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LOYOLA UNIVERSITY CHICAGO 

SCHOOL OF EDUCATION 

 

ELPS 427: American Higher Education 

 

Fall 2016  

Monday, 4:15-6:45 p.m.  

 

Professor:    Blanca M. Torres-Olave, Ph.D., Assistant Professor 

Office:   Room 1130 Lewis Towers, Water Tower Campus 

Office Hours:  By appointment 

Phone:   312-915-6464 (Office)  

Email:   btorresolave@luc.edu 

 

Note: Most course materials (including required and recommended readings) are available on Sakai.  

 

 

PART I: GENERAL COURSE INFORMATION 

 

 

Course Description 

This course is designed to deepen students’ understanding of the historical development of higher 

education within the United States and the multiple social justice issues found within that history.  

Emphasis is placed on the chronological and evolutionary development of U.S. higher education ideas 

and institutions from the colonial period to the present. Central to this course is examining how U.S. 

higher education shapes and, at same time, is shaped by local, regional, national, and transnational issues 

and events found within the larger social, political, religious, and economic policy environments. As a 

result, students are invited to deepen their understanding of U.S. history across several spheres of 

potential influence on higher education. Students will examine the historical origins of current 

institutional sectors including policies and practices in higher education in the United States and will gain 

insight regarding how history may shape both current and future policies and practices in the academy. 

 

   

Course Objectives 
Upon completion of this course, students will be expected to: 

 

1. Identify and reflect on how critical variables such as race, social class, sex, religion, ability, 

each filtered through social, political and economic realities within American society, 

influenced the establishment, expansion and diversification of U.S. higher education. 

2. Gain a heightened understanding of and appreciation for the vast diversification and 

complexity found today within higher education and how institutional ‘sectors’ intersect with 

and shape the holistic student experience. 

3. Identify and reflect on major reoccurring questions within the academy which many in U.S. 

society have raised over and over again in the past. Students entering higher education 

positions are strongly encouraged to examine and reflect on these questions as part of their 

ongoing professional development. 

4. Draw on both the factual and conceptual knowledge developed in the four previous points to 

create evidence-based, critical analyses of current issues in higher education in the U.S. and 

beyond. 
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Course Pedagogy 
This is a student-centered, collaborative course, and as such, each of your unique backgrounds and past 

experiences are considered essential in understanding how you approach, frame, and interpret the 

educational content covered in this course. I appreciate that we all learn differently and express our 

mastery of learning topics in forms that are often unique to the individual learner. Therefore, my 

expectations of each of you will vary based on your expressed learning styles and objectives for this 

course. As a co-learner in this course with you, I see this class as a community of scholars who are both 

teachers and learners at varying stages of development based on our own life experiences, interests, and 

motivations. As such, the class will be focused around the following learning tenets: 

 

 Shared responsibility among all learners (both teachers and students) for constructing and making 

sense of knowledge within a community of practice; 

 

 Students active involvement in all phases of the learning process, with a special emphasis on 

“thinking out loud” in class; 

 

 An appreciation of and support for multiple perspectives on knowledge and practice as well as 

opportunities to apply such understandings to relevant, open-ended, and realistic contexts;  

 

 An emphasis on the critical role that peers play in the learning process, especially as it relates to 

helping one another decode, make meaning, and promote understanding of the subject. 

 

 

 

Course Expectations 

Course projects are designed to explore and understand critical, questions and issues that run through 

nearly 400 years of U.S. higher education history.  This is no easy feat, and will require substantial 

commitment from all participants. I expect each of you to take an active role in your learning both inside 

and outside of the classroom.  The following are some general expectations for all students: 

 Attendance is essential to the learning process and repeated absences will likely hinder your 

achievement of the objectives for this course.  

 

 You have a responsibility to our classroom community to come to class prepared having made an 

earnest attempt to read the assigned readings and complete assignments by their respective due 

dates. My hope is that you will not merely try to complete the readings for the sake of completion 

but that you will take the time to critically read and reflect in order foster your own development 

and to stimulate classroom discussions.  

 

 Each of you will be expected to participate in a number of group-based discussions and activities 

and I ask that you take this role seriously and become a productive colleague and collaborator 

throughout this course.  

 

 An underlying expectation of this course is that students will approach one another with the same 

ethic of care and concern that the student affairs and larger education profession demands that we 

exercise with our students and with each other. This approach requires a willingness to engage in 

critical and controversial—but civil—discourse aimed at advancing our individual and collective 

knowledge. Our goal is not always to reach consensus, but about hearing and exploring divergent 

perspectives, even if that means hearing some views we might not like to hear.  

 

Technology 
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This course uses instructional technology in the classroom and encourages the use of information 

technology in the learning process. We will use Loyola’s Sakai course management system (CMS) as a 

class communication tool and as a depository for important course documents. Students will use internet-

based resources and library data bases to conduct research, produce written and oral presentations, and 

facilitate class discussions. These efforts will enhance their ability to use technology as a learning and 

research tool.  

 

Please familiarize yourselves with the Sakai menu items which we will frequently use: 

 Syllabus (copy of full syllabus) 

 Announcements (welcome statement and future announcements) 

 Resources (here find weekly links to all required readings) 

 Assignments (find links to the course assignments here) 

 

Cell Phones/On Call/Laptops. If you bring a cell phone to class, please turn it off or set to silent mode. 

Should you need to respond to a call during class, please leave the room as quietly as possible. Texting, 

instant messaging, and/or Internet (i.e., Facebook) browsing are not permitted during class as this 

is distracting and highly disrespectful to fellow students and to instructor.  Should you be on call as 

part of professional responsibilities, please sit near the door so that you can easily slip out of class when 

needed to take a call.  For security reasons, I ask that during each class one student has a cell phone 

activated in event any university-wide security messages or warnings are broadcast. 

 

E-mail.  Instructor e-mail to your Loyola email account (not a private gmail or hotmail account) will be 

used as the primary mode of communication outside of class.  As such, it is imperative that you activate 

your LUC outlook account and check it daily.   

 

 

PART II: SOE CONCEPTUAL FRAMEWORK & IDEA EVALUATION 
 

A conceptual framework that emphasizes “Social Action through Education” guides instructional, 

extracurricular, and professional activities at Loyola’s School of Education. The Loyola School of 

Education faculty are dedicated to promoting professionalism in service of social justice by developing 

students’ knowledge, skills, ethics, and service to improve educational opportunities for all members of 

society.  

 

This course houses a core assessment for the following Conceptual Framework Standard: 

CFS1: Candidates critically evaluate current bodies of knowledge in their field. 

 

Loyola’s School of Education is committed to the value of diversity in all of its courses. In our 

examination of the history of U.S. higher education, we will examine many educational issues related to 

social justice over time within the academy. These issues address equity, diversity, religion, gender, class, 

ability, race and ethnicity, student academic success, funding patterns and access, and curricular content 

among others. Examining these issues illustrates how educational institutions both shape and are shaped 

by wider communities through their accommodation of and resistance to the ideas and values of those 

groups. This course addresses these issues and invites students to critically reflect on them for their own 

current and future professional practice in higher education.  

 

Additionally, students will demonstrate the following competencies related to analytical inquiry: 

 

 The ability to develop and support reasonable and logically sound interpretations; 
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 The ability to analyze various organizational, curricular, fiscal, legal, cultural, and historical 

structures, models, policies, and professional practices from multiple points of view and 

theoretical perspectives;  

 The ability to continually assess and improve one’s own analytical abilities. 

 

Dispositions 

All students are assessed on one or more dispositional areas of growth across our programs: 

Professionalism, Fairness, and the Belief that All Students Can Learn. The instructor in your course 

will identify the dispositions assessed in this course and you can find the rubrics related to these 

dispositions in LiveText. Disposition data is reviewed by program faculty on a regular basis. This allows 

faculty to work with students to develop throughout their program and address any issues as they arise. 

The rubric for assessing dispositional behaviors can be found in Appendix A in this syllabus.  

 

IDEA Outcomes 

The following learning outcomes are considered either essential or important based on the IDEA course 

rating system: 

 Gaining a basic understanding of the subject (e.g., factual knowledge, methods, principles, 

generalizations, theories) 

 Developing specific skills, competencies, and points of view needed by professionals in the field 

most closely related to this course 

 Learning to analyze and critically evaluate ideas, arguments, and points of view 

 

IDEA Course Evaluation Link for Students 

Each course you take in the School of Education is evaluated through the IDEA Campus Labs system. We 

ask that when you receive an email alerting you that the evaluation is available that you promptly 

complete it. To learn more about IDEA or to access the website directly to complete your course 

evaluation go to: http://luc.edu/idea/ and click on STUDENT IDEA LOGIN on the left hand side of the 

page.   

 

 

LiveText 

All students, except those who are non-degree, must have access to LiveText to complete the benchmark 

assessments aligned to the Conceptual Framework Standards and all other accreditation, school-wide 

and/or program-wide related assessments. You can access more information on LiveText here: LiveText.  

 

www.luc.edu/education/syllabus-addendum/ 

 

This link directs students to statements on essential policies regarding academic honesty, accessibility, 

ethics line reporting and electronic communication policies and guidelines. We ask that you read each 

policy carefully.  

 

This link will also bring you to the full text of our conceptual framework that guides the work of the 

School of Education – Social Action through Education.  

 

 

 

PART III: CLASS RESOURCES, ASSIGNMENTS, AND EVALUATIONS 

 

 

Required Texts 

http://www.luc.edu/education/admission/tuition/course-management-fee/
http://luc.edu/idea/
http://www.luc.edu/education/admission/tuition/course-management-fee/
http://www.luc.edu/education/syllabus-addendum/
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 Readings are provided either as links or as PDF documents accessible via the Sakai course site.  

A reference list for all required readings is provided in this syllabus.   

 

 

 

1. Participation and Attendance (10% of final grade)  

Active student participation in discussions and learning activities is critical in creating the kind of 

teaching and learning environment that can be enjoyed by all. Participation in class is less about the 

frequency with which a student engages in discussion and more about the quality of contributions. For 

purposes of this course, participation is valued in which students 1) build upon one another’s comments, 

2) provide meaningful connections to practice, 3) share critical observations and insights on a topic, 4) are 

prepared to share views related to discussion questions on the syllabus, and 5) generally increase the 

complexity and richness of discussion.  

 

 

2. Weekly Discussion Leaders (20% of final grade - Sign up for a session during our first 

class) 

This is a graduate level seminar and, as such, you are expected to take on an active role in your own 

learning and that of the group as a whole. Along with a partner, you will be responsible for leading a 60 

minute class discussion during one of our weekly sessions. There are two main components to this 

assignment: 

1. Begin your presentation by providing a brief (5-7 minutes) summary of the major themes covered 

in the readings on which you will focus during your presentation. This requirement is not 

intended to be a blow-by-blow account of the week’s readings. Instead, highlight some 

common topics, contradictions, questions, etc. that you found intriguing in the readings, which 

provided the inspiration for the second part of the assignment. 

2. The second part of your presentation is meant to bring the history of higher education to life and 

engage the class in active discussion. Some possibilities include a) Develop an activity in which 

we discuss a current issue in higher education in light of its historical roots; b) Bring media, 

artifacts, or archival materials, that help us visualize aspects of student life at the turn of the 20th 

century; c) Create an activity that helps us draw connections between what was happening in U.S. 

higher education at a certain time, and contrast it with what was happening in other systems 

around the world. This is an opportunity to find creative ways in which engage with history, 

keeping in mind that there must be a serious scholastic benefit to your presentation (i.e. it will 

help us learn something). 

 

Note: I strongly discourage the use of debates as part of your presentation. I’ve found that (in 

most cases) the format tends to lead to simplistic discussion of contrasting viewpoints. Unless 

you plan to structure a debate with a clear strategy for subtle argumentation, please rethink it! 

 

 

 

3. Written Assignments: (Re)Writing an Institutional History 

 

Over the course of the semester you will build a historical case study of a postsecondary institution of 

your choice. The main requirement in picking an institution is that there is archival data easily accessible 

to you (be it on premise, online archive, et cetera). This point will be essential in the latter parts of the 

case study, so don’t dismiss it!  
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The purpose of having this be a semester-long project is twofold: First, it gives you time to become 

comfortable with both the literature on the history of higher education, as well as with how your chosen 

institution fits within that history. This in turn will facilitate engaging with the “difficult knowledges” 

(which we will discuss more fully in class) that you are likely to encounter in reviewing important 

moments or events in the history of education. 

 

IMPORTANT: Assignment 1 is individual; for assignments 2 and 3 you will work in pairs or 

groups of three (no more).  

 

Assignment 3.1: Analyzing Official Histories (20% of final grade – DUE September 29 by 4:00pm) 

In this brief paper (4-5 double-spaced pages, excluding cover page and references), you will describe and 

analyze the historical development of your chosen institution. The sources for this paper will be both the 

“official” history of the institution (usually found in “About” and “Mission” statements in their websites 

or brochures), as well as additional historical or archival data. 

 

There are two main components you should cover in the paper.  

1. First, briefly describe the context in which the institution was created. Focus on internal and 

external actors, the sociopolitical context in which the institution was created, as well as its 

original mission (e.g. Whom was it meant to serve? What was its curricular focus?), and whether 

the latter has changed over time. If so, what were the reasons for the change? 

2. The second part should be the main focus of your paper. Here you provide a critical analysis of 

the official history of the institution. Consider the following questions: Who is the target 

audience? How can you tell? What is the main “purpose” of the narrative as far as you can tell? 

What voices are absent in the story? Given your general knowledge of the institution, are there 

important events absent from this official narrative? Explain as concretely as possible.  

For this assignment, your reference list should include the resources you used to develop your history, 

including websites, archival information, articles, etc. Evaluation of the paper will be based on clarity of 

presentation, soundness of argumentation, and appropriate use of APA citation and formatting. 

 

Assignment 3.2: Archival Research Prospectus & Presentation (15% of final grade – DUE October 

20 by 4:00pm) 
For the second written assignment, you and your partner(s) will conduct a short research project using 

college or university archival data from one of the institutions you wrote about in your first paper. Choose 

the target institution thoughtfully: Do you all have similar accessibility to the materials? Are you all 

interested in the institution? These questions are important because you will research archival data to 

address a historical event, period, or topic that is not touched upon in detail in the institution’s official 

history, but which has a social justice component to it and was of substantial concern to students, faculty 

members, or administrators at the time. Your group will write a brief prospectus (4-5 double-spaced 

pages, excluding cover page, images, and references), explaining the focus of your research, as follows: 

 

1. Explain why you chose the period or event you are examining. Why is it important? What is the 

connection to social justice? 

2. Provide a clear and concise description of the main event(s). This part is concerned with “the 

facts”:  How did this event/conflict/issue first emerge? Who was involved? What were the 

different perspectives presented by the actors involved? How did the event/conflict/issue evolve 

and/or was resolved?  

3. Explain how you can tie the event to a broader historical context, both within and beyond higher 

education. What was happening at the time, socially, culturally, economically, etc.? Briefly 
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discuss what class readings and/or additional secondary sources you will use in your final essay 

to contextualize the event or issue. 

4. Discuss what forms of “difficult knowledge” your topic requires you to consider. How does your 

research relate to the official narrative you analyzed in the first assignment? What challenges 

have you found or expect to face in forming a coherent narrative? Whose story is being told, and 

from whose perspective?  

 

For this assignment, your reference list should include primary (e.g. archival, newspaper) sources as well 

as secondary sources such as articles or book chapters. Evaluation of the paper will be based on clarity of 

presentation, soundness of argumentation, and appropriate use of APA citation and formatting. Submit 

only one prospectus per group on Sakai. 

 

In addition to the written prospectus, your group will provide a brief presentation (8-10 minutes max.) in 

class covering the main elements of your prospectus. You will prepare a PowerPoint presentation with no 

more than 5 slides covering the main points, and showing the archival data you intend to use (e.g. copies 

of photographs, letters, interview excerpts, or other artifacts). At the end of the presentation, give the class 

a sense of where you’re at with your research, what challenges you have faced, and what else needs to be 

done. As a group, we will spend a few minutes providing feedback and exchanging ideas on potential 

links to literature. The idea is that at the end of your session you’ll have a better sense on how to approach 

your final essay. 

 

 

Assignment 3.3: Scholarly Visual Essay (30% of final grade – DUE December 15 by midnight) 
In this culminating essay (12-15 pages, excluding cover page, images or other attachments, and 

references; the upper page limit is essential for groups of 3), you and your partner(s) will elaborate on the 

research topic presented in your prospectus. This does not mean you should simply copy and paste from 

your prospectus! Instead, you’re expected to go back to it and rewrite as necessary to turn it into a fuller, 

compelling narrative about your topic. Reusing a couple of sentences or even paragraphs is okay, but 

please exercise good judgment and avoid self-plagiarism. The written part of your visual essay should 

cover the following: 

 

1. Provide a descriptive title for your visual essay (in other words, don't just label it “visual essay.”). 

2. Introduce your topic/issue and describe why you have chosen it, why you are personally 

interested in the topic, and—importantly--why you believe your topic/issue involves a justice 

issue within higher education (i.e., what makes the topic an important justice issue?).  Include a 

timeframe so that reader knows the specific period of time within the history of higher education 

your review is addressing (e.g., the 1960s, the early Colonial era, the 1920s, 1950s, et cetera).  

3. Provide a clear and concise description of the main event(s), and explain the connection to 

broader institutional, economic, social, or cultural context. What was happening at the time? How 

did this event/conflict/issue first emerge? Who was involved? What were the different 

perspectives presented by the actors involved? How did the event/conflict/issue evolve and/or 

was resolved? 

4. The essay must combine both description and analysis. You must not only explain the nature of 

the chosen concern(s) but also analyze the issue(s) critically. How do the events you’re describing 

speak to the broader higher education context at the time? Make critical connections to the 

literature on the history of higher education. For this you may use course readings and/or other 

articles, books, etc. Remember, your essay should be integrative as you are telling (in your own 

words) a 'story' about the social justice issue in higher education utilizing the articles to support 

your narrative. You should provide ample evidence from the articles to support your arguments 

and when needed utilize very brief quotations (with appropriate citation) to support a point.  
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5. Finally, provide a conclusion to your essay that brings your themes together and reveals what 

'legacy' exists in higher education as a result of the issue you have described. Here the issue of 

“difficult knowledge” may be especially poignant. How does your research relate to the official 

narrative of the institution? Whose story is being told, and from whose perspective? What aspects 

of the research were particularly puzzling or troubling for you as authors? What gaps remain in 

what we know about the event? 

 

The final essay should be 1) Uploaded as a blog entry on Sakai, including all images or other attachments 

necessary to support your arguments; and 2) Submitted as a Word document with text only—that is, a 

cover page, the main text, and references. All images should be included as an appendix, NOT in the main 

text. For this assignment, your reference list should include primary (e.g. archival, newspaper) sources as 

well as secondary sources such as articles or book chapters. Evaluation of the paper will be based on 

clarity of presentation, soundness of argumentation, and appropriate use of APA citation and formatting. 

 

Note:  Our School of Education requires that this report be submitted via LiveText (www.livetext.com) 

as this assignment has been selected for a core assessment for School of Education NCATE accreditation 

purposes. Below is helpful guidance to consider in organizing your essay review, especially because this 

type of writing may be new to you (but not unusual in graduate education). The total number of points 

awarded for your essay reflects how well your essay is organized and written and the critical analysis you 

provide. Paying close attention to the guidelines below will aid you in organizing and preparing your 

essay successfully. 

 

Assignment 3.4. Complete Project Management Sheet (5% of final grade – DUE December 15 by 

midnight) 

Your team will be responsible for keeping a log of each member’s contributions towards the assignments, 

and to submit it at the end of the semester.  

 

 

Final Grade Determination   

 

Participation      10% 

Discussion Leaders     20% 

Analyzing Official Histories    20% 

Archival Research Prospectus & Presentation 15% 

Visual Essay     30% 

Project Management Sheet   5% 

   Total   100% 

 

Final grade on a 1-100 scale: 

94---100  Points  A 

90---  93  Points  A- 

86---  89  Points  B+ 

82---  85  Points  B 

77---  81  Points  B- 

72---  76  Points  C+ 

67---  71  Points  C 

62---  66  Points             C- 

57---  61  Points             D+ 

 

 

 

http://www.livetext.com/
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Assignment Timeline 

 

Assignment/Task Due Date 

Weekly discussion leaders Sign up during first class 

Analysis of institutional history September 29 by 4:00pm 

Archival research prospectus October 20 by 4:00pm 

Prospectus presentation October 20-November 3 

Visual Essay December 15 by midnight 

Project management sheet December 15 by midnight 

 

 

 

General Evaluation Criteria for All Assignments 

 

 Complete and submit assignments on or before due dates.  Assignments submitted after the due 

date/time may be subjected to a loss of points resulting in a lower grade (in fairness to others who 

submit on time). Please submit assignments on Sakai using the assignments tab.  

 As a matter of fairness and courtesy to all students, penalties for late submission of student work 

may be assessed. Points may be deducted for each 24 hour period that an assignment is submitted 

past the due date/time. No points will be deducted in the case of a true emergency when the 

student notifies me. Grades of "Incomplete" at end of term are seldom given and should only be 

requested (in advance) when an emergency prevents timely completion of course assignments at 

end of term. 

 Be sure to keep a permanent electronic ‘back up’ copy of all your assignments. 

 Properly submit the written essay review assignment to Live Text (www.livetext.com). See 

attachment to syllabus for detailed information on using Live Text. 

 

 

APA Writing Style Requirements 

 Graduate education in general, and our program in particular, place a strong emphasis on 

developing good writing skills including critical analysis and synthesis and the ability to 

communicate effectively. All written work for this class should conform to requirements of the 

Publication Manual of the American Psychological Association, (APA) 6th Edition. A copy of 

this manual can be purchased online or in bookstores. Note: if you are not a Higher Education 

major and your program of study requires a citation style other than APA, please inform 

instructor at start of semester.  

 Use either Arial or Times New Roman, 12 point font with 1 inch margins.  Provide a title page, 

number all pages, and place list of references per APA style on a separate final page.  

 Important guidance to avoid bias in writing can be found in your APA Manual and should be 

followed.  

 Important Note:  Please remember that failure to appropriately cite and reference other authors’ 

works may necessarily lead to charges of academic dishonesty which can result in failure on the 

assignment or in the course.  This action could also lead to academic dismissal from the program.  

It is each student’s responsibility to know how to incorporate the work of other scholars into his 

or her own work and to cite and reference these other sources appropriately. Please use the links 

found elsewhere in this syllabus to access examples of academic dishonesty and more 

information.  

 

 

PART III: COURSE OUTLINE 

http://www.livetext.com/
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Required Readings: 

 

Week of Session Theme Readings 

Sept. 1 1 Introduction Mattingly 2006  

 

Sept. 8 2 Student Affairs Professionals, Civil Rights, 

and What We Don’t Know 

Wolf-Wendel et al. 2004: “Introduction” 

and “Reflecting back” 

 

Note: This session will take place at 

Piper Hall, LSC 

 

Sept. 15 3 College formation in the Colonial period 

(1607-1785) 

Thelin 2010, Introduction and Ch. 1 

Wright 1997 

Sept. 22 4 Diversification & reform in the Antebellum 

period (1785-1860) 

Church & Sedlak 1997 

Castel 1964 

Urofsky 1965 

Sept. 29 5 The Morrill Act, standardization, and the rise 

of the New University 

Thelin 2010, Ch. 3 & 4 

Hawkins 1997 

Oct. 6 6 Who belongs and where? Reform in the late 

19th and early 20th centuries 

Miller-Bernal 2006 

Allen & Jewell 2002 

Brazzel 1992 

Oct. 13 7 Who belongs and where? Reform in the late 

19th and early 20th centuries 

Wechsler 1997 

Karabel 2006 Ch. 4 

Nidiffer & Bouman 2004 

 

Oct. 20 8 Landmark legislation in the post-WWII 

period: The GI Bill, The Higher Education 

Act of 1965, & the California Master Plan 

Serow 2004 

Keppel 1987 

Brint & Karabel 1989 Ch. 1 & 3 

 

Oct. 27 9 Radical Change: Civil Rights Astin, Astin, Bayer & Bisconti 1989 

Walker 2014 

Beemyn 2003 

 

Nov. 3 10 The ongoing transformation of the American 

campus: Focus on Minority-Serving 

Institutions 

Gasman et al. 2015 

Laden 2004  

Pavel, Inglebret & Banks, 2008 

Park & Teranishi 2008 

 

Nov. 10 11 ASHE (No Class)  

Nov. 17 12 Higher Education Financing & Financial Aid 

Legislation 

Perna & Finney 2014, Ch. 2 & 5 

Hearn 1998 

Capt 2014 

 

Nov. 24 13 Thanksgiving break  

Dec. 1 14 Academic Capitalism Rhoades & Slaughter 2006 (Read first) 

Brint & Karabel 1989 Ch. 4 

Marginson & van der Wende 2007 

 

Dec. 8 15 Looking backwards and forwards Rhoades 2014 

Dec. 15  Final Essay Due  
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Appendix A: Professional Dispositions 
 

Beginning with Fall semester 2013, the School of Education requires all programs to assess students not 

only on knowledge gained and skills developed or enhanced but also on attitudes and dispositions that 

connect with specific behaviors expected of professional educators regardless of their field of study.  Each 

graduate program has developed a comprehensive rubric that will be used by faculty in each graduate 

course to assess students on those dispositions deemed important for those preparing to work with 

students in higher education.  During each academic year, all students are evaluated by faculty based on 

their collective assessments in courses completed during the year. The assessment rubric for Fall 2014 

Higher Education courses is included below and students are expected to become familiar and to strive to 

adhere to each set of expectations.  The course rubrics are completed by faculty in LiveText and these 

rubrics will also be available to students for review. Depending on the results of the annual review, 

students may be asked to meet with program faculty to discuss specific aspects of the assessment.  

 

Professional Dispositions 

Loyola University Chicago 

Higher Education Program  

 

CANDIDATE________________________________________________ 

 

FACULTY___________________________________________________ 

 

                   ___________________________________________________ 

 

DATE        ___________________________________________________ 

 

Please rate the candidate using: Target (above average), Acceptable, Unacceptable 

 

 Target Acceptable Unacceptable 

Professionalism Student demonstrates 

exceptional ability to 

work well with others, 

lead educational 

initiatives, and show 

leadership qualities in 

professional settings 

Student demonstrates 

an ability to work 

well with others in a 

professional setting 

through exhibiting 

behaviors such as 

punctuality, meeting 

deadlines, and being 

open and responsive 

to feedback 

Student fails to 

demonstrate 

professional behavior 

in the academic or 

work setting 

Student meets all 

deadlines 

   

Student attends class 

and is punctual for all 

professional 

obligations 

   

Student communicates 

promptly with faculty, 

supervisors, 

employers, and peers 

(no longer than 2 
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business days) 

Student is able to 

express himself or 

herself appropriately 

(verbally and in 

writing) with faculty, 

supervisors, 

employers, and peers 

   

Student is able to work 

effectively with peers 

on assignments 

   

Student demonstrates 

ethical behavior in all 

professional and 

graduate student work 

   

Student adequately 

addresses feedback 

provided on 

coursework (e.g., 

grammar, APA style, 

content) 

   

Student accurately 

cites material in 

academic work 

ascribing appropriate 

credit for information 

conveyed 

   

 

Fairness 

 

 

 

Student demonstrates 

exceptional ability to 

understand the 

situations of others 

and responds in an 

appropriate, proactive 

manner 

 

 

 

Student demonstrates 

ability to understand 

the situations of 

others and responds in 

an appropriate, 

proactive manner 

 

 

 

Student fails to 

consider the situation 

of others in making 

professional decisions 

and acts inequitably 

Student is considerate 

(verbally and 

nonverbally) of 

appropriately 

expressed feelings and 

opinions of others 

   

Student exhibits active 

listening skills 

   

Student is able to 

accept constructive 

feedback 

   

All students can learn Student exhibits 

exemplary 

Student believes and 

demonstrates in 

Student fails to 

understand and/ or 



ELPS 427 Fall 2016  

16 

 

understanding and 

practice reflecting the 

belief that all 

students, regardless of 

contextual influences, 

are capable of 

learning 

practice that all 

students, regardless of 

contextual influences, 

are capable of 

learning  

demonstrate in 

practice that all 

students, regardless of 

contextual influences, 

are capable of 

learning 

Student is sensitive to 

cultural differences 

   

Student respects the 

diversity of learning 

styles 

   

Student uses the 

framework of social 

justice in decision 

making 

   

Comments: 
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Appendix B: Submitting a Course Assignment From the LiveText Dashboard 

 

Note: For best results, use Mozilla Firefox as your browser when working in LiveText. 

1. Click the link associated with the assignment. If an assignment has not yet been started, the 

student is directed to the Assignment Details page to review the assignment description, due 

dates, assessment methods, and associated outcomes. The Submit Assignment action button is 

not available to students at this stage.  

2. Once an assignment has been started or an artifact has been inserted into the Assignment 

Submission page, the Submit Assignment button will be activated on the Dashboard for that 

assignment.  

3. Click the Submit Assignment button that corresponds with the assignment to be submitted. 

4. The Latest Submission tab opens and displays method(s) for submitting artifacts including 

LiveText Document(s), URL(s), and File Attachment(s). You may also add notes to your 

submission in the Note text box. Multiple methods may be selected for artifact submission. (Go 

to Insert Artifacts for the Assignment Submission page to learn its details.) 

5. When finished uploading all artifacts, click the Submit Assignment button to complete the 

submission process. 

6. The Latest Submission tab will display the most recent submission, links to the associated 

artifacts, the date of the submission, and the status of the submission (e.g. Awaiting Assessment). 

Note: Users can also retrieve the entire courses list that corresponds the academic term by going to the 

Courses tab.  

 

Using a Course Assignment Template in LiveText 

1. Click the Dashboard tab.  

2. Click the For assignment details and template(s) click here link below the title of the 

assignment.  

3. In the Assignment Template section, click the Use this template link located to the right of the 

assignment template title. If you have already created a document from this template for the 

assignment, a warning message will appear.  

4. At this point, the system automatically associates this document with this assignment's 

submission page.  

5. After clicking the Use this template link, the document will open and is ready for editing. From 

this point forward, your document will be located under and accessible from the My Work area 

under the Documents tab.  

6. Note: For best results, use Mozilla Firefox as your browser when working in LiveText. 

 

 

 

 

https://c1.livetext.com/c1_help/courses/assignment_submit/insert_artifacts.html

