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Todayõs Goals 

 

¸ Understand the Iceberg of Language 

¸ Understand the Nature of Learning a New 

Language 

¸ Understand the Iceberg of Culture 

¸ Increase cultural competency and cultural 

sensitivity 



Developing new understandings 

about language and culture  

ñEducating all children will require the will and 

commitment to understand and respond to 

cultural difference. To the extent that 

teachers know and understand how 

childrenôs past experiences have been 

organized and explained, they are better 

able to fashion new ones for them.ò 

   (Bowman & Stott, 1994) 



   What is your favorite snack?  

 Sweet or salty 

 

 

 

 

 
 

 

 
     Tammy King, IRC, 2010 



Salt from the perspective ofé 

¸ Now in a group of 

four: 

  

 Discuss how your 

language use 

changed depending 

on the focus. 

 

 
   Tammy King, IRC, 2010 

 

¸A Poet 

¸An Economist 

¸An Nutritionist 

¸A Historian 



The English Language 

Proficiency Standards  

¸ SOCIAL and INSTRUCTIONAL language 

 

¸ The language of LANGUAGE ARTS 

 

¸ The language of MATHEMATICS 

 

¸ The language of SCIENCE 

 

¸ The language of SOCIAL SCIENCE 



The Iceberg of Language  

 

 

BICS ï Basic Interpersonal Communication Skills:  This is 

conversational language.  Language on the surface. 

 

CALPS ï Cognitive Academic Language Proficiency Skills 

(academic language) Language of deep understanding. 

 



Support for Instruction and  Assessment  

               

Must provide sensory, graphic or interactive     

support during assessment and instruction.  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

               Tammy King 2010    

 

2 

BEGINNING 

1 

ENTERING 

4 

EXPANDING 

3 
DEVELOPING 

5 

BRIDGING 

Only level 

where grade 

level text can 

be used with 

minimal 

support. 



Bootstrapping  
(Cloud, Genesse, Hamayan, 2009) 

¸ ELLôs use their home language to help them learn 
English much the way a child uses the straps to pull 
on their boots ï it is much easier than if a child just 
tries to tug away at the boots themselves.  

 

¸ Write down how you ñbootstrapò as I read to you the 
following childrenôs classic piece of literature. 

 

¸ How could you make the language more 
comprehensible for your students? 

 



Constructivist/Sheltered Instruction  

Theory and Theorists  

¸ Krashen: 

ÅThe role of MEANING 

ÅThe role of COMPREHENSIBLE INPUT 

ÅThe role of LOW ANXIETY 

¸ Cummins 

ÅProficiency in English used for COMMUNICATIVE 

PURPOSES 

ÅProficiency in English used for ACADEMIC PURPOSES 

ÅEMPOWERMENT OF STUDENTS 

¸ Long 

Åthe role of INTERACTION 



English Language Proficiency Levels  

ENTERING BEGINNING DEVELOPING EXPANDING BRIDGING 
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ÅLinguistic Complexity:  
 The amount and quality of speech or writing for a  
    given situation 
 
ÅVocabulary Usage:  
 The specificity of words or phrases for a given context 
 
ÅLanguage Control:  
 The comprehensibility of the communication based on the 

amount and type of errors 
 
             Tammy King, IRC, 2010 

 



Modify Teacher Talk  

¸ Be aware of idioms (Jodi Reiss, 2008) 

¸ Use meaningful gestures 

¸ Teacher think alouds 

¸ Slow down 

¸ Use visuals 

¸ Unclutter the classroom environment 

¸ Think-pair-share while teaching 

¸ Allow extended wait time 



What are Can DO Descriptors?  

ñ(Students) are ready to learn something, but 

start from different places . . . . When children 

enter school we need to observe what they 

know and can do, and build on that foundation 

whether it is rich or meager.ò  

      Marie Clay 







Selecting Words to Teach  

(Cloud, Genesee, Hamayan, 2009)  

 
¸ Select words that are important for understanding the essential learnings 

and the text. 

¸ Do not exceed the number of words that student can remember (around 6 

to 10 per lesson, depending on the learnersô age and/or stage of 

proficiency. 

¸ Select words that can advance studentôs word learning skills (words with 

particular prefixes or suffixes for example) 

¸ Teach words that are frequent, useful and likely to be encountered in the 

content area.  They should be highly transferrable to other units or content 

areas. 

¸ Do not directly teach words if students can use context or structural 

analysis skills to discover the wordôs meaning. 

¸ Be sure that you select an appropriately leveled passage to begin with, one 

for which you will only need to teach a small number of words prior to 

reading. 



Using WIDA levels to differentiate 

instruction and teach vocabulary  

ÅWater Cycle:  What vocabulary words are 
important for understanding? 
ÅHow can you use gestures to represent the 

vocabulary? 

ÅHow can you use pictures to represent the 
vocabulary? 

ÅHow can you have repeated exposures to the 
vocabulary? 

ÅHow can you use technology to assist in the 
teaching? 

ÅHow might these strategies help all of your 
students ï not just the ELLôs? 

 



SIOP Lesson Plan Template  

Standards: 

 

 

Theme: 

 

 

Lesson Topics: 

 

 

Objectives: 

Language 

 

 

Content 

 

 

Learning Strategies: 

 

 

Key Vocabulary: 

 

 

Materials: 

 

 

Motivation: 

(Building background) 

 

 

 

Presentation: 

(Language and content objectives, comprehensible input, strategies, 

interaction, feedback) 

 

 

 

Practical Application: 

(Meaningful activities, interaction, strategies, practice/application 

feedback) 

 

 

 

Review Assessment: 

(Review objectives and vocabulary, assess learning) 

 

 

Extension: 

 

 

 
 

Reproduction of this material is restricted to use with Echevarria, Vogt, and Short (2008), Making 

Content Comprehensible for English Language Learners: The SIOP® Model.) 



The Cultural Competency Game  

¸ You have each been given a ñlabelò that everyone can see ï 
except you. 

¸ When given the ñgoò sign, you need to get up and ask people 
about yourself.  People will answer you with a ñyesò or ñnoò 
answer. 

¸ Move around.  Ask multiple people questions until you guess 
correctly ñwho you are.ò 

¸ When you know ñwho you are,ò put your sign to the front of your 
body. 

¸ Debrief-  
ÅWhat types of questions did you ask? 

ÅWhat types of answers did you give? 

ÅHow did you feel during this game? 

ÅWhat implications does this have for your work? 



The Iceberg of Culture  



The Iceberg of Culture  

ñThe privatization of moral discourse in our society has 

created a deep sense of moral loneliness and moral 

illiteracy, the absence of a common language 

prevents people from reading about and talking 

about the moral issues they face.ò 

  
Bolman & Deal:  Leading  

with Soul (1995) 

 


