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Todayos Goal

Understand the Iceberg of Language

Understand the Nature of Learning a New
Language

Understand the Iceberg of Culture

Increase cultural competency and cultural
sensitivity

S



Developing new understandings
about language and culture

NEducating all chil dr en
commitment to understand and respond to
cultural difference. To the extent that

teachers know and understand how

chi |l drendos past exper.|
organized and explained, they are better
able to fashion new on

(Bowman & Stott, 1994)



What Is your favorite snack?

Sweet or salty

Tammy King, IRC, 2010
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Salt from the perspe

A Poet . Now in a group of

~ An Economist four:

~An Nutritionist .
Discuss how your

~ A Historian language use

changed depending
on the focus.

Tammy King, IRC, 2010
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The English Language
Proficiency Standards

\_

SOCIAL and INSTRUCTIONAL language

The language of LANGUAGE ARTS

The language of MATHEMATICS

The language of SCIENCE

The language of SOCIAL SCIENCE
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The:lceberg of lkanguage

BICS i Basic Interpersonal Communication Skills: This is
conversational language. Language on the surface.

CALPS i Cognitive Academic Language Proficiency Skills
(academic language) Language of deep understanding.




Support for Instruction

and Assessment

Must provide sensory, graphic or interactive
support during assessment and instruction.
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Only level

where grade

level text can
be used with
minimal

support.

Tammy King 2010




Bootstrapping
(Cloud, Genesse, Hamayan, 2009)

ELLOS use their home | angu
English much the way a child uses the straps to pull
on their boots 1 it is much easier than if a child just
tries to tug away at the boots themselves.

Wr i t down how you
f ol | l ng hil ren
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How could you make the language more
comprehensible for your students?
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Constructivist/Sheltered Instruction
Theory and Theorists

™
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Krashen:
AThe role of MEANING
AThe role of COMPREHENSIBLE INPUT
AThe role of LOW ANXIETY

Cummins

AProficiency In English used for COMMUNICATIVE
PURPOSES

AProficiency In English used for ACADEMIC PURPOSES
AEMPOWERMENT OF STUDENTS

Long
Athe role of INTERACTION

/




English Language Proficiency Levels

\_

@ @ 3 @ 5,

A Linguistic Complexity:
The amount and quality of speech or writing for a
given situation

A Vocabulary Usage:
The specificity of words or phrases for a given context

A Language Control:
The comprehensibility of the communication based on the
amount and type of errors

Tammy King, IRC, 2010




Modify Teacher Talk

Be aware of idioms (Jodi Reiss, 2008)
Use meaningful gestures

Teacher think alouds

Slow down

Use visuals

Unclutter the classroom environment
Think-pair-share while teaching

Allow extended walit time



What are Can DO Descriptors?

nN(Students) are ready
start from different places . . . . When children
enter school we need to observe what they

know and can do, and build on that foundation

whet her | 1 | S ri1 ch or

Marie Clay
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CAk DO Descriztars for the Levels of Englisn Languoge Proficiency, Prek-12

Level 1
Entering

Level 2
Bedinning

|Lewal 3
Devslazing.

fEzHzEzmAd4HY

= Poinl bo stazzd
siclures, words, or

ok rasos

= Mo low anc-siea
cral direclicns

= Mzbon aral slale-
menks to ohjocls,
rigures, ¢ illusl-alions

= Sort p'chures,
abjects acoording to
aral instractinn

= Follaws twe-smen

aral directions

= Mulch information
‘o vral deseriations
2o pbects, illustrat'ons

= MNEme ohjrcks,
nanple, potures

Lenez| 4
Excanding

Lewvg| 5
Bridging

= lacale, s2lecl, arme-
Irfermation from oral
descriplions

= mollowe e li-slep
oFal Ciresions

= Mateh Infermatien
fram cral daseiptlans
tc nbjects, Hlustrations

2 Cocmaarafcokrast
functior s, reatiorehips
frem orma infarmiation

= Analyzz cnd apply oral
infarmaticn

= [eentity cause ard afant

fren sl discovrss
disoourss

= Ack WH- quesLiong
= Describe pictures,

» Formnulakz
bFyaothases, mata

> raw oonclusions rom
rral Inforraatian

= enstriact made s Dz sed
nnooral dlsoolree

= Make sarneclios fom
nmml discourse

= Thiterpsct irfermation ar

clata

> Conduck researcy o
glean irformzston “rom

M mer

BEZ-mEmMTM

= Answer WH- fwhi, evenibs, objects, prediczions = Frdl dlelai s Lal supoert mult'ple sources

what, whe, whee, poopiz » LDescrihe nrocssiss, mein idaoas = Dravi conclugions from
wenichy fueslions = Reskats facks procedures = Idarlfy word farrilie:s, explicic and imalicis taxt

| = Rebell sbnes o ligures of zpeach

| Evenbs

COREAURT A AN NEgn COEGES En ol paoe La on pext paga cantintad on next pegs Coatinune art noxt poac
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CAN DO Descriplors (or Lhe Levels of English Language Frof clency, Prok-12

Level 4
Expending

Lovel 5
Erldgiro

= Inlerprel inferrmetion or
clata

= Fingd ceails ihat suppert
rman icleas

= Ledenlity word “zmilics,
f'au-es of spoech

»Conduct research o
cleas ‘nformatioar fram
rultiple sources

cxplict ard implicit text

Laval 1 Lewvel 2 Lewvel 3

Entering Beginning Develaping
R = “elch izonz ard = Locoze ard Zlassify » Saquence pictures,
EE syirlols Ly words, informaticn BVErts, proresses
A | phrases or w Ipetify Facts and = [dentlfy malr 1deas
D | erwironmental prirt oxplicit messages = Use cortest clues to
I |= lcentify concaeats = Golzet Aguage dat2rmine meaning oF
M (abaut prirt and foss palbzins cesecioled words
G | feztuas wilh facls
W | > Label oblacks, = Wake lisls = Trocuse bare-bores
R [sizturas, diagrans = Froduce drgwings, azocxitary or naTEtive
I = Draw In response tooa abrages, shorl texks
T [aremae senlences, nales = ComporeDor oast
I |» Produce icons, = fElve irfornelon irlermetion
M [symbels, waords, phrages gauesed rom ol or > Dosoibe owants,
G | to corvey messages wittan drecticns

peaple, Jmocesses,
présadusss

PAGE 2 QF 2

= zummarize Infrenatan
from graphles or nakes

| = Edit Zne rovize wiriling
| = Create n-gira ideas o
detalled esannses

= Apply infarmazion o
nevw conlexly

and disvourses
= Ao rmulliale faremsy
aenres e wriling

= Raucl Lo mullipla genres

= Drawr condusions Fom
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Selecting Words to Teach
(Cloud, Genesee, Hamayan, 2009)

Select words that are important for understanding the essential learnings
and the text.

Do not exceed the number of words that student can remember (around 6
to 10 per |l esson, depending on the | €
proficiency.

Sel ect words t hat can advance student
particular prefixes or suffixes for example)

Teach words that are frequent, useful and likely to be encountered in the
content area. They should be highly transferrable to other units or content
areas.

Do not directly teach words if students can use context or structural
analysis skills to discover the wordad

Be sure that you select an appropriately leveled passage to begin with, one
for which you will only need to teach a small number of words prior to
reading.



Using WIDA levels to differentiate
iInstruction and teach vocabulary

Water Cycle: What vocabulary words are
Important for understanding?

OW can you use gestures to represent the
vocabulary?

OW can you use pictures to represent the
vocabulary?

ow can you have repeated exposures to the
vocabulary?

Ow can you use technology to assist in the
teaching?

ow might these strategies help all of your
studentsinot |just the ELLOS?



SIOP Lesson Plan Template

Standards: Motivation:
(Building background)

Theme:

Presentation:

Lesson Topics: (Language and content objectives, comprehensible input, strategies,
interaction, feedback)

Objectives:

Language ] ) ]
Practical Application:
(Meaningful activities, interaction, strategies, practice/application
feedback)

Content

Learning Strategies: _

Review Assessment:

(Review objectives and vocabulary, assess learning)
Key Vocabulary:

Extension:

Materials:

Reproduction of this material is restricted to use with Echevarria, Vogt, and Short (2008), Making
Content Comprehensible for English Language Learners: The SIOP® Model.)



The Cultural Competency Game

You have each been given ainl
except you.

When given the figoo sign, you
about yourself Peopl e wil/
answer.

Move around. Ask multiple people guestions until you guess
correctly Awho you are. o
When you know Awho you are, o

body.
Debrief-
What types of questions did you ask?
What types of answers did you give?
How did you feel during this game?
What implications does this have for your work?

p u
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The Iceberg of Culture
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The Iceberg of Culture

Nrhe privatization of moral discourse in our society has
created a deep sense of moral loneliness and moral
lliteracy, the absence of a common language
prevents people from reading about and talking

about the mor al | ssues t he

Bolman & Deal: Leading
with Soul (1995)



