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LOYOLA UNIVERSITY CHICAGO 
SCHOOL OF EDUCATION 

 
ELPS 419: Leadership in Higher Education 

International Higher Education Section Online Course Fall 2016 
 
Instructor Information:  
  
Dr. Corinne M. Kodama 
Adjunct Faculty, Higher Education 
ckodama@luc.edu   
 
Office Hours 
Given participants in this course are located in a variety of different time zones office hours will 
be held by appointment. Additionally, at one point in the semester the instructor will host 
optional online office hour chat sessions which are listed in the weekly course sequence chart.  
 
Required Texts: 
 
Northouse, P. G. (2016). Leadership: Theory and practice (7th ed.). Thousand Oaks, CA: Sage. 
 [Note that there are multiple editions of this book. You should only purchase 7th edition as the 
chapters are significantly different.]  

 
Komives, S. R., Dugan, J. P., Owen, J. E., Wagner, W., Slack, C., & Associates. (2011). 
Handbook for student leadership development. San Francisco, CA: Jossey-Bass.  

 
Also Recommended: 
American Psychological Association. (2009). Publication manual of the American Psychological 
Association (6th ed.). Washington, DC: Author. 
  
Additional readings will be provided in the form of documents accessible via the Sakai site for 
this course. A full reference list of these readings is provided at the end of the syllabus. The 
instructor may add additional readings not listed in this syllabus during the course of the 
semester. 
 
Librarian: 
Familiarize yourself with the library facilities at LUC.  The assigned librarian for this course is 
Tracy Ruppman (truppman@luc.edu). You can access her help online as well, you do not need to 
be in person.
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Description:  
 
This course is designed to provide foundational grounding in leadership theory and research. 
Specific attention will be paid to the evolution of leadership theory, interdisciplinary 
conceptualizations of the topic, administrative applications of theory, pedagogy for teaching and 
learning about leadership, and the leadership development process of college students. Given 
leadership is a contextually-bound and socially-constructed phenomenon, time will be dedicated 
to understanding cultural dimensions and considerations as well as examining course content 
using critical perspectives that allow for the deconstruction and reconstruction of leadership 
theory in service of social justice.  
 
Outcome & Objectives: 
 
Learning Outcome 
Students will be able to apply critical perspectives to their understanding of leadership and 
leadership development in higher education. 

 
Objectives 
Upon completion of this course, students will be able to: 

1. Understand the theoretical evolution characterizing the study of leadership; 
2. Demonstrate competence in the critique and application of leadership theories and 

models to practice; 
3. Understand and apply critical perspective to the study of leadership; 
4. Identify a conceptualization of leadership consistent with life experiences and values; 
5. Demonstrate self-efficacy for administrative leadership in the context of higher 

education; 
6. Identify the role higher education plays in shaping the leadership development of college 

students. 
 
IDEA Objectives 
The following outcomes are deemed ESSENTIAL to this course: 
 Gaining a basic understanding of the subject (e.g., factual knowledge, methods, 

principles, generalizations, theories) 
 Learning to apply course material (to improve thinking, problem solving, and decisions) 
 Learning to analyze and critically evaluate ideas, arguments, and points of view 

 
The following outcomes have been deemed IMPORTANT to this course: 
 Developing specific skills, competencies, and points of view needed by professionals in 

the field most closely related to this course 
 Acquiring skills in working with others as a member of a team 

 
Note that course objectives will be evaluated electronically at the end of the semester. The link 
that follows is for the IDEA Campus Labs website: http://luc.edu/idea/. At the end of the 
semester you will be prompted to complete your evaluation at this site by clicking on the Student 
IDEA Log In.  
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Institutional Policies & Philosophies: 
 
Conceptual Framework 
The School of Education at Loyola University Chicago advances a conceptual framework that 
emphasizes “Social Action Through Education.” This framework is consistent with the design 
and content of this course. Specifically, the course will increase students’ abilities to apply 
critical perspectives to their understandings of, experiences with, and enactment of leadership. 
This is accomplished through the study of leadership theory and development along with their 
application in educational contexts as means to advance social justice and equity.  
 
Diversity  
This course addresses the myriad of ways in which diversity influences the processes of 
leadership and leadership development in higher education. Particular attention is directed at 
using critical perspectives to examine more closely the ways in which social location, and in 
particular social identities, influence how leadership is understood, experienced, and enacted. All 
of this is done to increase the ability of educators to better serve the needs of an increasingly 
diverse higher education context.  
 
Dispositions 
The School of Education at Loyola University Chicago requires the assessment of all students 
across professional dispositions associated with their field in each class. The rubric below 
reflects the dispositions outlined for the Higher Education program. At the end of the semester 
you will be evaluated across these dispositions in LiveText. Note that dispositions will be 
reviewed to aid students in better meeting professional expectations.   
 

 Target Acceptable Unacceptable 

Professionalism Student demonstrates 
exceptional ability to work 
well with others, lead 
educational initiatives, and 
show leadership qualities 
in professional settings 

Student demonstrates an 
ability to work well with 
others in a professional 
setting through exhibiting 
behaviors such as 
punctuality, meeting 
deadlines, and being open 
and responsive to feedback 

Student fails to 
demonstrate professional 
behavior in the academic 
or work setting 

Student meets all deadlines    
Student attends class and is 
punctual for all professional 
obligations 

   

Student communicates 
promptly with faculty, 
supervisors, employers, and 
peers (no longer than 2 
business days) 

   

Student is able to express 
himself or herself 
appropriately (verbally and 
in writing) with faculty, 
supervisors, employers, and 
peers 

   

Student is able to work 
effectively with peers on 
assignments 

   

Student demonstrates    
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ethical behavior in all 
professional and graduate 
student work 
Student adequately 
addresses feedback 
provided on coursework 
(e.g., grammar, APA style, 
content) 

   

Student accurately cites 
material in academic work 
ascribing appropriate credit 
for information conveyed 

   

Fairness Student demonstrates 
exceptional ability to 
understand the situations 
of others and responds in 
an appropriate, proactive 
manner 

Student demonstrates 
ability to understand the 
situations of others and 
responds in an appropriate, 
proactive manner 

Student fails to consider 
the situation of others in 
making professional 
decisions and acts 
inequitably 

Student is considerate 
(verbally and nonverbally) 
of appropriately expressed 
feelings and opinions of 
others 

   

Student exhibits active 
listening skills 

   

Student is able to accept 
constructive feedback 

   

All students 
can learn 

Student exhibits exemplary 
understanding and practice 
reflecting the belief that all 
students, regardless of 
contextual influences, are 
capable of learning 

Student believes and 
demonstrates in practice 
that all students, regardless 
of contextual influences, 
are capable of learning  

Student fails to understand 
and/ or demonstrate in 
practice that all students, 
regardless of contextual 
influences, are capable of 
learning 

Student is sensitive to 
cultural differences 

   

Student respects the 
diversity of learning styles 

   

Student uses the framework 
of social justice in decision 
making 
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Requirements & Expectations: 
 
Copyright  
Copyright Policy: Copyright law was designed to give rights to the creators of written work, 
artistic work, computer programs and other creative materials. The Copyright Act requires that 
people who use or reference the work of others must follow a set of guidelines designed to 
protect authors’ rights. Unfortunately, copyright law is complex and too often incomprehensible; 
that does not, however, excuse users from following the rules. The safest practice is to remember 
(1) to refrain from distributing works used in class (whether distributed by the professor or used 
for research) that are copyright protected and (2) that any research or creative work should be 
cited according to the conventions of your discipline. These same rules apply to students use and 
dissemination of materials associated with the course. For LUC’s copyright resources check 
online: http://www.luc.edu/copyright/highlights.shtml  

 
Preparation  
To achieve full benefit of participation, this course requires approximately 5-10 hours per week 
for completion of assignments. This time is mainly spent reading online materials, 
communicating with colleagues via e-mail and course forums, and completing projects. 
Completion of each week’s readings as well as thoughtful reflection on the topics are critical not 
only for each individual’s intellectual development, but the group’s collective development as 
well. This is particularly critical in an online, asynchronous learning environment. Readings have 
been purposefully selected for their relevance to the given topic and contribution to the overall 
literature. Occasionally sources for additional reading will be provided should students wish to 
explore the topic further.  

 
Occasional quizzes and reading for meaning activities may be incorporated into the grading 
structure should evidence emerge that students are not completing the readings. Additionally, as 
a graduate-level course, time may not be directed towards dissecting each individual reading, but 
instead examining themes across readings and conducting critical analysis of content and its 
application in the context of higher education. Students are encouraged to consider this as they 
read assigned material. 
  
Participation 
As a graduate seminar course much of the learning is emerged from group discussion and student 
engagement with each topic, so taking time to reflect on the content of this course is critical. 
Thus, as an online course participation in online forums, discussions, etc. is a significant portion 
of your grade. Exercises have been designed to ensure that individuals are provided structured 
opportunities to process course content, its connection to their lives, meaningfulness to practice, 
and how content from each session fits together.  

 
Learning outcomes associated with participation include: 
 

 The ability to reflect in critical and meaningful ways on course content; 
 An increased capacity for self-awareness as it relates to course content; 
 Demonstrated capacity to link course content to professional practice. 
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Use of multiple formats is purposefully designed to both challenge and support different learning 
styles. Therefore, participation is less about the frequency with which a student engages and 
more about the quality of the contributions and evaluation of all contributions will reflect this 
(while acknowledging that there are minimum amounts of required interactions). Participation is 
valued in which students build upon one another’s comments, provide meaningful connections to 
practice, share critical observations and insights on a topic, and generally increase the 
complexity and richness of the discussion. Students are also encouraged to act as gatekeepers to 
the conversation and encourage the participation of others as well as pose questions to one 
another. A portion of the final grade is dedicated to participation and the following rubric is 
provided that outlines how this will be assessed: 

 
 

EVALUATIVE 

DIMENSION 
“A”  

GRADE 
“B”  

GRADE 
“C”  

GRADE 
“D/F”  
GRADE 

QUALITY OF 

CONTRIBUTIONS 
Contributions are 

relevant and routinely 
integrate course reading 

and life experiences 
into the discussion; 

Arguments are 
evidenced-based and 

supported through 
course content and life 

experiences 

Contributions lean more 
toward either course 

readings or life 
experiences, but are 

relevant to the 
conversation; Arguments 
are generally evidence-

based 

Contributions are not 
relevant to the 

conversation and rarely 
incorporate course 

readings; Contributions 
betray a lack of 

preparation; Arguments 
are rarely evidence-based 

No or minimal 
contributions or 

arguments are offered  

SIGNIFICANCE 

OF 

CONTRIBUTIONS 

Contributions add 
complexity to the 
conversation and 

support or build off of 
others’ contributions 

Contributions are 
generally substantive, but 

occasionally indicate a 
lack of attention to what 

others have shared 

Contributions repeat what 
others have shared and 
thus do not advance the 

conversation 

No or minimal 
contributions are 

offered 

GENERAL 

ENGAGEMENT 
Regularly contributes to 

the class; Routinely 
engaged with course 

activities and / or 
discussions 

Contributions meet 
minimal expectations; 
Does not consistently 

engage in activities and/ 
or discussions 

Minimal contributions are 
offered; disengaged from 

activities and/ or 
discussions; shifts to off-

topic material 

No contributions are 
offered 

GATE-KEEPING Does not dominate the 
discussion; Regularly 

encourages the 
participation of others 
by posing questions or 

asking for other 
students’ thoughts 

Student occasionally 
encourages the 

participation of others; 
recognizes the 

contributions of others 

Dominates the 
conversation; Does not 
engage other students; 

directs majority of 
comments to the instructor 

No or minimal 
contributions 

ATTENDING 

SKILLS 
Is considerate of 

appropriately expressed 
feelings and opinions of 

others; Actively 
supports peers’ learning 

processes 

Generally considerate of 
appropriately expressed 
feelings and opinions of 

others; generally supports 
peers’ learning processes 

Is dismissive of others’ 
feelings and opinions; 

Does not actively support 
peers’ learning processes 

Inconsiderate of others’ 
feelings and opinions; 

Does not actively 
support others’ learning 

TIMELINESS Consistently submits 
material and engages in 
course requirements by 

specified times 

Generally submits 
materials by the specified 

times 

Demonstrates a pattern of 
missing course 

requirement deadlines 

Consistently misses 
course requirement 

deadlines 
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Civil Discourse 
I firmly believe that transformative learning is the result of compassionate learning communities 
in which individuals feel both challenged and supported. The underlying expectation of this 
course is that participants will approach one another with the same ethic of care and 
developmental concern with which they deal with students. This approach requires a willingness 
to engage in critical and controversial, but ultimately civil discourse aimed at advancing our 
individual and collective knowledge. The online environment by its very nature and perceptions 
of anonymity can create a context in which individuals communicate in ways that are not 
congruent with personal values.  
 
Students are expected to engage in social perspective-taking, a skill that requires both empathy 
and the ability to acknowledge multiple points of view. Any interaction in the online course 
should respect the rights of others by (1) allowing all classmates the right to voice their opinions 
without fear of ridicule, and (2) not using profanity or making objectionable (e.g., gendered, 
racial or ethnic) comments, especially comments directed at a classmate. This is coupled with the 
realization that although students should feel comfortable voicing their opinions, they must also 
be prepared to assume responsibility for the impact that contributions may have on others.  
 
Email/ Sakai 
Email will be used as the primary mode of correspondence for this course. As such, it is 
imperative that you check your Loyola University Chicago account daily. Please also check your 
Loyola spam mail and mail foundry to ensure course related messages are not misdirected. All 
emails to the instructor will be responded to within 48 business hours.  

E-mail will be an integral part of this course as will working within the Sakai platform through 
discussion boards. Make sure you: 

1. Check your e-mail at least three times per week (more often is better). 
2. Be patient. Don’t expect an immediate response when you send a message. Generally, 

two days is considered a reasonable amount of time to receive a reply. Also, please keep 
in mind the time zone difference between you and the instructor (Central Time). 

3. Include “subject” headings and use something that is descriptive and refers to a particular 
assignment or topic. 

4. Be courteous and considerate. Being honest and expressing yourself freely is important, 
but being considerate of others online is just as important as in the classroom. 

5. Make every effort to be clear. Online communication lacks the nonverbal cues that fill in 
much of the meaning in face-to-face communication. 

6. Do not use all caps. This makes the message hard to read and is considered “shouting.” 
Check spelling, grammar, and punctuation (you may want to compose in a word 
processor, then cut and paste the message into the discussion or e-mail). 

7. Break up large blocks of text into paragraphs and use a space between paragraphs. 
8. Sign your messages. 

NOTE: When sending emails through the Sakai system you have the choice to either send 
to a personal email address or through Sakai. Please always select to send emails to the 
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instructor via personal email. There is no way for me to know if an email is waiting for me 
within the Sakai system.  

APA Style/ Writing 
Graduate education places a strong emphasis on developing writing skills and the ability to 
communicate effectively. All papers should be submitted in APA 6th Edition format. Should 
papers have significant errors in APA formatting, they will not be accepted as complete. The 
quality of writing is also of high importance. For all assignments focused on writing, students 
will be provided feedback regarding content, structure, and grammar/ APA style. It is the 
student’s responsibility to ensure that relevant feedback is integrated into the next assignment. 
Students are encouraged to submit drafts of papers to peers for initial feedback.  
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Navigating the Course/Weekly Schedule: 
 
A challenge with online courses is that the online discussions in particular can extend for the 
entire week, in a sense then you are attending class every day which I want to avoid for both you 
and me.    I also realize that most of you work full-time but also do not want to require you to 
engage with the class over the weekend (e.g.,posting on Sunday). Thus, I have set the following 
parameters (which are subject to change depending on how it goes and student feedback): 
 
 The readings are best done the weekend previous to the week listed in the schedule (e.g., for 

week beginning Monday, 9/12, it would make the most sense to do the readings the weekend 
of 9/10-9/11), though certainly you can do them whenever it is convenient for you. 

 The presentation for the week will be posted by Monday at Noon CST at the latest.  It is 
possible I will post it sooner (e.g.,Friday or over the weekend) but no promises. 

 Your engagement (e.g. online discussion) will be Mondays through Wednesdays (with the 
exception of a couple of holiday weeks where we will adjust). 

 This course is based on the Central Time Zone so please plan accordingly. 
 
Online Discussion Boards- 

Each week the expectation is that you will be engaging with one another regarding course 
material. I will post prompt questions for the week and all students are expected to engage at 
least three times per week in the online discussion thread. Some weeks you will be in small 
groups as opposed to engaging with everyone on the same topic, both for variety and also to 
manage the number of e-mails you have to follow. Generally (except for holiday weeks), the 
schedule will be as follows: 

 Your first post is expected to be made by no later than 11 p.m. CST on Monday of 
each week.  

 For those of you who want to post over the weekend, in most cases you will not 
necessarily need to watch the presentation before posting (though it will likely help).   

 You must then respond to at least two of your peers’ posts by no later than 11 p.m. 
CST on Wednesday of the same week. The discussion will then close (unless there is 
a great deal of interest in continuing).   

 However, you are encouraged to revisit and continue dialoguing beyond the above 
stated parameters. 

 
Initial posts should respond to one of the prompt questions or if you have particular 

reactions to the readings/presentation that you would like to share. Think of this as an opinion 
piece designed to stimulate conversation, but grounded in course content. Your posts should: 

1. Be responsive to the question posed and avoid meandering into unrelated areas;  
2. Provide evidence that the student has completed the readings assigned for the week, but 

should be conversational rather than sounding like a formal research paper.  
3. Not include large cut and pasted segments from course readings; 
4. Be sufficiently long to offer thoughtful and engaging insights into the topic (about three 

paragraphs minimum): 
5. End with some form of dialogue invitation that invites peers to respond to what you’ve 

shared; 
6. Be well-written and free of grammatical and spelling errors. 
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Response posts should adhere to the above guidelines as well as: 
1. Provide direct connections to the primary posts and be sufficiently long to offer 

thoughtful and engaging insights into the topic (about 1-2 paragraphs); 
2. Not be simple statements of agreement or disagreement, but further explorations of the 

topic that offer alternative perspectives or insights 
 
A few other notes re: online discussions: 
 Please subscribe to all Discussion Board email threads so that you are notified when 

items are posted. 
 Please do not respond to every post with “thank you” “I agree” or other forms of 

gratitude as this will clog everyone’s in-box.  We will assume that we are grateful for one 
another’s comments as part of our learning community so that posts can be focused on 
content. 

 Note that I will offer comments on your discussion postings and blogs but not on every 
post. Just like in a live classroom the responsibility for the discussion falls on the students 
while the instructor serves as a facilitator; if an instructor responded after every single 
person in a life class a true discussion would never happen. 

 Since multiple lessons may be visible from early in the semester, I ask that you NOT 
interact with/post to future lessons until the week it occurs so that everyone can stay on 
the same page with the content and pace of the course (exceptions for planned absences 
but no more than a week ahead of time). The other reason is that I may not have posted 
everything for that lesson until that week and also may need to change the content based 
on how the course is evolving. 
 

Late contributions in discussion boards may be submitted, but will not count towards points for 
the week as others’ abilities to engage are contingent on your participation per the set timelines. 
Please respect this to make the ability of everyone to engage easier.  
 
 
Personal Blogs- Occasionally you will be asked to submit a personal blog, when there is 
something I would like to hear from you specifically that does not need to be shared with the rest 
of the class (make sure it is not “public” when you post).  Instructions for blog entries are 
included in the lesson for that particular week. Your entry does NOT need to follow APA format, 
but should be checked for spelling and grammatical errors. Entries should be typed using 12-
point, Times New Roman Font with single spacing. The length should be at least 500 words, but 
it is ok to exceed this. Please provide the final word count at the bottom of your posting.  
 
Small working group assignments- You will be assigned to a working group to engage in 
smaller group activities during some weeks, with the goal of going deeper in the analysis and 
application of course content as well as being able to connect more with others around a 
particular topic. Instructions for these mini-assignments will be posted in the relevant weeks. 
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Assignments:             
 
There are 3 major assignments: Theoretical Analysis (either a Case Analysis or Interpretive 
Interview), Leadership Development Program, and a Final Reflection. Recurring assignments 
include weekly online discussion postings, personal blogs, and small group assignments.  More 
details on specific assignments will also be posted in Sakai “Assignments” section. 
 

1. Theoretical Analysis Paper: 
The purpose of the theoretical analysis paper is for students to demonstrate a depth of 
understanding of leadership theories along with their strengths and weaknesses. Learning 
outcomes for the assignment include: 
 
 The ability to synthesize various theories of leadership; 
 Capacity to deconstruct and reconstruct dimensions of theory; and 
 An understanding of how to apply leadership theories to professional practice. 

 
Students will have the opportunity to select from one of two different approaches to this 
assignment based on their learning goals. Options include: 

 
1. Case Study- The case study method reflects a deductive approach to demonstrating one’s 

understanding of leadership theory. Students who select this will be provided a case study 
set in a higher education organizational context and asked to analyze the case based on 
the leadership theories covered in class.  

2. Interpretive Interview- The interview method reflects an inductive approach to 
demonstrating one’s understanding of leadership theory. Students who select this 
approach will choose a current practitioner in the field of higher education to interview. 
For those electing the interview approach, they should submit the name of the person 
they intend to interview in the designated Sakai discussion thread by Friday, September 
16th. The interview will then be analyzed using the leadership theories covered in class. 

 
Regardless of the approach selected, students will need to submit a final, written paper of 
approximately 10 pages in length. Either approach should be treated as an analysis paper, NOT a 
reflection paper and as such include clearly defined terms and citations to support claims. Final 
papers should be submitted through the assignment portal in Sakai by Friday, October 21st at 
11 p.m. CST as well as uploaded to LiveText. Please save your paper in the form of a word 
document with your last name as the file name as well as which option you chose (e.g., 
KodamaCaseStudy or KodamaInterview).  
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2. Leadership Development Program  
In order to apply your learning from this course, you and a group of your peers will be 
developing a leadership development program or intervention based on the content of the 
course.  You may submit this assignment as either a traditional paper, a video, or website but 
you will also be put together a presentation that will be due to the Sakai course site on 
Friday, December 2 at 11 p.m. CST for your classmates to watch and respond to. 
 
The purpose of this assignment is to encourage integration of course content into students’ 
understanding of professional practice. Learning outcomes include: 

 
o Capacity to link course content to professional practice; 
o Competence in the design of evidence-based leadership education interventions that 

are theoretically grounded; 
o Recognition of cultural competence necessary to serve specific or diverse populations 
o Ability to effectively communicate about and respond to questions in a manner that 

demonstrates an understanding of the leadership knowledge-base. 
 
The simulation involves working in a small group to present and defend the proposal of a 
leadership education intervention. Your goal over the course of the semester is to identify how 
course content should inform this intervention. Your group will prepare a 15-minute presentation 
that addresses the core issue identified in the scenario. Your peers and instructor will watch and 
respond to the presentation online (I am hoping to have guest professionals instead if I can get it 
worked out), and you will have an online question and answer period about the ideas you 
presented. This assignment offers an opportunity to demonstrate integrated use of course content 
while honing your professional skills. A variety of rubrics will be used to evaluate our 
performance in the simulation and are provided in the full assignment description.  

 
3. Final Reflective Essay 

The final assignment in this class asks you to reflect on your personal definition of 
leadership, how it connects to course content, and how it translates to practice. Learning 
outcomes associated with this assignment include: 

 
 The ability to reflect in critical and meaningful ways on course content; 
 An increased capacity for self-awareness as it relates to the subject area; 
 Demonstrated capacity to link course content to professional practice. 

 
The final paper (4-5 pages) is due by Monday, December 8th at 11 pm (CST). 

 
 
Extra Credit Opportunities 
There will be several opportunities throughout the course for extra credit, each student can take 
advantage of 2 extra credit assignments up to 5 points each for 10 points total towards your final 
grade. These will be listed on Sakai.  
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Evaluation & Grading: 
 
Assignments are due at the time and date specified and should be submitted according to the 
directions provided. Any assignment submitted after the due date and time will be reduced by a 
half letter grade. An additional full letter grade reduction will be applied for each 24 hour 
period after the original time due. Note that the instructor will not hunt down missing 
assignments and it is your responsibility to ensure that they are turned in by the stated deadlines. 
 
Note that if an assignment fails to follow the instructions provided a grade of zero will be 
assigned. This includes adherence to page lengths and formatting as well as addressing the core 
content specified for each assignment. Students should not exceed the suggested length of 
assignments, and the suggested length does not include the title page or reference pages.  

 
All coursework and assignments must be completed by the end of the term as grades of 
incomplete are generally not assigned. The distribution of points is provided below: 
 
 Participation (5 pts x 12 weeks)   60 points (30%) 
 -includes blog postings when relevant 
 Group Mini-Assignments (5 pts x 4 weeks)  20 points (10%)   

Theoretical Analysis     50 points (25%) 
 Leadership Development Program   50 points (25%) 

Final Reflection     20 points (10%) 
 Total               200 points 
 

Extra credit up to 10 points is possible, opportunities TBA 
 
Assignments in this course will be graded according to the rubric provided. Note that if  an 
assignment fails to follow the instructions provided a grade of zero will be assigned. Students are 
encouraged to consult with the instructor regarding any questions associated with assignments: 
 

EVALUATIVE 

DIMENSION 
“A”  

GRADE 
“B”  

GRADE 
“C”  

GRADE 
“D/F”  
GRADE 

Achievement of 
Specified Learning 

Outcomes 

The assignment 
demonstrates strong 
achievement across 
designated learning 

outcomes 

The assignment 
demonstrates evidence 

of meeting the 
designated learning 

outcomes 

The assignment meets 
the majority, but not all 

of the designated 
learning outcomes 

The assignment is not 
completed, does not 

conform to the 
instructions provided, 
or does not meet the 

majority of designated 
learning outcomes 

Demonstrated 
Understanding of 

Content 

Exceptional ability to 
both synthesize course 

content and identify 
similarities and 

differences between and 
among content areas 

Demonstrates 
adequate competence 
in articulating central 
points of core content 

Demonstrates varying 
degrees of 

understanding of 
content with some 

accurately explained 
and others missing key 

points 

Assignment is not 
completed or does not 

demonstrate accurate or 
full understanding of 

content 
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Complexity of 
Thought & Creativity 

Demonstrates 
significant complexity 
of thought as well as 

creative approaches in 
both content and 

structure 

Complexity of 
thought is of adequate 
depth and elements of 
creativity are present 

in work 

Complexity of thought 
varies significantly 
between topics with 
some demonstrating 
adequate complexity 
and others inadequate 

Assignment is not 
completed or lacks 

complexity of thoughts 
required for graduate-

level work 

Sophistication of 
Application to 

Practice 

Application to practice 
is accurate, creative, 
reasonable, and takes 
into account multiple 

perspectives and 
considerations 

Application to 
practice is accurate 

and adequate 

Application to practice 
varies in accuracy and 

does not take into 
account varying 
perspectives and 
considerations 

Assignment is not 
completed or 

application to practice 
fails to take into 

consideration higher 
education and student 

affairs context 

Depth of Critical 
Analysis 

Depth of analysis is 
significant offering 

areas of both strength 
and limitation, 

connecting multiple 
dimensions of content, 

and offering substantive 
interpretations 

Depth of analysis is 
adequate and presents 

both strengths and 
limitations as well as 

general interpretations 

Depth of analysis 
varies greatly and lacks 

consistent 
representation of 

strengths and 
weaknesses, 

connections between 
multiple dimensions of 

content, and/ or 
meaningful 

interpretations  

Assignment is not 
completed or depth of 
critical analysis is not 

consistent with 
requirements of 

graduate-level work 

Appropriate 
Structure, APA Style, 

and Grammar 

The final product is 
well organized, 

structured in way that 
builds on the argument 
or central thesis, and is 
free of errors related to 
grammar or APA style 

The final product is 
well organized and 

clearly structured with 
only minimal 

grammatical and APA 
style errors 

The final product 
suffers from problems 

associated with 
organization and 
structure and/ or 

grammatical and APA 
style errors 

Assignment is not 
completed or final 
product is poorly 

organized, structured, 
and/ or possesses 

significant grammar 
and/ or APA style 

errors 
 
The following point spread will be used to determine the final course grade: 
 
  Total Points Earned  Final Grade 

200-188   A 
187-180   A- 
179-174    B+ 
173-168   B 
167-160   B- 
159-154   C+ 
153-148   C 
148-140   C- 

  139-120   D 
119 – 0   F 
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Course Sequence (subject to change at instructor’s discretion) 
 

DATE Topic and Readings ASSIGNMENT DUE GUIDING QUESTIONS? 
Week 1 August 

29 
Introductions and Orientation To Course 
 
Read through syllabus 
 
Watch:  Dudley, Everyday Leadership 
 
AFTER you post your first blog, get started on reading 
for next week because there’s a lot! 

Respond to “introductions” e-
mail by 8/31 at 11 p.m. 
 
Blog posting #1 due PRIOR 
to reading anything, by 
Wednesday Sept. 1 at 11 p.m. 

 What does the topic of leadership 
mean to you?  

Week 2 
September 5     

Why Leadership? Evolving Conceptualizations and 
Global Perspectives 
 
TEXT:    

 Northouse Ch. 1 & 16 
 Komives et al., Ch. 1 

 
Sakai: 

 Heifetz, 2010  
 Astin & Astin, 2000 (pp. 1-31)  
 Dorfman & House, 2004 

 
Watch: Adichie, The Danger of a Single Story 
 

Online Discussion:   
first post due Wed., 9/7; 
responses due by Fri., 9/9 
(change due to Labor Day 
holiday) 
 
Talk about Theoretical 
Analysis paper 
 

 How is leadership conceptualized 
and what influences these 
conceptualizations?  
 

 What is the role of leadership in 
higher education?  

 
 In what ways does culture 

influence leadership?  
 
 What does a single story mean for 

you?  How will we avoid that in 
examining the literature of this 
course? 

Week 3 
September 12    

Theories & Approaches Part 1 
 
TEXT: 
 Northouse  Ch. 2–Trait 
 Northouse Ch. 5- Situational 
 Northouse Ch. 6- Path-Goal 
 Northouse Ch. 7- LMX 

 
Watch:  Cain, The Power of Introverts 
 

Group Activity #1 due  
 
Online Discussion (regular):  
initial post due Mon. 10/12 
by 11 p.m.; 2 responses due 
by Wed, 10/14 at 11 p.m. 
 
IF doing Interview 
Assignment, post name of 
person to Sakai by Fri., 9/16  

 What would identify as the 
strengths and weaknesses of this 
set of theories?  

 What are the implications for 
applying these theories to practice? 
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Week 4 
September 19  

Theories & Approaches Part II 
 
TEXT: 
 Northouse Ch. 8- Transformational  
 Northouse Ch. 9 Authentic  
 Northouse Ch. 10 Servant 
 Northouse Ch. 14- Team 

 
Sakai: 
 Ayman & Korabik, 2010 

Group Activity #2 due 
 
 

 What would identify as the 
strengths and weaknesses of these 
theories? 

 What are the implications for 
applying these theories to practice? 

Week 5 
September 26    

Theories & Approaches Part III  
 
TEXT: 
 Northouse Ch. 11--Adaptive 
 Komives et al., Ch. 2 & 3 

 
Sakai: 
 Cilente, 2009 
 Wagner, 2009 

 
Extended: 
 Astin, 1996 

Group Activity #3 due 
 
 
Optional Office Hours TBA 
 
Note:  case study will be 
posted this week 

 What would you identify as the 
strengths and weaknesses of these 
theories?  

 What are the implications for 
applying these theories to practice? 

Week 6 
October 3     

Leadership Self-Efficacy 
 Hannah et al., 2008  
 Machida & Schaubroeck, 2011  
 Kodama & Dugan, 2013 
 McCormick et al., 2012 

 
 

 What factors might empower or 
constrain efficacy beliefs? 

 What influences have shaped your 
sense of leadership self-efficacy? 

Week 7 
October 10 

NO CLASS FALL BREAK 
 
Watch:  Liu, Why Everyday People Need To Understand 
Power 

Personal Blog #2 due Friday, 
Oct. 14 by 11 p.m. 
 

 Use your break wisely to catch up 
on reading, finish your paper! 

Week 8 
October 17    

Gender in Leadership 
 
TEXT: 
 Northouse Ch. 15 

 

Theoretical Analysis Paper 
due Friday, Oct. 21st by 11 
p.m. (CDT) 
 

 What factors contribute to the 
positioning of gender as a 
dominant influence in leadership?  

 What factors contribute to 
maintaining gender-based 
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Sakai: 
 Arrendondo, 2011  
 Eagly & Carli, 2007 Chapter 10 
 Rhode & Kellerman, 2007  
 Sanchez-Hucles & Davis, 2010 

 
Watch:  Sandberg, Lean In 
 
Extended Reading: 
 Fassinger et al., 2010 

leadership approaches? What 
factors contribute to resiliency? 

 How does privilege play a role in 
“leaning in?”  
 

Week 9 
October 24 

Influences of Race and Culture 
 Eagly & Chin, 2010  
 Ospina & Foldy, 2009 
 Kohn, 2010 
 Curry, 2010  

 
Extended reading: 
 Dugan, Kodama, & Gebhardt, 2012 

Group Activity #4 
 
 

 How have the three approaches to 
exploring race and leadership 
influenced knowledge? 

 How can you be inclusive in your 
leadership practice? 

 What blind spots might you have 
around leadership because of your 
own cultural background? 

Week 10 
October 31    

Ethics, Justice, & Leadership 
 
TEXT: 
 Northouse Ch. 13  

 
Sakai: 

 Preskill & Brookfield, 2009 (chapter 3) 
 Kellerman, 2004  
 Lipman-Blumen, 2005 
 Boggs & Kurashige, 2012 

 
Watch:  Heffernan, The Dangers Of Willful Blindness 

 
Meet with project groups 

 What are the implications of 
situating leadership as inherently 
positive? Do you think there IS 
such a thing as “bad” leadership? 

 What roles doe ethics and justice 
play in leadership theory and 
practice? 

Week 11 
November 7   

 
Note:  Daylight 
Savings Time 
ends Nov. 6  

Leadership Development 
 
TEXT: 
 Komives et al. Chapter 4 & 5 

 
Sakai: 

 
 

 What developmental influences 
might play out in the leadership 
development process?  

 How can educators more 
purposefully target leadership 
development?  
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 Day et al., 2009 (chapter 2)  
 Komives et al., 2009  
 Hoppe, 1998 
 Dugan, Turman, & Torrez, 2015  

 What kinds of leadership 
development did you observe or 
participate in as an undergraduate? 

Week 12 
November 14 

Leadership Program Design 
 

TEXT: 
 Komives et al, Ch. 6, 7, 10, 11, 12 

 
Sakai:  
 Dugan, Kodama, & Correia, 2014 (MSL Insight 

Report) 
 ILA, 2009 

Small group assignment #2 
due Friday, 11/11 at 11 p.m. 

 How can educators structure the 
learning environment to maximize 
educational impact related to 
leadership development? 

 What are core features of an 
effective leadership development 
program? 

Week 13 
November 21 

NO CLASS THANKSGIVING BREAK   

Week 14 
November 28 

 
 

Global Leadership  
 Hickman, 2009 
 Perkins, 2009 
 Van Dyne et al., 2010 
 Ng et al., 2009 

 
Group Leadership 
Development Program Due 
Friday, 12/2 at 11 p.m. 
 

 What would you define as core 
dimensions of global leadership 
competence?  

 How can institutions of higher 
education purposefully foster this? 

Week 15 
December 5     

Assessment, Synthesis & Wrap-Up 
 
TEXT: 

 Komives et al., Ch. 8 
 
Sakai: 
 Preskill & Brookfield, 2009 (chapter 9)  
 Heifetz & Linsky, 2009 
 Dugan, 2012 

 
 

 What is at the heart of leadership 
for you?  How will that manifest in 
your career?   

 Why is it crucial to differentiate 
forms of hope?  

Week of 
December 12  

NO CLASS FINALS WEEK Final Reflective Essay due by 
Monday, December 12th  
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Loyola University Chicago 
School of Education 
Syllabus Addendum 

 
IDEA Course Evaluation Link for Students 
Each course you take in the School of Education is evaluated through the IDEA Campus Labs 
system. We ask that when you receive an email alerting you that the evaluation is available that 
you promptly complete it. To learn more about IDEA or to access the website directly to 
complete your course evaluation go to: http://luc.edu/idea/ and click on STUDENT IDEA 
LOGIN on the left hand side of the page.   
 
Dispositions 
All students are assessed on one or more dispositional areas of growth across our programs: 
Professionalism, Fairness, and the Belief that All Students Can Learn. The instructor in your 
course will identify the dispositions assessed in this course and you can find the rubrics related to 
these dispositions in LiveText. Disposition data is reviewed by program faculty on a regular 
basis. This allows faculty to work with students to develop throughout their program and address 
any issues as they arise.  
 
LiveText 
All students, except those who are non-degree, must have access to LiveText to complete the 
benchmark assessments aligned to the Conceptual Framework Standards and all other 
accreditation, school-wide and/or program-wide related assessments. You can access more 
information on LiveText here: LiveText.  
 
Syllabus Addendum Link 
 

 www.luc.edu/education/syllabus‐addendum/ 
 
This link directs students to statements on essential policies regarding academic honesty, 
accessibility, ethics line reporting and electronic communication policies and guidelines. We ask 
that you read each policy carefully.  
 
This link will also bring you to the full text of our conceptual framework that guides the work of 
the School of Education – Social Action through Education.  
 
 
 


