TLSC 300: Professional Learning Communities
Teaching, Learning, and Leading with Schools and Communities
School of Education, Loyola University Chicago
Fall 2017
Instructor Information
Name: Dr. Yvonne El Ashmawi
Email: yelashmawi@luc.edu
Office hours: By appointment
Session Information
Dates: 11/20/17, 11/27/17, & 12/4/17
Meeting times: 4:15-6:15 pm
Location(s):
Dumbach Hall, Room 233, Lake Shore Campus
National Museum of Mexican Art
1852 W. 19th Street
Chicago, IL 60608
Session Description
Professional learning communities (PLCs) serve as the touchstone of teaching and learning in the Teaching,
Learning, and Leading with Schools and Communities (TLLSC) teacher preparation program, bringing together
teacher candidates within specialty areas to share and co-construct knowledge, skills, and dispositions applied to
their classroom contexts. Facilitated by faculty members with expertise in the specialty area, the PLCs serve as
communities of practice where candidates come together to (a) learn about timely topics in ELA instruction
through guest lectures by practicing teachers and active questioning (b) share learning from various school- and
community-based experiences with each other and (b) synthesize learning through reflection and discussion. In this
way, candidates work together to increase their content and pedagogical expertise.
Required Readings
• Readings and resources will be posted on the Sakai site for the course
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Required Assignments
• Week One Readings:
• Jacobs, H.H. (1989)
• Jordan, J. & Kaplan, R. (2014)
• Week Two: National Museum of Mexican Art Visit
• Read:
• Encyclopedia Chicago - “Mexicans”
• Latino Americans Timeline (PBS)
• About the National Museum of Mexican Art
• Watch:
• Halsted Street USA (1994), Pilsen section 24:40-32:24
• Print:
• National Museum of Mexican Art Questions
• Week Three: National Museum of Mexican Art Reflection [National Museum of Mexican Art Questions
(on Sakai)]
• Submit reflections to question on Sakai
•

Week Three: Interdisciplinary Field Trip

Session Goals
Essential Questions:
• What are pertinent factors of teaching, learning, and leading with schools and communities?
• How does theory connect with your learning and experiences in this sequence?
• How do sequence learning and experiences connect with past learning and experiences?
• How will you use your learning to guide subsequent problem-solving in education?
• What are the connections between your learning and experiences across this sequence and professionalism
in service of social justice?
• What goals do you have for future learning in your chosen specialty area to increase your content and
pedagogical expertise?
As a part of this experience, candidates will understand that effective educators:
• Enact principles of social justice in the school and community by focusing on the intellectual, social and
emotional development of all students, promoting human rights, reducing inequalities, and increasing the
empowerment of society’s most vulnerable groups (EU1).
• Engage and promote reflection and collaboration among teachers, students, administrators, families and
communities to improve achievement for all students (EU2).
• Utilize information from theories and related research-based practices when making decisions and taking
action in their professional practice (EU10).
As a part of this experience, candidates will:
• Use goals and procedures to guide PLC dialogue and to synthesize and make meaning of the learning and
experiences across sequences.
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•
•
•

Engage in collaborative discussion and learning related to teaching, learning, and leading, as well as
professionalism in service of social justice.
Engage in dialog and make connections between sequence learning and experiences with pertinent
theories and principles and specialty area teaching and learning.
Complete the sequence summative assessments for their particular sequence related to the specialty area
with individualized support from faculty facilitators.

As a part of this experience, candidates will be assessed on the following dispositions:
• Develop awareness that teaching is a complex practice with inherently political and ethical implications.
• Demonstrate professionalism and reflective practice in collaborating with teachers, students,
administrators, families, and communities to improve achievement for all students.
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Participate in ongoing professional development, reading, and research in order to
deepen their knowledge and expand their repertoire of skills.
Reflect on how one’s actions affects others and as a result demonstrate respect, fairmindedness, empathy, and ethical behavior toward all learners, including respect for
students’ right to privacy.
Demonstrate resiliency when confronted with challenges and recognize when the support
of colleagues and others is needed.
Recognize the critical importance and need for teacher leadership in and across
classrooms, schools, districts, communities, and in local, national and international
educational organizations.

IDEA Objectives:
As a part of this experience, candidates will:
• Learn to apply course material to improve thinking, problem solving, and decisions.
• Acquire skills in working with others as a member of a team.
• Acquire an interest in learning more by asking questions and seeking answers.
At the end of the module, you will be prompted to complete the module evaluation. Please
go to http://luc.edu/idea/ and click on the Student IDEA Log In. Your feedback is
important to the continual development and improvement of the module. Please complete
the course evaluation be the posted deadline.

Grading and Assessment
• Grading: This course will be graded on a Pass/Fail basis.
• Attendance: PLCs, a 1-credit-hour experience across the academic year, meet only six
total sessions – 3 sessions at the end of fall semester, and 3 at the end of spring semester.
Because of the limited time of the experience, candidates are expected to attend every
session. With a pertinent reason, the instructor may choose to allow the candidate to
participate virtually for 1 of the 6 sessions – using Skype or other technology to engage
with the PLC while not physically present. If an emergency arises, faculty always have the
option of making accommodations. Attendance is mandatory and failing to be present will
result in a grade of No Pass for TLSC 300: Professional Learning Communities.
• Participation: In addition to the importance of attendance, active participation is central
to PLCs. To receive a passing grade, candidates must come ready to actively participate in
PLC dialog. This implies having read any assigned readings and completed any assigned
tasks determined by the instructor or by the PLC as a whole.
• Assessment: At the close of each semester, following the completion of the PLCs and
submission of sequence summative assessments, candidates will reflect upon personal and
professional learning during that semester, specifically on Conceptual Framework
Standards 1 (synthesizing their learning about teaching, learning, and leading with schools

and communities) and 6 (collaborating with peers and making decisions about practice to
model professionalism in service of social justice).
Session Experiences:
•

•

•

PLCs, by nature, are flexible and responsive to the evolving needs of the participants.
Whereas the introductory session of the academic year will be used to inform
candidates about the pertinent PLC structure and relation to the overall TLLSC
program, ongoing sessions are flexible based on candidates’ needs.
Within the larger PLC section, candidates will engage in Teacher Candidate Inquiry Groups
(TCIGs). These smaller groups will be organized by program area (e.g., secondary,
elementary) and interest and will span program years and developmental stages in
teacher development (e.g., freshman, sophomore).
The TCIGs will serve as the primary locale for candidates to set goals for learning, ask
questions about their practice, seek out resources to mediate discussion, and work through
problems and solutions together. The instructor will participate and facilitate these TCIG
discussions, but they are meant to be emergent from candidates’ interests, questions, and
ideas as they apply learning from the semester to areas of expertise.

School of Education Policies and Information
Please find additional information at www.luc.edu/education/syllabus-addendum/
Conceptual Framework and Standards
Conceptual Framework:
Our mission is social justice, but our responsibility is social action through education.
Our framework guides the curricula of School of Education programs and serves as the
foundation to the School of Education Conceptual Framework Standards – standards that are
explicitly embedded in major benchmark assessments across all SOE programs.
The School of Education is a community comprised of students, faculty, and staff whose success
is dependent upon interdependence, collaboration, and mutual respect, in that we recognize,
include and capitalize on our many forms of diversity, and pool these resources in our mission as
educators. We seek to build on the assets of diverse faculty, staff, and students (including, but not
limited to race and ethnicity, culture, language, socioeconomic status, religion, ability, sexual
orientation, gender, and gender identity) and holding high expectations for our educational
practices that serve these nested groups.
The SOE uses transformative education as a tool for challenging and inspiring students to
improve the world around us. We view transformation on a continuum from a highly personal
process (requiring risks, vulnerability, and trust) to the transformation of supports, services, and
outcomes for our students, community partners, and those whom they serve. Each point on this
continuum requires both reflection and a commitment to interdisciplinary and transdisciplinary

collaboration that challenges our perceptions and decision-making. Programs incorporate Ignatian
pedagogy and traditions, including the four processes of knowing: attention, reflection, judgment,
and action and commitment. Transformative education does not have the narrow learning of a
knowledge base as its outcome, but rather it prioritizes the notion of disruptive knowledge, a
means or process of questioning knowledge and the valuing of learning more. The SOE prepares
our candidates to critique the knowledge base and to question knowledge through a social justice
lens, and simultaneously to use and contribute to knowledge for just purposes. (Learn more about
Transformative Education)
In working to impact both local and global communities, we recognize that we are members of
many larger and overlapping communities. Within our local context, we have a deep commitment
to urban communities, including attention to the sociocultural and sociopolitical issues that may
transcend geography (e.g., lack of resources, educational inequity and inequality). By providing this
more expansive definition, we are not limited to geographical context, rather we address injustice
in any contexts. We strive to purposefully dismantle traditional boundaries between institutionbased and field-based scholarly work and service, to build trust and deep, lasting relationships with
our partners in education, to understand that we must work not for communities but to be of
those communities, working alongside them, sharing their commitment and responsibility to
address their needs, priorities, and goals from a social justice perspective. Faculty, staff, and
students are involved in a variety of service-learning activities which influence communities, from
service-learning projects, immersion experiences, field-based learning sequences, clinical
placements and internships. Reflection occurs in many classes, from observational papers,
reflection papers, and group activities. In the SOE, careful attention is given to ethics and moral
decision-making, and steps for developing sound judgment is included and assessed in course
work. We aim for graduates of the SOE to be prepared to be aware of their work environments
and make solid judgments that lead to social justice action.
The SOE embeds social justice principles throughout course work, research, and service oriented
activities. “The goal of social justice education is full and equal participation of all groups in a
society that is mutually shaped to meet their needs. Social justice includes a vision of society that is
equitable and [in which] all members are physically and psychologically safe and secure” (Bell,
Adams & Griffin, 2013, p. 3). Our efforts are devoted to promoting human rights, reducing
inequalities, and increasing the empowerment of society’s most vulnerable groups. Our mission is
social justice, but our responsibility is to social action. We work to transcend openness,
understanding, tolerance, and acceptance, instead working directly to promote equal representation
where there is disproportionality, resilience where there is vulnerability or risk, access where there
is isolation, and equality where there is none.
These conceptual framework standards reflect our commitment to promote transformational
learning within each student across all programs.
CFS1: Candidates critically evaluate current bodies of knowledge in their field.
CFS2: Candidates apply culturally responsive practices that engage diverse communities.
CFS3: Candidates demonstrate knowledge of ethics and social justice.

CFS4: Candidates engage with local and/or global communities in ethical and socially just
practices.

Dispositions
All students are assessed on one or more dispositional areas of growth across our programs:
Professionalism, Fairness, and the Belief that All Students Can Learn. The instructor in your
course will identify the dispositions assessed in this course and you can find the rubrics related to
these dispositions in LiveText. Disposition data is reviewed by program faculty on a regular basis.
This allows faculty to work with students to develop throughout their program and address any
issues as they arise.
Technology
Candidates will be responsible for regularly accessing their Sakai accounts at http://sakai.luc.edu.
Sakai will be used to post the syllabus, course documents, and other relevant information.
Candidates will also be responsible for activating their LiveText accounts. Candidates MUST use
their Loyola University Chicago email address with LiveText. This course requires the use of
LiveText in order for candidates to submit all course assessments. Find more information at
http://www.luc.edu/education/admission/tuition/course-management-fee/
Diversity
By focusing on individual, diverse students in urban classrooms, this module addresses
multiple perspectives on diversity, including but not limited to the diversity in students’
backgrounds (i.e., culture, language, ability) and classroom and school contexts (e.g., bilingual
education, instructional contexts for students with special needs).
Dialogue is expected to be open and honest while remaining respectful and appropriate at all times
in order to foster deeper understanding of issues pertaining to diversity. Diversity will be defined
to include issues of race, gender, religion, orientation, income, and abilities. As part of Loyola’s
commitment to social justice, issues of diversity will be discussed in relation to equity, sensitivity,
and prosocial practices. In our class discussions and your writing, please adhere to the
recommendations made by TASH regarding the use of “People First” language. If interested, an
article outlining those recommendations will be provided to you by your instructor.

Loyola University Chicago
School of Education
Syllabus Addendum
IDEA Course Evaluation Link for Students
Each course you take in the School of Education is evaluated through the IDEA Campus Labs system. We ask
that when you receive an email alerting you that the evaluation is available that you promptly complete it. To
learn more about IDEA or to access the website directly to complete your course evaluation go to:
http://luc.edu/idea/ and click on STUDENT IDEA LOGIN on the left hand side of the page.

Dispositions
All students are assessed on one or more dispositional areas of growth across our programs: Professionalism,
Inquiry, and Social Justice. The instructor in your course will identify the dispositions assessed in this course
and you can find the rubrics related to these dispositions in LiveText. For those students in non-degree programs, the
rubric for dispositions may be available through Sakai, TaskStream or another platform. Disposition data is reviewed by
program faculty on a regular basis. This allows faculty to work with students to develop throughout their
program and address any issues as they arise.
LiveText
All students, except those who are non-degree, must have access to LiveText to complete the benchmark assessments
aligned to the Conceptual Framework Standards and all other accreditation, school-wide and/or program-wide
related assessments. You can access more information on LiveText here: LiveText.
Syllabus Addendum Link

•

www.luc.edu/education/syllabus-addendum/

This link directs students to statements on essential policies regarding academic honesty, accessibility, ethics line
reporting and electronic communication policies and guidelines. We ask that you read each policy carefully.
This link will also bring you to the full text of our conceptual framework that guides the work of the School of
Education – Social Action through Education.

