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COURSE DESCRIPTION

As a course with foundation content in the Social Welfare Policy Sequence, this course focuses on providing an understanding of community as a major element in the social environment that influences an individual’s development and behavior.  It builds on knowledge obtained in the Human Behavior and Social Environment courses by extending the concepts related to individuals and environments to communities and individual/community interactions.  Further, it relates to liberal arts content on sociology and political science.  Theoretical understandings of community that are explored include ecological, systems and communitarian perspectives.  At a basic level, community is viewed as the arena and source of major policy related issues that involve understanding the relationship among citizens, clients, consumer organizations, and community interests. Organizational theory and theories about community change and the tactics and strategies associated with these various understandings are also examined.   

It is recognized that clinical practitioners will have to be conversant with how social systems and institutions affect individual and organization that comprise a community.  This course will assist the student in understanding that: 1) relevant practice interventions require clinicians to be able to identify and work with the community as a context of practice and a possible object of intervention; 2) practitioners at times may work with different communities and organizations within the community as resources to promote changes and/or relationships that could positively affect clinical practice; and 3) an appreciation of difference, advocacy skill development, and an understanding of systems of oppression are all necessary components of a responsible clinical practice. 

LEARNING OBJECTIVES
Through class discussions and assignments, students are expected to demonstrate mastery of the following objectives all of which are at the basic, foundation level:

Knowledge:

1. An understanding of the different ways community can be conceptualized and analyzed and an appreciation of some of the major historical and current issues associated with community life. 

Outcome: Students will be able to apply various theoretical frameworks to an analysis of a community of their choice. They will also have to examine this community’s historical development and identify problems and issues that are relevant to the current community. 

2. Develop an introductory familiarity with some of the major models and corresponding methodology of community practice, including community organization.

Outcome: Students will demonstrate an understanding of approaches to community practice in course discussions and through their analysis of an organizational intervention or their own fieldwork agency environment. 

3. Develop an understanding of the role of organizations in community life as well as the impact of community on organizational practice. 

Outcome :  Students will be able to examine their own field work setting and determine the ways in which the agency has shaped and is shaped by the surrounding community.  Similarly, they will be able to identify organizations that have an impact on proposed community interventions.  This will be demonstrated in both class discussions and exercises as well as the final written assignment. 

Values:
1. Increase sensitivity to racism, sexism, heterosexism, ageism, economic inequality, discrimination against persons with disabilities, and other forms of oppression. 

Outcome: Students will understand how power and politics in a community affect groups differentially in the process of completing their community analyses and through discussion of course readings related to this issue.  Institutionalized racism will be explored as well. 

2. Increase awareness of the importance of empowerment as part of individual development and community participation; and

Outcome:  Students will discus readings which focus on this issue and reflect on the ways in which work with individuals and community empowerment relate to each other during course discussions and exercises. 

3. Increase the value of advocacy as a professional role to bring about social and economic justice. 

Outcome:  Students will explore the role of advocate in class readings.  Analysis of some of the case examples emphasizes this role and will expose students to the ways in which social workers have served in this capacity. 

Skills: 
1. An ability to think critically when analyzing social problem definitions and corresponding

goals for change.

Outcome: Students will demonstrate an ability to consider the perspective from which social 

problems are defined and goals set and the struggle that may occur between various

parties as they seek to control social problem definition and response.  This will be

evident in written class assignments as well as course discussions of case materials. 

2. An ability to critically analyze strategies, tactics, and organizational models of social change organizing efforts and community intervention approaches.  This will include an ability to apply some of the major models and corresponding methodology of community practice.  

Outcome:  Students will be able to analyze a community intervention effort in terms of strategies and tactics, as well as apply a specific change strategy or intervention (i.e., social planning, community development, etc.) in the final written assignment and/or in discussion of case examples during class. 

3. An ability to identify key components in the development of programs including a governing board structure, fund raising approaches and budget management skills. 

Outcome:  Students will be able to demonstrate an understanding of key organizational components and program development mechanisms in the final written assignment and/or discussion of case materials and course readings. 

TEACHING METHODOLOGY
The course will primarily consist of readings, lectures, focused discussions, group and individual assignments. Case examples and discussion of those cases, along with application of key concepts from readings as they apply to the cases will also be utilized as a learning tool.  Guest speakers and videos may also be used in class.  Given the large number of class participants, a lecture and small group discussion format will be utilized; therefore student participation in the classroom is essential. 

Groups will be formed by the second class period.  Groups will complete one written project paper and do a class presentation.  The groups may also, at times, provide students with an opportunity to exchange ideas and help each other explore the texts, theories, and concepts raised in the readings or class session. 

RESPECT FOR DIVERSITY

The instructors are committed to the recognition and respect for variations in racial, ethnic, and cultural backgrounds and in class, gender, age, physical and mental ability, religion, and sexual orientation. The instructors value ethnically sensitive and culturally competent social work education and practice. The instructors uphold the ethical standards set forth by the profession and the Jesuit ideals of the university.  This is demonstrated through readings, lectures, case presentations and assignments. The instructors expect that students will demonstrate comparable respect for diversity of their classmates, faculty and clients, and commit to address issues of marginalization, oppression, prejudice and discrimination. 

STUDENTS WITH SPECIAL NEEDS
Any student with special needs or difficulties in learning and completing course assignments is strongly encouraged to see the instructor as soon as possible.  Please refer to the Student Handbook for student rights and available resources pertaining to assistance with special needs or disabilities.  

ACADEMIC INTEGRITY

Academic integrity is essential to a student’s professional development, their ability to serve others, and to the University’s mission.  Therefore, students are expected to conduct all academic work within the letter and the spirit of the Statement on Academic Honesty of Loyola University Chicago, which is characterized by any action whereby a student misrepresents the ownership of academic work submitted in his or her name.  Responsibilities of Academic Honesty and Academic Integrity are detailed in Graduate Manual of Loyola University Chicago and The Graduate School of Social Work Student Handbook.  This commitment ensures that a student of the School of Social Work will neither knowingly give nor receive any inappropriate assistance in academic work, thereby, affirming personal and professional honor and integrity.  Students may not plagiarize or use the same assignment content to fulfill different course requirements. 
REQUIRED TEXTS

1.  
Netting, F.E., Kettner, P.M. and McMurtry, S.L.  (2003). Social Work Macro Practice (3rd ed.).  NY: Allyn and Bacon.   

In addition to the required books, materials are available through E-Reserves and regular library reserves under the instructor’s name.

Guidelines for Readings

Some of the readings for the class are rather dense.  Therefore, the following questions are provided to help you work through the readings and organize your thoughts.  You may want to keep them in mind as you read and prepare for class. 

1. 
What is the basic argument (s) contained in the reading?  What are the major organizing 
ideas or points?  What are the subordinate ideas or points?

2.
What serious questions does the reading raise?

3.
What serious omissions are committed by the author?  How do the omissions distort or 
undermine the author’s position?

4. 
From what ideology, world-view, or perspective does the author operate?

5.
In what ways does the reading reinforce, extend, challenge, or contradict your own views?

6.
How does the message or main point(s) of the reading relate to social work?  How does 
the reading inform your practice?

COURSE EXPECTATIONS AND GRADING CRITERIA
Assignments and Grading Scheme: 

Group Project Paper:  


and Presentation        
         
 - 35% of grade      



             
Discussion/Facilitation


 and Reaction Paper     
 - 10% of grade

Final Paper



 -  40% of grade


Class Participation


 -  15% of grade

            Peer and self review summary ( no grade - to be turned in with Group Project Paper)

Group Project: At the first class session, students will be asked to form groups of 4 to 5 members in size.  Groups should be formed on the basis of student interest in a particular community.  The community selected will serve as the focus for the group project that includes   the development of a community profile.  An outline for this group project paper is provided below.  This assignment is intended to give you an opportunity to apply the theories and concepts of community and models of community analysis that we will cover during the first part of the course. 

A project proposal, in outline form (2 to 5 pages), is due by Session IV.  The group project paper is due on Session VII.  This paper should be typewritten double spaced and around 12 to 15 pages of text in length.  You may also include (and are encouraged to) supportive materials such as community maps, pictures, newspaper clippings, flyers, models, charts, videotapes, or anything else that strengthens or enriches your project. 

During the seventh class session, each group will be given about 20 minutes to make a presentation and respond to questions regarding their group projects.  Groups may utilize any format they desire to make their class presentation.  Please inform the instructor in advance if you will need a projector, VCR or any other equipment.  


Group Project Outline

Community Profile

I. 
Discussion of how/why you consider the group to be a community;  

II. 
Demographic description (e.g. race, ethnicity, poverty rate, age distribution, distribution of income, housing characteristics, foreign born population, or any other relevant factors;

III. 
Inventory of resources (e.g. organizations, agencies, churches, schools, 


businesses, employers, skills, commitments, solidarities and so on);

IV. 
Community networks (e.g. power and social networks);

V. 
Community culture (e.g. how do people experience their community, values, 


norms, identity, etc.): and

VI. 
Identification of issues, needs, and/or problems. 

In addition to submitting the group paper, group members are also each required to write a short critique of the group experience. This summary should include information about the contributions of each group member related to each part of the group project, an evaluation of the effort expended by both him or herself and other group members, and any other information about the project or group process on which the individual would like to comment, both positive and negative. This peer review paper will form the basis for the group participation grade (discussed below).   While group members are encouraged to share their comments with team members, the instructor will maintain confidentiality regarding the comments.  Unless it is apparent from these summary papers that there has been a wide discrepancy in group participation, the same grade will be given to each member of the group.  

Late submission of an assignment, without the instructor’ prior consent, will result in a drop of one letter grade on the assignment.

Class Discussion Facilitation: Since student participation and class discussion are such integral elements of this course, each student will be asked to facilitate one class discussion on an assigned reading during the semester.  A sign-up sheet will be passed around the second week of class to each group for individual students to commit themselves to a particular date for this purpose.  Note that more than one but no more than three people may sign up for the same reading.  You may choose either a required or a recommended reading beginning with the readings in Session III.  

In preparation for facilitating the discussion on a specific reading, the individual participant should identify some of the issues, ideas, concepts, and questions raised by the reading in a short (4-5 typed pages) reaction paper.  While the facilitator need not provide a detailed summary or have a complete understanding of the material, his/her paper should reflect a critical reading of the text and careful reflection, analysis and synthesis.  The paper should include several related questions for small group discussion.  A copy of the reaction paper must be turned into the instructor on the assigned day. 

The facilitator should share the reaction paper with class members and facilitate the ensuing discussion using the questions articulated in the paper.

Class Participation: As noted previously, class participation is essential.  The grade assigned for class participation will be based on two forms of participation: participation in the class sessions and participation in the group meetings and work. 

Class Session: Students are expected to attend all classes and to have completed all assigned readings.  Students should come to class prepared to discuss the issues, ideas, concepts and questions raised in the readings as well as the readings themselves.  Active class participation involves asking questions, posing problems or issues for further investigation, sharing insights, and responding to the ideas of others.  Students who participate actively as described above will receive full credit with respect to this portion of the class grade, while those who participate passively by simply attending class will only receive partial credit.  Students who miss more than two classes without discussing absences with the instructor will have their final grades reduced by one letter grade per absence.

Group Meetings: Participation in the group discussions, meetings and work is essential  
on the part of all members.  All group members are expected to be responsible to each 
other, contribute to each other’s learning, and share equally in the division of work.   As 
noted previously, each group member will be asked to evaluate their own contribution to 
the group, as well as that of each of the other members.  This review will form the basis 

of the group work portion of the class participation grade.  

Guidelines for Group Work
Class time will be given for groups to meet and form their own procedures and norms (e.g. decision making, division of work, methods of communication, courtesy and so on).  Groups will be asked to make the procedures and norms explicit and to document them in writing.  This will allow students to establish an enjoyable and productive learning partnership, evaluate individual performance as a group member, and hold each other accountable. 

Individual Paper: YOU ARE TO PICK FROM ONE OF THE FOLLOWING PROJECTS: 

 (Project 1) A final paper, based on a problem or issue identified in the course of the community analysis, will be due on the last  class session (Session XV).  This paper will require you to explain how you would address the problem or issue from the perspective of an actor in a social service agency.  Specifically, you are to design a program (or create an agency) to deal with the problem.  This assignment requires you to apply material on community intervention that we have covered in readings and class discussions.  Note, you are being asked to provide a proposed plan and not an actual one. As much as possible, however, use information from you community assessment to address the issues delineated below:

     I.
Identify the problem, issue or need; 

     
- indicate why you view it as a problem, issue or need; 

                 
- identify who the problem affects and how or describe your primary constituency 


   and the scope of your concern; 
II.
Describe the nature of the program/agency, who it would serve and the type of services to be provided;  

III.
If you are creating a program, identify the type of agency in which you would want to house the program and defend your decision; 

  IV.
If you are creating an agency, indicate who you would want on your Board of        Directors and defend this decision;

   V.
Provide a plan for funding the program/agency; 

  VI.
Identify potential sources of community opposition and support.  Delineate who your allies will be and your opponents; 

            VII.  
Describe how you would deal with opponents and increase support.  What strategies would you use with each group?  Why? 

          VIII.
Provide a plan for evaluating your program/services.  Include both an evaluation of the process of service delivery as well as a plan for outcome evaluation.

Your paper should be 8 to 10 double-spaced, typed pages and should use the readings to support your choices and proposed approach.  Please remember to cite where appropriate, using APA form.  This assignment will be due on the last class session.


ANALYSIS OF FIELD WORK SETTING
(Project 2)   A final paper based on an assessment of your field work organization, using the proposed outline will be due on the last class session (Session XV).  The paper will require you to analyze various component of the organization and proposed a program or policy change based on an identified organizational need.   Here you will need to demonstrate your understanding of the material on organizational theory and program development that we have covered in readings and course discussions.

I.

Identification of the Agency's Environment



A.
What are the funding sources and how are monies earmarked?  (general fund, specific programs, “use or lose,” etc.)





B.
Are there non-cash revenues: use of volunteers, students, material resources?

     


C.
Who are the clients?  How do they access agency - referral sources?



D.
What connections does the agency/organization have: oversight agencies; professional affiliations; contractors; coalitions?



E.
What is the nature of the interface of neighborhood and agency?

II.

Agency Analysis



A.
State the “Mission statement.”



B
What programs and services are available?  Do the programs and services logically follow from the mission statement?



C.
Attach or create an organizational chart.



 

D.
Describe administrative, management and leadership styles.  How is conflict managed?



E
Give some examples of the organizational culture.



F.
Who are the informal leaders?



G.
Who are the staff - degrees, disciplines, job titles?



H.
Are there written personnel policies and procedures?  Did you receive a copy?



I.
Do the facilities appear to be adequate for the programmatic needs?



J.
What is the status of computer utilization?

III.

Program/policy Proposal   [3-4  pages]

Identify 1 client need or problem that you have become aware of this semester.  Create a program that your agency could implement to address this problem or need.  Defend your program choice in terms of the agency=s mission and practices. Discuss how this program relates to social work=s mission and values.

Sections I and II of this assignment should be completed in outline form responding to each of the items.  Commentary  should be brief  and clearly identify the item being discussed.  Section III should be in narrative form and be about 3 to 4  double-spaced pages in length.   Please remember to cite where appropriate, using APA form.  This assignment will be due on the last class session.

Guidelines for Self-Reflection
Self-reflection should be an ongoing process throughout this course.  Throughout the course, you should consider: 

1. How the reading, class discussions, and group project influence your understanding of social work practice. 

2. What critical (to you) issues and ideas are introduced or reframed for you.

3. What you see as your responsibility, both personally and professionally, as a result of the course readings, class discussions, and group project. 

4. What benefits are you accruing from your participation in the small group. 

COURSE OUTLINE
Session I
Overview of Class and Introduction of Participants   

    

Overview of course, social work and macro practice

Recommended:  Dodd, P and Gutierrez, L (1990).  Preparing students for the 

future: A power perspective on community practice.  Administration in Social 


Work, 14, 63-78.  (E-RESERVES)

       *

Begin to Establish Groups

       

Begin to Identify Communities

Session II
Social Work and Community Intervention


The Role of Community Intervention in Social Work


The Role of the Social Worker in the Community

Netting, F.E., Kettner, P.M. and McMurtry, S.L.  (2003). Chapter 1: An Introduction to Macro Social Work.  In Social Work Macro Practice (3rd ed.).  NY: Longman.  

Netting, F.E., Kettner, P.M. and McMurtry, S.L.  (2003). Chapter 2: The Historical Roots of Macro Practice.  In Social Work Macro Practice (3rd ed.).  NY: Longman.    

Netting, F.E., Kettner, P.M. and McMurtry, S.L.  (2003). Chapter 4:  Understanding Communities.  In Social Work Macro Practice (3rd ed.).  NY: Longman.      

Case Discussion : Conner, R.  (1995).  Checkpoint at Inkster: Reasonable or Unreasonable?  In A.S. Etzioni, (Ed.) Rights and the Common Good: The Communitarian Perspective.  NY: St Martins Press.  (Regular Reserves)

     *

Finish Identifying Communities as Needed

Establish Groups

Sign Up for Small Group Facilitation Date

Session III
Frameworks for Community Analysis:

Understanding communities-networks, problems, resources, and culture.  



Theoretical Frameworks for Viewing Communities

Sources of Data for Community Analysis

Approaches to Community Assessment
Netting, F.E., Kettner, P.M. and McMurtry, S.L.  (2003). Chapter 3:  Understanding the problem and the target population.  In Social Work Macro Practice (3rd ed.).  NY: Longman.   

Netting, F.E., Kettner, P.M. and McMurtry, S.L.  (2003). Chapter 5: Understanding and Analyzing Community Strengths and Problems.  In Social Work Macro Practice (3rd ed.).  NY: Longman.  

Case Discussion:  Marley, M. and Marley, R.  (2000).   Life and the Amazing Multifaceted Community Needs Assessment.  In Fauri, D.P., Wernet, S.P. and Netting, F.E. (Eds.).  Cases in Macro Social Work Practice (pp. 139-156).  New York:  Allyn and Bacon. (Regular Reserves)

    *

Class Handouts

Session VI
Group Meetings for Consultation on Project



Groups will meet with the instructor for feedback and assistance



Related to their community assessments

   *

Group Project Proposals Due

Session V
Community Human Service Systems

The relationship of governmental structures, officials, and the policy 

 

process with communities.  

Understanding community human service systems
Netting, F.E., Kettner, P.M. and McMurtry, S.L.  (2003). Chapter 6: Understanding and Analyzing Human Service Systems.  In Social Work Macro Practice (3rd ed.).  NY: Longman.    

Session VI
Understanding Organizations


Understanding organizations as entities



Management approaches

Netting, F.E., Kettner, P.M. and McMurtry, S.L.  (2003). Chapter 7:  Understanding Organizations.  In Social Work Macro Practice (3rd ed.).  NY: Longman.    

Session VII Group Project Presentations 

   *

Part I of Group Project Paper Due


   *

Peer Review Due


Session VIII          NO CLASS - SPRING BREAK

Session IX
Models of Community Intervention -Overview of Approaches


Overview of intervention models


Organizing in Diverse Communities

Rothman, J. (2001).  Approaches to community intervention.  In J. Rothman et al., 

(Eds.), Strategies of Community Intervention, (6th ed., pp 27-64).  Itasca, IL: F.E. Peacock.  (Regular Reserves)

Case Discussion: Taaffe, L. and Fisher, R.  (1997).  Public life in Gulfton: Multiple publics and models of community organization.  In M. Weil (Ed.) Community Practice: Models in Action.  N Y: Haworth Press.  (Regular Reserves)
Sessions X
Organizing Skills

& XI 

Skills for Community Practice

 

Leadership

Collaboration and Coalition Building

Netting, F.E., Kettner, P.M. and McMurtry, S.L.  (2003). Chapter 9:  Developing and Intervention Strategy.  In Social Work Macro Practice (3rd ed.).  NY: Longman. 

Netting, F.E., Kettner, P.M. and McMurtry, S.L.  (2003). Chapter 10: Selecting Appropriate Tactics.  In Social Work Macro Practice (3rd ed.).  NY: Longman.      

Rivera, F. and Erlich, J. (1998).  Community Organizing in a Diverse Society (3rd ed., pp. 1-24 and 243-257). Boston: Allyn and Bacon.  (Regular Reserves)

*

Saul Alinsky  Video


Session XII
Organizational Change and Development

 & XIII
Organizational Development



Analyzing Organizations

Netting, F.E., Kettner, P.M. and McMurtry, S.L.  (2003). Chapter 8: Analyzing Human Service Organizations.  In Social Work Macro Practice (3rd ed.).  NY: Longman.    

Krist-Ashman, K.K. & Hull, G.H. (2001).  Chapter 5: Prepare Decision Making for Organizational Change.  In Generalist Practice with Organizations and Communities (2nd ed.)  Chicago: Nelson-Hall. (Regular Reserves)

Krist-Ashman, K.K. & Hull, G.H. (2001).  Chapter 6: IMAGINE How to Implement Macro Intervention:  Changing Agency Policy.  In Generalist Practice with Organizations and Communities (2nd ed.)  Chicago: Nelson-Hall. (Regular Reserves)

Session XIV 
Program Development and Evaluation



Program planning, implementation and evaluation

Hasenfeld, Y. (2001).  Program development.  In J. Rothman et al., (Eds.).  In Strategies of Community Intervention (6th ed., pp. 456-478).  Itasca, IL: F.E. Peacock.  (Regular Reserves)

Krist-Ashman, K.K. & Hull, G.H. (2001).  Chapter 7:  IMAGINE Project Implementation and Program Development.  In Generalist Practice with Organizations and Communities (2nd ed.).  Chicago: Nelson-Hall.  (Regular Reserves)

Session XV 
Wrap Up



Review of course



Discussion/informal presentations of final assignment

   *

Course Evaluation

   *

Final Paper Due
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