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This presentation… 
•  Will familiarize you with some of the major challenges of teaching with 

the common core state standards 
•  Will provide insights into how to support the implementation of these 

standards effectively 
•  Will explain how and why these standards are different  



Challenging Text 
•  CCSS requires that students read texts at harder levels than in the 

past 
•  Past standards focused on cognitive skills and text difficulty was 

treated as irrelevant or uncontrolled 
•  But CCSS has emphasized both cognitive skills and the challenge/ 

complexity context in which those skills must be implemented  
•  Item #10 in all of the reading comprehension lists focus on text 

difficulty and specifies the readability range that has to be the target 
•  Standards are both raising the readability levels for each grade, but 

are also discouraging as much out-of-level teaching (65% of 
elementary teachers indicate that they select texts on the basis of 
reading levels) 

•  CCSS specifies the readability levels that students must read to reach 
the standards (using 6 different readability measures:  ATOS, 
Degrees of Reading Power, Flesch-Kincaid, Lexiles, Source Writer) 



Challenging Text (cont.)  
•  Quantitative factors:  Readability formulas that predict  

comprehension from vocabulary and sentence complexity 
•  Includes ATOS, Degrees of Reading Power, Flesch-Kincaid, 

Lexiles, Reading Maturity, Source Reader 
•  Set higher than in the past” 

Flesch- 
Kincaid 

The Lexile 
Framework® 

2nd – 3rd 1.98 –5.34 420 – 820 

4th – 5th 4.51 –7.73 740 – 1010 

6th – 8th 6.51 –10.34 925 – 1185 

9th – 10th 8.32 –12.12 1050 – 1335 

11th –CCR 10.34 –14.2 1185 – 1385 



The reason 
• U.S. students are not reaching the levels of reading that 

they need to by the time they leave high school 
• Reading demands of college and career tend to be well 

beyond high school level texts 
• Students typically have to gain more in reading ability 

during their first 5 years after high school than they do 
during their last 5 years of secondary education 

• Being able to meet the standards with relatively easier 
text is NOT meeting the standards 



Instructional Level  
•  Theory that student-text match facilitates learning (Betts, 

1946) 
• Widely used by teachers (Shanahan, 2013) 
• Evidence that it doesn’t work (e.g., Powell, 1968; Morgan, 

et al., 2000; O’Connor, et al., 2007) 
•  Three variable solution 



Scaffolding Challenging Text 
Scaffolding Text Features 
•  Complexity of ideas/content 
•  Match of text and reader prior knowledge  
•  Complexity of vocabulary 
•  Complexity of syntax 
•  Complexity of coherence 
•  Familiarity of genre demands 
•  Complexity of text organization 
•  Subtlety of author’s tone 
•  Sophistication of literary devices or data-presentation devices 

Other Approaches 
•  Provide sufficient fluency 
•  Use stair-steps or apprentice texts 
•  Teach comprehension strategies 



Resources 
Shanahan, T., Fisher, D., & Frey, N. (2012), March.  The 
challenge of challenging text. Educa'onal Leadership. 



Informational text 
•  Past standards have emphasized both literary and 

informational texts 
•  However, distribution of emphasis was left to the teachers 
•  Reading programs a decade ago emphasized informational 

texts only about 20% of the time, but this has been changing 
(guided reading approaches have emphasized literature nearly 
100% of the time) 

•  The common core standards requires the teaching of 
comprehension within both informational and literary texts 

•  These new standards emphasize informational texts equally 
with literary texts (in Grades K-5)  



Informational text (Cont.) 
• Implications 
•  Text selections need to need to shift (textbooks and leveled 

books) 
•  Primary grade teachers are going to need to raise their comfort 

level for working with informational text (informational text will 
get a great emphasis in upper grades, too, but this is not as big 
a change for these grades) 

•  Need to guard against informational text being taken over by 
literary treatments of factual information (such as biography) 



Informational text (cont.) 
•  Text whose primary purpose is to convey information about the 

natural and social world. 
•   Text that typically has characteristic features such as 

addressing whole classes of things in a timeless way. 
•  Informational text requires the interpretation of structures, 

graphics, features, etc. that are not available in literary text 
•   Text that comes in many different formats (books, magazines, 

handouts, brochures, CD-ROMs, Internet) 



Text Structure 
Help readers understand author’s message 

Structure  Helps the Reader…. 

Enumerative structure  Understand details about concepts and 
phenomena 

Compare-contrast structure  Understand the similarities and differences of 
concepts and phenomena 

Sequential structure  Understand the progression or time sequence of 
events 

Cause-effect structure Understand the connections between 
antecedents and consequents 

Problem-solution structures   Understand the relationship between problems 
and potential solutions 



Print Features 
Guide readers through text 

Feature  Helps the Reader… 

Table of contents  Identify key topics in a book and their order of 
presentation 

Index  See everything in a text listed alphabetically, with 
page numbers 

Glossary  Define words contained in the text 

Preface  Set a purpose for reading, get an 
overview of the content 

Pronunciation guide  Say the words 

Appendix  By offering additional information 



Illustrations 
Alternative forms of information 

Feature  Helps the Reader… 

Photos/Drawings  Understand what something 
looks like  

Drawings  Understand what something looks like, might look 
like, or looked like 

Technical drawings  Understand accurate dimensions and proportions 
(proximity, scale)  

3-Dimensional projections  Understand shapes, proportions, etc. 

Magnification  See details in something small 



Organizational Aids 
Help readers find important information 

Feature   Helps the Reader…. 
Bold Print  By signaling the word is important 

and/or found in the glossary 
Colored print  Understand the word is important 
Italics  Understand the word is important 
Bullets  Emphasize key points/ 

concepts 
Titles  Locate different categories in 

the text 
Headings  Identify topics throughout the 

book as they skim and scan 
Subheadings  Navigate through sections of 

Text 
Captions  Understand a picture or photograph 

Labels  Identify a picture or photograph 
and/or its parts 

Sidebars  Gather additional or explanatory 
information. 



Graphic Aids 
Represent information in some specific way 

Feature  Helps the reader… 
Diagram  Understand interactions among variables or relations among 

parts,  how something is constructed, or how it works 

Flow 
diagram 

Understand a complex sequence of 
movements or actions 

Sketches  Visualize an important concept 
Comparisons  Understand the size of one thing by 

comparing it to the size of something familiar 

Graphs  Understand relativity between elements 

Figures  Combine text information with 
graphical aids 

Maps  Understand placement and relationships among objects in a 
space 

Tables  Understand how data are organized into categorical parts and 
the relations among these parts across multiple observations, 
values, or states 



Graphic Aids 
Represent information in some specific way 

Feature  Helps the reader… 

Charts  Understand relations among multiple variables symbolically 
(e.g., bar chart, line chart, pie chart, flow chart).  

Cross-
sections 

Understand something by looking at 
it from the inside 

Overlays  Understand additional information 

Time-lines  Understand the sequence of time 



Resources on informational text 
•  http://ies.ed.gov/ncee/wwc/PracticeGuide.aspx?sid=14 
•   Shanahan, T., Callison, K., Carriere, C., Duke, N. K., Pearson, 

P. D., Schatschneider, C., & Torgesen, J. (2010). Improving 
reading comprehension in kindergarten through 3rd grade: A 
practice guide (NCEE 2010-4038). Washington, DC: National 
Center for Education Evaluation and Regional Assistance, 
Institute of Education Sciences, U.S. Department of Education. 
Retrieved from whatworks.ed.gov/publications/practiceguides. 

•  Doing what works 
•  h?p://dww.ed.gov/Reading‐Comprehension/topic/index.cfm?
T_ID=36 



Close Reading 
•  Standards have been based largely upon theories of reading 

comprehension drawn from cognitive science (reader, text, 
context) 

•  CCSS depend heavily upon literary theory, specifically “New 
Criticism” 

•  In New Criticism all of the reading emphasis is on the text 
•  The idea is that students need to do close reading or analytical 

reading or critical reading or argumentative reading or 
evidence-based reading 

•  This means that a typical book discussion or reading lesson 
would differ than in the past 



Common Core Standards 
• Close reading is not a teaching technique 
• Close reading is a goal or a desired outcome: we want our 

children to be able to read text closely 
•  The term close reading is not really a term of art (it is 

widely used colloquially—and it is used somewhat 
differently by practitioners in a variety of fields) 

•  The term is most widely used in literary circles 
• Synonyms for close reading: deep reading, critical 

reading, analytic reading 



Close 
Reading  

Synonyms Not Synonyms 
Deep reading Careful reading 

Analytical reading Literal reading  

Critical reading Thorough reading 



Adler and Van Doren’s  
Close Reading 
• Great books (challenging books) need to be read and 

reread 
• Each reading should accomplish a separate purpose 
•  The first reading of a text should allow the reader to 

determine what a text says 
•  The second reading should allow the reader to determine 

how a text works  
•  The third reading should allow the reader to evaluate the 

quality and value of the text (and to connect the text to 
other texts) 



Close Reading 
• All focus on text meaning 
• Minimize background preparation/explanation (and text 

apparatus) 
• Students must do the reading/interpretation 
•  Teacher’s major role is to ask text dependent questions 

that guide student attention towards text points they 
should pay attention to (and that allows them to do the 
thinking) 

• Multi-day commitment to texts 
• Purposeful rereading (not practice, but separate journeys) 
• Short reads 



Conclusion 
•  The common core state standards are based upon very 

different theories and conceptions of teaching than our 
current standards are 

•  Teacher preparation and textbook design are largely based 
upon theories and approaches that are (somewhat) 
inconsistent with those supporting the common core 
standards 

•  Changing instructional practices to better support the 
standards will require a major professional development and 
materials transformation 


