
ELPS 481: Mission Driven Leadership 
School of Education 

Fall 2019 

Professor: Jorge Peña, Ed.D.  
Email: jpena3@luc.edu     Office hours: by appointment  

Course days: Wednesdays, 5:30 pm to 8:00 pm, August 28 to December 4 
Location: Cuneo Mansion, Loyola Lake County, 1350 N. Milwaukee Ave., Vernon Hills 

Course Description 
The most promising strategy for sustained, substantive school improvement is the development 
of future school administrators to function as leaders of collaborative capacity building 
communities. If schools are to be significantly more effective, they must break from the 
industrial model upon which they were created and embrace a new model that enables them to 
function as learning organizations. These learning organizations, characterized as professional 
learning communities, suggest placing greater emphasis on relationships, shared ideals, data 
driven action plans, and a strong culture – all factors that are critical to significant school 
improvement and improved student achievement. The challenge for aspiring, as well as, 
veteran school leaders is to create a community of shared commitment, responsibility and 
accountability designed to serve the learning of the adults and the children in the school – a 
sustainable, professional learning community.  The challenge for aspiring teacher leaders whose 
mission is social justice and advocacy is to provide access to high quality education to support 
all learners thrive. 

Introduction 
Mission is the life-blood of any organization, especially schools. This course explores how 
mission must be central to leadership and how all activities must align with that mission. 
Students will explore inputs, transformation processes and outputs as they relate to the 
workings of educational leadership and school improvement. Candidates will apply theoretical 
concepts and administrative strategies to their current work in schools.  
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Course Objectives 
Throughout the semester, candidates will develop their abilities to:  
In particular, candidates will gain an understanding of: 
• Mission driven leadership 
• Systems’ leadership theory 
• Change leadership theory 
• Adult learning theory and how it affects professional practice 
• Creating and Working with Problem Solving Team 

Conceptual Framework and Conceptual Framework Standards 

This course is designed for students whose goal is to become a teacher leader, curriculum 
coordinator, principal, or district leader.  Our mission is social justice, but our responsibility is 
“social action through education” which represents the foundation upon which this course has 
been developed. In support of this fundamental tenet of leadership development, we will begin 
to understand the diversity and complexity of educational organizations. In particular, we will 
study leadership theories to examine positive leadership practices in schools. By applying theory 
to practice, leaders can refine their craft, understand their schools, and enhance their role as 
change agents. We will simulate and create opportunities, through problem-based scenarios, to 
practice what is “right,” with respect to instructional leadership, regardless of the 
circumstances of the day. Our conceptual framework is described here: www.luc.edu/
education/mission/  

School of Education Conceptual Framework Standards (CFS) 

• CFS1: Candidates critically evaluate current bodies of knowledge in their field. 

• CFS2: Candidates apply culturally responsive practices that engage diverse communities. 

• CFS3: Candidates demonstrate knowledge of ethics and social justice.  

• CFS4: Candidates engage with local and/or global communities in ethical and socially just 
practices. 

Dispositions 

All students are assessed on one or more dispositional areas of growth across our programs: 
Professionalism, Inquiry, and Social Justice. The dispositions and rubric are located in this 
syllabus and in LiveText. Disposition data is reviewed by program faculty on a regular basis.  
This allows faculty to work with students to develop throughout their program and address any 
issues as they arise.  

Course Evaluation: SmartEvaluation 
Towards the end of the course, students will receive an email from the Office of 
Institutional Effectiveness as a reminder to provide feedback on the course. Students 
will receive consistent reminders throughout the period when the evaluation is open, 
and the reminders will stop once the evaluation is completed. 
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Course Books and Articles 

• Boudett, K. and City, E. (2014). Meeting Wise: making the most of collaborative time for 
educators. Cambridge: Harvard Education Press. 

• Conyers, M. and Wilson, D. (2016). Smarter Teacher Leadership: Neuroscience and the power 
of purposeful collaboration. New York: Teachers College Press 

• Spiro, J. (2010). Leading Change Step-by-Step: tactics, tools, and tales. New Jersey: John 
Wiley and Sons.  Note: this book is available as a free e-book in the Loyola Library. 

• Additional articles as assigned 

Coursework 
1. Dispositions. candidates will participate in discussions based on assigned readings and 
coursework.  It is expected that students attend class every day.  Your participation will be 
based on your attendance pattern as well as on your contributions to class discussions, 
activities, and assignments.  The dispositions’ rubric can be found in this syllabus. 

2. Leadership Journey Interview.  Choose a leader in your setting to interview about their 
leadership journey.  Learn the story of this leader: Why did this person become an educator? 
How was this person called to leadership? What are the joys of leadership? What are the 
sorrows? What strategies does this person use to build resilience?  Write a reflection about 
what you learned: What surprised you about the leader’s journey? How are you 
understanding your leadership journey? Wha 

3. School Improvement Plan Analysis.  
Part One: Overview of School Improvement Plan. Identify the school’s mission 

statement, describe the context of the school, challenges it is facing, and identify 
the school improvement plan goals as stated on the school improvement plan.  For 
each goal describe how the goal is aligned to the school’s mission, reflects the 
current context of the school, and addresses the need to improve student 
outcomes.  ~500 words 

Part Two: Analysis of Student Data and Interventions. Select one or two goals from 
the school improvement plan and analyze the evidence that informs the creation 
of this goal.  Examples of evidence is assessment achievement data or social/
emotional data.  A visual display of the evidence is to accompany the analysis.  
Analyze the identified intervention for the goal.  The analysis should consist of 
low inference statements: what do you notice and what do you wonder.   
~500 words 

Part Three: Meeting the Needs of Diverse Learners and Involving the Community. 
 a) Readiness Rubrics.  Using the Readiness Rubric by Spiro, collect these data 

about the appropriate stakeholders with the team that you currently are a 
member of within your school site. Report these data from all stakeholders using 
the Readiness Rubric. Use this evidence to answer the following. ~500 words 
• What is the readiness of the leader? Of the participants? Of the school? 
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• What are specific areas of high  and low readiness for each? How can they be 
accommodate in in the goal and intervention in Part Two?  

• What are the gaps between participants and leader? Participants and the 
school? Leader and school? 

• What can the leadership team do to address those gaps?  What structures and 
systems are needed? [Structures help define how the work of the school 
gets done; it includes how people are organized, who has responsibility and 
accountability for results, and who makes or influences decisions. Systems 
are the processes and procedures thorough which the work gets done; and 
are built around functions as student assignment, resource allocation, 
organizational learning, measurement and accountability. 

b) Resistance Reducer. Describe how the goal and intervention in Part Two are aligned 
with the school’s mission.  Using the Resistance Reducer rubric by Spiro to collect 
these data about the appropriate stakeholders connected to the goal and 
intervention in Part Two. Use this evidence to answer the following. ~500 words 
• What resistance prevention strategies might the leadership team consider? 
• What resistance reducing strategies might the leadership team consider? 
• What resistance tolerance strategies might the leadership team consider? 

Part Four: Professional Learning Needs.  For the goal and intervention identified in 
Part Two, describe the professional learning needs that may need to be instituted 
to fulfill the the goal’s requirements.  The professional learning plan may be ones 
identified in the school improvement plan or may be different ones.  Either way, 
justify why these professional learning opportunities might improve teaching and 
learning.  ~500 words 

4. Adjustments to School Improvement Plan.  Perform a formative assessment of the school 
improvement goal identified in Part Two (from School Improvement Plan Analysis task).  
Collaborate with colleagues from the school leadership team to help you identify sources of 
evidence, and identify what is working well and what adjustments to the intervention are 
needed for the remainder of the academic year.  Identify a dilemma connected to the 
adjustments to the intervention.  You will present this information and get feedback from 
classmates using a Consultancy Protocol.   

5. Stop. Think. Reflect. (STR) Essay. The STR Essay allows you to draw from the readings to 
reflect on an issue/concept/theory of your choice.  The rubric for the STR can be found on 
this syllabus.  ~500 words 
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Course Schedule 

*Online Asynchronous Learning 

Class Readings Due Exercise Due
Class 1- Aug 28

Class 2- Sept 4 • Spiro: Introduction and Step One SIP Analysis: Part One

Class 3- Sept 11 • Spiro: Step Two Leadership Interview on School 
Improvement Challenge

Class 4- Sept 18* • Boudett & City: Intro and Ch 1 
• Spiro: Step Three

Class 5- Sept 25 • Boudett & City: Ch 2 and Ch 3 SIP Analysis: Part Two

Class 6- Oct 2 • Boudett & City: Ch 4 and Ch 5 
• Spiro: Step Four and Step Five

SIP Analysis: Part Three, 
Readiness Rubric

Class 7- Oct 9 • Boudett & City: Ch 6 and Ch 7 
• Spiro: Step Six and Step Seven

Class 8- Oct 16 • Conyers & Wilson: Intro and Ch 1 
• Spiro Step Eight

SIP Analysis: Part Three, 
Resistance Reducer

Class 9- Oct 23 • Conyers & Wilson: Ch 2

Class 10- Oct 30 • Conyers & Wilson: Ch 3 SIP Analysis: Part Four

Class 11- Nov 6 • Conyers & Wilson: Ch 4

Class 12- Nov 13 • Conyers & Wilson: Ch 5 and Ch 6 STR Essay

Class 13- Nov 20 

Class 14- Dec 4 Adjustments to School 
Improvement Plan
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Things you need and bring to class 

•Readings assigned 
•A laptop or tablet 
•Access to Sakai 
•Access to software: Microsoft Excel, Microsoft PowerPoint, Adobe Reader, Google Docs, 
Google Slides 

Grade Scale 

Evaluation 

Assignment Formatting 
All assignments are to be typed and submitted digitally in Sakai.  It is the expectation that 
assignments are written at a professional level using correct English grammar, syntax, 
organizations, and use of higher level thinking skills.  A rubric for the dispositions is on this 
syllabus.  The American Psychological Association (APA) style for references, citations, and 
formatting is the standard for each assignment.   

Percent 
Range

Letter 
Grade

Percent 
Range

Letter 
Grade

93% - 
100% A 77% - 

79% C+

90% - 
92% A- 73% - 

76% C

87% - 
89% B+ 70% - 

72% C-

83% - 
86% B 67% - 

69% D+

80% - 
82% B- 63% - 

66% D

62% and 
Below F

Dispositions 20 points

Leadership Journey Interview 30 points

STR Essay 30 points

School Improvement Plan Analysis 100 points (20 points per part)

Adjustments to School Improvement Plan 20 points

Total 200 points

Page �  of �6 10



Assignment Due Dates and Times 
Due dates for assignments are listed on the Course Calendar on this syllabus.  Assignments are 
to be submitted in Sakai on or before the start of class, 5:00 pm Central Time.   

Late Work 
Late work will not be accepted unless prior arrangements have been made with the professor.  
If the need arises to turn in work late, it is imperative the student contacts the professor 
immediately. 

Attendance and Participation Policy 
Attendance and participation in class is critical to your success.  Because life happens, you will 
have two permitted absences in the semester.  Notify the professor by email when you will be 
missing class.  

Stop. Think. Reflect. Rubric 
Does Not Meet Expectations 

(Incomplete)
Emerging Towards 

Expectations (Incomplete)
Meets Expectations  

(Complete)
Connection to 
Learning 
Content

Writing has no connection to 
important concepts in the 
content.  Thoughts are not 
supported by evidence.  No 
connection to prior learning 
(outside of this course).  
(6 points)

Writing has incomplete 
connections to important 
concepts in the content.  
Thoughts are supported by limited 
evidence.  Thoughts allude to 
prior learning (outside of this 
course).  
(10 points)

Writing has meaningful connections 
to important concepts in the 
content.  Thoughts are supported 
by robust evidence.  There are 
coherent and thorough connections 
to prior learning (outside of this 
course).  
(14 points)

Connection to 
Self and/or 
Practice

Writing does not show how 
understanding has changed 
and does not raise questions or 
topics for future learning. No 
self-disclosure. (4 points)

Writing provides information 
about how understanding has 
changed, but lacks examples or 
comparisons and only alludes to 
questions or topics for future 
learning. Little self-disclosure.  
(8 points)

Writing describes, with specific 
examples or comparisons, how 
understanding has changed and 
mentions new topics or questions 
for future learning or exploration.  
Open and honest self-disclosure.  
(10 points)

Clarity of 
Communication

Writing is unclear and 
disorganized. Thoughts ramble 
and make little sense. There 
are numerous spelling, 
grammar, or syntax errors 
throughout the response.  
(2 points)

Writing is unclear and/or 
disorganized. Thoughts are not 
expressed in a logical manner. 
There are several spelling, 
grammar, or syntax errors.  
(4 points)

Writing is clear, concise, and 
organized. Thoughts are expressed 
in a coherent and logical manner. 
There are few or no spelling, 
grammar, or syntax errors. (6 
points)
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Dispositions Rubric 
                                                                
PROFESSIONALISM Target (2) Acceptable (1) Poor (0.5) Unacceptable (0)

Candidate meets all 
deadlines

Candidate meets 
all deadlines 
consistently.

Candidate meets 
deadlines with a 
few exceptions.

Candidate frequently 
does not meet 
deadlines.

Candidate does not 
meet deadlines

Candidate is able to 
work with peers on 
assignments

Candidate 
consistently works 
with peers in a 
positive manner.

Candidate works 
with peers in a 
positive manner 
most of the time.

Candidate is works 
with peers on 
assignments, but 
causes disruption to 
the group process.

Candidate is does 
not work with peers 
on assignments and 
causes disruption to 
the group process.

Candidate attends 
class and is punctual 
to class

Candidate 
consistently 
attends class and is 
always punctual.

Candidate attends 
class and is 
punctual with a 
few exceptions.

Candidate frequently 
misses class and/or 
is often tardy.

Candidate 
frequently tardy to 
class

Candidate honestly 
and accurately cites 
other’s work

Candidate honestly 
and accurately 
cites other’s work 
in a consistent 
manner.

Candidate honestly 
cites other’s work 
but at times is not 
accurate with the 
exact citation.

Candidate work is 
not original nor cites 
appropriately

Candidate 
misrepresents 
other’s work as his/
her own.

Candidate 
communicates 
promptly with faculty

Candidate 
consistently 
communicates in a 
prompt manner 
(either by email or 
phone) with 
faculty.

Candidate usually 
communicates with 
faculty in a prompt 
manner (either by 
email or phone).

Candidate does not 
communicate with 
faculty in a prompt 
manner.

Candidate does not 
communicate with 
faculty in a prompt 
manner causing 
much disruption to 
the implementation 
of the candidate’s 
program

Candidate uses 
technology in the 
classroom only for 
academic purposes

Candidate 
consistently uses 
technology in the 
classroom only for 
academic purposes.

Candidate uses 
technology in the 
classroom for 
academic purposes 
with a few 
exceptions.

Candidate uses 
technology 
inappropriately 
sometimes checking 
personal email, 
texting and/or 
surfing the web in 
the classroom.

Candidate uses 
technology 
inappropriately 
often checking 
personal email, 
texting, and/or 
surfing the web in 
the classroom.

Candidate 
demonstrates ethical 
behavior in all 
graduate work as 
prescribed by AASA 
and ISLLC standards.

Candidate 
consistently 
demonstrates 
ethical behavior in 
all graduate work 
as prescribed by 
AASA and ISLLC 
standards.

Candidate 
demonstrates 
ethical behavior in 
all graduate work 
as prescribed by 
AASA and ISLLC 
standards with few 
exceptions.

Candidate 
demonstrates ethical 
behavior sometimes 
in their graduate 
work.

Candidate 
demonstrates 
unethical behavior 
(such as dishonesty, 
cheating, or 
spreading gossip) in 
graduate work.

FAIRNESS Target (2) Acceptable (1) Poor (0.5) Unacceptable (0)
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Candidate is able to 
reflect and respect 
other points of view 
within the university 
setting

Candidate 
consistently 
reflects and 
respects other 
points of view 
within the 
university setting.

Candidate respects 
other points of 
view with few 
exceptions.  In the 
case of these 
exceptions, the 
candidate reflects 
to remedy the 
situation within the 
university setting.

Candidate rarely 
respects others 
points of view.

Candidate does not 
respect other points 
of view.  The 
candidate does not 
reflect upon his/her 
unfair behavior and 
does not attempt to 
remedy the 
situation within the 
university setting.

ALL STUDENTS CAN 
LEARN

Target (2) Acceptable (1) Poor (0.5) Unacceptable (0)

Candidate 
demonstrates a belief 
that all students can 
learn within the 
university setting

Candidate 
consistently 
demonstrates a 
belief that all 
students can learn 
within the 
university setting.

Candidate 
demonstrates a 
belief that all 
students can learn 
within the 
university setting 
with a few 
exceptions.

Candidates 
demonstrate a belief 
that only some 
students can learn 
within the university 
setting.

Candidate does not 
demonstrate a 
belief that all 
students can learn 
within the 
university setting.

Candidate 
demonstrates respect 
for  cultural 
differences within the 
university setting

Candidate 
consistently 
demonstrates 
respect for cultural 
differences within 
the university 
setting and 
continually seeks to 
gain greater inter-
cultural 
competence.

Candidate 
demonstrates 
respect for cultural 
differences within 
the university 
setting with few 
exceptions.  The 
candidate seeks to 
gain greater inter-
cultural 
competence.

Candidate has 
minimal respect for 
cultural differences 
within the university 
setting and does not 
seek to gain inter-
cultural competence

Candidate does not 
demonstrate 
respect for cultural 
differences within 
the university 
setting and does not 
seek to gain inter-
cultural 
competence

Candidate 
demonstrates social 
justice within the 
university setting

The candidate 
advocates strongly 
for social justice 
within the 
university setting in 
both word and 
deed.

The candidate 
supports social 
justice within the 
university setting in 
both word and 
deed.

The candidate’s 
words and deeds 
within the university 
setting support a 
few of the principles 
of social justice.

The candidate’s 
words and deeds 
within the 
university setting do 
not support the 
principles of social 
justice.
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Loyola University Chicago 
School of Education 
Syllabus Addendum 

Smart Evaluation 
Towards the end of the course, students will receive an email from the Office of 
Institutional Effectiveness as a reminder to provide feedback on the course. Students 
will receive consistent reminders throughout the period when the evaluation is open, 
and the reminders will stop once the evaluation is completed. 

•The evaluation is completely anonymous. When the results are released, 
instructors and departments will not be able to tell which student provided the 
individual feedback. 
•Because it is anonymous and the results are not released to faculty or 
departments until after grades have been submitted, the feedback will not impact 
a student’s grade. 
•The feedback is important so that the instructor can gain insight in to how to 
improve their teaching and the department can learn how best to shape the 
curriculum. 

Dispositions 
All students are assessed on one or more dispositional areas of growth across our 
programs: Professionalism, Inquiry, and Social Justice. The instructor in your course 
will identify the dispositions assessed in this course and you can find the rubrics 
related to these dispositions in LiveText. For those students in non-degree programs, 
the rubric for dispositions may be available through Sakai, TaskStream or another 
platform. Disposition data is reviewed by program faculty on a regular basis. This 
allows faculty to work with students to develop throughout their program and address 
any issues as they arise.  

LiveText 
All students, except those who are non-degree, must have access to LiveText to 
complete the benchmark assessments aligned to the Conceptual Framework Standards 
and all other accreditation, school-wide and/or program-wide related assessments. 
You can access more information on LiveText here: LiveText.  

Syllabus Addendum Link 

•www.luc.edu/education/syllabus-addendum/ 

This link directs students to statements on essential policies regarding academic 
honesty, accessibility, ethics line reporting and electronic communication policies 
and guidelines. We ask that you read each policy carefully.  

This link will also bring you to the full text of our conceptual framework that guides 
the work of the School of Education – Social Action through Education. 
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