting together in the cafeteria?” and other conversations about race.  New York: Basic Books.

Urdang, E.  (2002).  Human behavior in the social environment: Interweaving the inner and outer worlds.  New York:  Haworth Social Work Practice Press.

Recommended Textbooks: 
American Psychological Association (2001).  Publication manual of the American Psychological Association (5th ed.).  Washington, DC:  American Psychological Association.

Austrian, S. G.  (2002).  Developmental theories through the life cycle.  New York, NY: Columbia University Press.

Davies, D.  (2004).  Child development: A practitioner’s guide.  New York:  The Guilford Press.

Erikson, E.H. (1963).  Childhood and Society (2nd ed.).  New York, NY:  W. W. Norton.

Fraser, M. W., Ed.  (2004).  Risk and resilience in childhood:  An ecological perspective. (2nd ed.). Washington, DC: NASW Press.  (This text will also be used as a recommended textbook in SOWK 501.)

Galatzer-Levy, R. M., & Cohler, B. J.  (1993).  The essential other: A developmental psychology of the self.  New York, NY: Basic Books.

Szuchman, L. T. & Thomlison, B.  (2004). Writing with style:  APA style for social work (2nd ed.).  Belmont, CA:  Brooks/Cole—Thomson Learning.

Assignments:  

1. Participation (20 percent of grade). Class participation is an important requirement, for learning is highly dependent upon student involvement.  Students are therefore expected to read all assignments prior to class, to participate actively in class discussions of case studies, readings, and other materials, and to engage in experiential learning activities.  Given the nature of the course material, students are encouraged to draw upon their personal backgrounds and clinical experiences and to apply theories to them.  Although students are invited to share these experiences to enhance individual and peer learning, they are never obligated to reveal personal information that is uncomfortable for them to discuss.  

It is presumed that students must be present to participate.  Excessive lateness and attendance, therefore, will be noted by instructor and may be utilized as a deciding factor in the final grade.  If students are unable to attend class for any reason, they are to notify the instructor at least 30 minutes in advance of the session by telephoning the office number or emailing.  Such courtesy reflects a professional and mutually respectful attitude towards classmates and the instructor.

Final Assignment (80 percent of grade).  Students will complete an assignment that applies the content learned in class to a case that will be supplied.  The paper should be 8-10 pages, double spaced, using normal fonts and margins.  You are free to discuss the case with classmates, and to contact the instructors with more general questions, but your writing and thoughts presented in your paper must be your own.  

Evaluation of Student Performance:
1.
Students’ grades will be earned according to the following criteria:

(a)
An "A" is awarded to students who exhibit consistently high performance in meeting course expectations.  Students are eligible for an "A" if their work reflects "high performance" as defined by the School of Social Work.  "High Performance" means going beyond "B-level" requirements in two ways:

(1) critical analysis, synthesis, and evaluation of theories and practice principles in health care

(2) extensive use of scholarly literature


Satisfying "A"-level" options of (1) or (2) will enable students to be eligible for consideration of an "A;” fulfillment of requirements for both (1) and (2) will virtually guarantee an “A.”

(b) An “A-“ will be earned for high performance in almost all of the requirements of both (1) and (2).

(c) A “B+” will be earned for high performance in meeting some, but no all, course requirements as set forth in this syllabus and with none of the deficiencies associated with “D” or "F.

(d) A “B” will be earned for consistently good performance in meeting some, but not all, course requirements as set forth in this syllabus and with none of the deficiencies associated with “D” or "F.”

(e) A “B-” will be earned for generally adequate performance in meeting some, but not all, course requirements as set forth in this syllabus and with none of the deficiencies associated with “D” or "F.”

(f) A “C+” will be earned for some marginal performance in meeting some, but not all, course requirements as set forth in this syllabus and with none of the deficiencies associated with “D” or "F.”

(g) A “C” will be earned for consistently marginal performance in meeting some, but not all, course requirements as set forth in this syllabus and with none of the deficiencies associated with “D” or "F.” 

(h) A “C-” will be earned for extremely marginal performance in meeting some, but not all, course requirements as set forth in this syllabus and with none of the deficiencies associated with “D” or "F.”

(i) A “D” will be earned for consistently poor performance in meeting some, but not all, course requirements as set forth in this syllabus and with none of the deficiencies associated with “D” or "F.”

(j) An “F” (depending upon the gravity of deficiency) will be assigned for failing to complete any of the above-mentioned requirements as set forth in the syllabus.  Excessive absences or tardiness without justifiable reason, failure to participate in class discussions, plagiarism, and inability to produce papers that meet the criteria set forth in handouts e.g., excessive spelling, punctuation, grammatical, and citation errors, will adversely affect your grade. 

2.
Grades are based upon criterion-referenced grading.  The cutoffs for grades are as follows:



97-100  =  A



81-80  =  C+



  93-96  =  A-



77-79  =  C



  89-92  =  B+



75-76  =  C-

  85-88  =  B



70-74  =  D  

  82-84  =  B-



  0-69
=  F

3.
Weighting of class assignments is as follows:



20% 
Class participation



80%
Final paper
Weekly Schedule

Class 1




Introduction and Course Overview

Person-in-Environment Perspective on Mental Disorders

Learning Objectives:
· To understand the purpose of HBSE and to clarify students’ and instructors’ expectations for course content 

· To identify the intellectual tools of practice such as theory, values, and ethics 

· To distinguish between traditional and alternative paradigms 
· To  identify some of the major theoretical approaches that seek to explain human behavior 
· To define the Person-in-Environment perspective 
· To examine the reciprocal relationships between the individual and social systems such as culture and community 
· To conceptualize risk and protective factors at various systemic levels 
· To review crisis theory and its applications to life cycle transitions and events

Recommended Readings:
Urdang, E.  (2002).  Human behavior in the social environment: Interweaving the inner and outer worlds.  New York:  Haworth Social Work Practice Press, 3-36, 79-199, and 429-445.

Fraser, M. W.  (2004).  The ecology of childhood:  A multisystems perspective.  In Fraser, M. W. (Ed.), Risk and resilience in childhood:  An ecological perspective (2nd ed., pp. 1-12).  Washington, DC: NASW Press.

Recommended Readings:

Anderson, R. E., Carter, I., & Lowe, G. R. (1999).  Human behavior in the social environment:  A social systems approach.  New York, NY:  Aldine de Gruyter

Davies, D.  (2004).  Child development:  A practitioner’s guide  (pp. 61-130)  New York:  Guilford Press.

Marans, S., & Adelman, A. (1997).  Experiencing violence in a development context.  In Osofsky, Joy D. (Ed.), Children in a violent society (pp. 202-222), New York, NY:  Guilford Press.TT

McGoldrick M., & Giordano, J.  (1996).  Overview: Ethnicity and family therapy.  In M. McGoldrick, J. Giordano, & J. K. Pearce (Eds.), Ethnicity and Family Therapy (2nd ed., pp. 1-27).  New York, NY: Guilford Press.

Page, C.  (1996).  Showing my color: Impolite essays on race and identity.  New York, NY:  Harper Collins, 1-27. 



Class 2


Families

Learning Objectives:
· To examine different forms and structures of families, e.g., traditional, single family, blended, gay, and adoptive 

· To consider normal family processes 

· To develop skills in analyzing risk and protective factors that affect families

Required Readings:
Fraser, M. W., Kirby, L. D., & Smokowski, P. R.  (2004).  Risk and resilience in childhood.  In Fraser, M. W. (Ed.), Risk and resilience in childhood:  An ecological perspective  (2nd ed., pp. 13-66). Washington, DC: NASW Press.

Nash, J. K. & Randolph, K. A.  (2004).  Methods in the analysis of risk and protective factors:  Lessons from epidemiology.  In Fraser, M. W. (Ed.), Risk and resilience in childhood:  An ecological perspective  (2nd ed., pp. 67-88). Washington, DC: NASW Press.

Urdang, E.  (2002).  Human behavior in the social environment: Interweaving the inner and outer worlds.  New York: Haworth Social Work Practice Press, pp. 201-283. 

Recommended Readings:

Hochberg, A. M., & Kressel, K. (1996).  Detriments of successful and unsuccessful divorce negotiations.  Journal of Divorce and Remarriage, 25(1/2), 1-21.

Laird, J. (1993).  Lesbian and gay families.  In Walsh, F.  (Ed.) Normal family processes (2nd ed.).  New York:  Guilford Press.

McGoldrick, M., Heiman, M., and Carter, B.  (1993). The changing family life cycle:  A perspective on normalcy.  In Walsh, F. (Ed.) Normal family processes (2nd ed.).  New York, NY:  Guilford Press.

Schriver, J. M.  (2001).  Human behavior and the social environment:  Shifting Paradigms in essential knowledge for social work practice, 315-390.

Walsh, F.  (1998).  Strengthening family resilience.  New York, NY:  The Guilford Press, pp. 3-169.

Class 3


Drive Theory

Ego Psychology

Learning Objectives:
· To understand the theoretical underpinnings of Freud’s drive, topographic, and structural theories 

· To identify the stages of psychosexual development 

· To critique the strengths and limitations of drive theory 

· To appreciate the adaptive functions of the ego 

· To understand Erikson’s eight stages of psychosocial development and the influences of society and culture on them 

· To compare and contrast ego psychology with drive theory 

Required Readings:
Berzoff, J.  (1996).  Drive theory:  In Berzoff, J., Flanagan, L. M., & Hertz, P. (Eds.), Inside out and outside in: Psychodynamic clinical theory and practice in contemporary multicultural contexts (pp. 17-47).  Northvale, NJ: Jason Aronson. 

Berzoff, J., Flanagan, L. M., & Hertz, P.  (1996).  Inside out and outside in.  In Berzoff, J., Flanagan, L. M., & Hertz, P. (Eds.), Inside out and outside in: Psychodynamic clinical theory and practice in contemporary multicultural contexts (pp. 1-16).  Northvale, NJ: Jason Aronson.  

Berzoff, J.  (1996).  Psychosocial ego development:  The theory of Erik Erikson.  In Berzoff, J., Flanagan, L. M., & Hertz, P. (Eds.), Inside out and outside in: Psychodynamic clinical theory and practice in contemporary multicultural contexts (pp. 103-125).  Northvale, NJ: Jason Aronson.  

Schamess, G.  (1996).  Ego psychology.  In Berzoff, J., Flanagan, L. M., & Hertz, P. (Eds.), Inside out and outside in: Psychodynamic clinical theory and practice in contemporary multicultural contexts (pp. 67-102).  Northvale, NJ: Jason Aronson.  

Schamess, G.  (1996).  Structural theory.  In Berzoff, J., Flanagan, L. M., & Hertz, P. (Eds.), Inside out and outside in: Psychodynamic clinical theory and practice in contemporary multicultural contexts (pp. 49-66).  Northvale, NJ: Jason Aronson.  

Urdang, E.  (2002).  Human behavior in the social environment:  Interweaving the inner and outer worlds.  New York:  Haworth Social Work Practice Press, 37-77.

Recommended Readings:

Erikson, E. H.  (1980).  Identity and the life cycle.  New York, NY: W. W. Norton and Co.

Class 4


Object Relations, Self-Psychology,
and Cognitive-Behavioral Theories
Learning Objectives:
· To understand how the mind encodes earliest experiences into representations of self and others 

· To review and critique major tenets of object relations theory 

· To review and critique major tenets of self psychology 

· To review and critique major tenets of cognitive-behavioral theory 

Required Readings:
Flanagan, L. M.  (1996).  Object relations theory.  In Berzoff, J., Flanagan, L. M., & Hertz, P. (Eds.), Inside out and outside in: Psychodynamic clinical theory and practice in contemporary multicultural contexts (pp. 127-171).  Northvale, NJ: Jason Aronson.  

Flanagan, L. M.  (1996).  The theory of self psychology.  In Berzoff, J., Flanagan, L. M., & Hertz, P. (Eds.), Inside out and outside in: psychodynamic clinical theory and practice in contemporary multicultural contexts (pp. 173-198).  Northvale, NJ: Jason Aronson.  

Siegel, D. J.  (1999).  The developing mind:  How relationship and the brain interact to shape who we are.  New York, NY:  Guilford Press, 23-66.

Urdang, E.  (2002).  Human behavior in the social environment:  Interweaving the inner and outer worlds.  New York:  Haworth Social Work Practice Press, 79-111.
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Kubler-Ross, E. (1969). On death and dying.  New York, NY: Macmillan Co.
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