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ELPS 482: School Supervision 

 

Professor: Jorge Peña, Ed.D. 

Email: jpena3@luc.edu 

Course Schedule: Fall 2020, Thursdays, August 27 to December 3  
Synchronous: 5:00 pm to 6:00 pm; and Asynchronous  

Virtual Office Hours: Wednesdays, 4:00 pm to 5:00 pm on Zoom; and by appointment 

*School of Education Commitment - COVID-19: Loyola’s School of Education (SOE) 
recognizes that this is an unprecedented time. We understand that moving into the 2020-
2021 academic year while living in the context of the COVID-19 pandemic may stir feelings 
of uncertainty, fear, or anxiousness. We want you to know that your safety, health, and 
well-being, as well as that of our faculty and staff, remain our primary concern. We want to 
be able to support you in any way that we can. We ask you to embody the Jesuit value 
of  Cura Personalis, or care for the whole person, as we prepare to learn together. We ask 
that you consider your way of being in this community, to act with care, and treat all with 
dignity to keep yourself and others safe.   
  
The University understands that you may encounter obstacles that make reaching 
academic goals more difficult. We strongly encourage you to access the Student Resources 
on  Loyola’s COVID-19 Response webpage for information, supports, and resources on 
basic needs such as housing, food, financial aid, and medical and mental health. This web 
page also offers information on official University communications, access to technology, 
and student services. All Loyola University Chicago administrators, faculty, and advisors 
are also here for you. 
  
The SOE is committed to working with all students to address any challenges that may 
arise during the semester. Please reach out to your professor as early as possible to discuss 
any accommodations you think may be necessary in order for you to successfully complete 
your coursework. We know this will be a semester like none other, but through 
collaboration, communication, and shared responsibility, we will not only get through this 
difficult time; we will thrive.  
 *COVID-19 Reporting Protocol: In preparation for our upcoming semester, Loyola 
University Chicago’s Emergency Response Management team has been working to develop 

mailto:jpena3@luc.edu
https://www.luc.edu/sas/aboutus/missionvisionandvalues/
https://www.luc.edu/coronavirus/?utm_source=luchomebanner&utm_medium=web&utm_campaign=coronavirus
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protocols in accordance with Centers for Disease Control and Prevention (CDC) guidelines 
that help ensure the health and safety of our community. Given the rising number of 
COVID-19 cases across our country, it is very likely that incidence within our community 
will occur in the fall. 
 
Students, faculty, and staff who have tested positive for COVID-19 must report their case to 
the University as soon as possible. If you have tested positive for the virus, please contact us 
at covid-19report@LUC.edu or by calling 773-508-7707. All COVID-19-related questions or 
feedback should continue to be sent to covid-19support@LUC.edu, not the new case 
reporting email address. 
 
Course Description 

This course is designed to examine professional growth as well as formative and 
summative school supervision and its role in improving teaching and learning. The course 
provides a critical examination of a model of professional growth and supervision 
developed by Charlotte Danielson called The Framework for Teaching. This model provides 
intensive development to non-tenured and tenured teachers alike to improve instruction 
leading to increase student learning outcomes. 

Conceptual Framework and Conceptual Framework Standards 

This course is designed for students whose goal is to become a teacher leader, curriculum 
coordinator, principal, or district leader. Our mission is social justice, but our responsibility 
is “social action through education” which represents the foundation upon which this 
course has been developed. In support of this fundamental tenet of leadership 
development, we will begin to understand the diversity and complexity of educational 
organizations, in particular, we will study school improvement theory and practices. By 
applying theory to practice, leaders can refine their practice, understand their schools, and 
enhance their role as change agents. As leaders of learning, you will use problem-based 
scenarios to practice leadership skills. Our conceptual framework is described here: 
www.luc.edu/education/mission  

School of Education Conceptual Framework Standards (CFS) 

• CFS1: Candidates critically evaluate current bodies of knowledge in their field. 

• CFS2: Candidates apply critically responsive practices that engage diverse communities.  

• CFS3: Candidates demonstrate knowledge of ethics and social justice. 

While taking this course, the candidate will take the online training program for 
Teacher Evaluation mandated under 105 ILCS 5/24A-3 of the Illinois School Code. It 
is required that the candidate successfully complete the Teacher Evaluation 
certification to beginning the internship in ELPS 566. 

https://www.luc.edu/coronavirus/reportingprotocol/
mailto:covid-19report@LUC.edu
mailto:covid-19support@LUC.edu
http://www.luc.edu/education/mission
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• CFS4: Candidates engage local and/or global communities in ethically and socially just 
practices.  

Dispositions 

All students are assessed on one or more dispositional areas of growth across our 
programs: Professionalism, Inquiry, and Social Justice. The dispositions and rubric are 
located in this syllabus and in LiveText. Disposition data is reviewed by program faculty on 
a regular basis. This allows faculty to work with students to develop throughout their 
program any issues as they arise.  

Course Evaluation: SmartEvaluation 

Towards the end of the course, students will receive an email from the Office of 
Institutional Effectiveness as a reminder to provide feedback on the course. Students will 
receive consistent reminders throughout the period when the evaluation is open, and the 
reminders will stop once the evaluation is completed.  

• The evaluation is completely anonymous. When the results are released, instructors and 
departments will not be able to tell which student provided the individual feedback.  

• Because it is anonymous and the results are not released to faculty or departments until 
after grades have been submitted, the feedback will not impact a student’s grade.  

• The feedback is important so that the instructor can gain insight in to how to improve 
their teaching and the department can learn how best to shape the curriculum.  

Required Texts 

• City, E.. Elmore, R., Fairman, S., and Teitel, L. (2009). Instructional rounds in education: a 
network approach to improving teaching and learning. Cambridge, MA: Harvard 
Education Press. 

• Danielson, C. (2007). Enhancing professional practice: a framework for teaching, 2nd ed. 
Alexandria, VA: ASCD.  

• Darling-Hammond, L. (2013). Getting teacher evaluation right: what really works for 
effectiveness and improvement. New York, NY: Teachers’ College Press.  

• Fullan, M. (2014). The principal: three keys to maximizing impact. San Francisco, CA: 
Jossey-Bass.  

• Additional readings and videos to view as assigned.   
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Assignment Formatting  

All assignments are submitted digitally in Sakai or as a Google Doc/Slide (per the 

task’s directions). It is the expectation that assignments are written at a professional level 

using correct English grammar, syntax, organizations, and use of higher level thinking 

skills. When applicable, the American Psychological Association (APA) style for references, 

citations, and formatting is the standard.  

 

Synchronous Learning 

 We will meet Thursdays from 5:30 pm to 6:30 pm using the Zoom videoconference 
platform. During this time, there will be a mini-lesson with small and large group 
discussions about the readings and course content.  

We will be learning week to week using two platforms: Sakai and a “rolling agenda” in 

a Google Doc. The“ rolling agenda” is a view-only Google Doc that identifies the learning 

objectives for each week, directions for the week, brief explanations of concepts and 

content, hyperlinks to engagement activities, and hyperlinks to resources. It is called a 

“rolling agenda” because a new agenda will be added to the document each week. You can 

access each week’s agenda from the first page by clicking on the date which is hyperlinked 

to that week’s agenda. 

We will use Sakai to access the link for the “rolling agenda” Google Doc, identify due 

dates for tasks, submit tasks, engage classmates with video and text, and view graded tasks 

and my feedback. 

 

Asynchronous Learning 

There will be learning to supplement the remaining 90-minutes of class time each 

week. This asynchronous learning will consist of individual and group work that is 

accessed on the rolling agenda and in Sakai. The asynchronous learning is assigned on 

Thursdays, one week at a time; and it is to be completed by the following Thursday.  
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Coursework Calendar 

Date Topic Readings Due Task Due 

Aug 27 The instructional core is the foundation 
for teaching and learning 

  

Sept 3 Learning to see and unlearning to judge - Instructional rounds: 
chapter 1 and chapter 
2 

- Enhancing 
professional practice: 
preface, chapter 1, 
and  
chapter 2 

 

Sept 10 The Framework for Teaching: Domain 1- 
Planning and Preparation 

- Instructional rounds: 
chapter 3 and chapter 
4 

- Enhancing 
professional practice: 
chapter 3 

 

Sept 17 The Framework for Teaching: Domain 2- The 
Classroom Environment 

- Enhancing 
professional practice: 
chapter 4 

- The principal: preface, 
chapter 1, and  
chapter 2 

 

Sept 24 The Framework for Teaching: Domain 3- 
Instruction 

- The principal:  
chapter 3 

- Getting teacher 
evaluation right: 
preface, chapter 1, 
and chapter 2 

 

Oct 1 The Framework for Teaching: Domain 4- 
Instruction Professional Responsibilities 

- The principal:  
chapter 4 

- Getting teacher 
evaluation right: 
chapter 3 

Informal 
Observations and 
Reflection 

Oct 8 Equitable school practices Getting teacher 
evaluation right: 
chapter 4 and chapter 5 

 



ELPS 482- FALL 2020  6 

Coursework Calendar 

Date Topic Readings Due Task Due 

Oct 15 Equitable school practices Enhancing professional 
practice: chapter 5 and 
chapter 6 

 

Oct 22 Professional learning and professional 
development plans 

Getting teacher 
evaluation right: 
chapter 6 and chapter 7 

 

Oct 29 Professional learning and professional 
development plans 

The principal: chapter 5 Clinical 
Supervision 
Cycles and 
Reflection 

Nov 5 Creating a culture of collective efficacy - The principal:  
chapter 6 

- Getting teacher 
evaluation right: 
chapter 8 

 

Nov 12 The principal as the learning leader  Professional 
Development 
Plan 

Nov 19 Tuning professional development plans  Professional 
Development 
Plan Tuning 
Presentation and 
Feedback 

Nov 26 No Class- Thanksgiving Holiday Break 
 

  

Dec 3 Improving teaching to support each 
learner thrive 

  

 

**You will give and receive feedback from a peer on this task. 
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Coursework 

Task Description Point 
Value 

Informal 
Observations and 
Reflection 

Using resources provided in this course, conduct two (2), 
15- to 20-minute informal observations from two teacher 
colleagues. These observations are to be consistent with the 
tools introduced in “Instructional Rounds” by City et al. 
(2009), Danielson’s Framework for Teaching (2007, 1996), 
and our course. The candidate performs the informal 
observations with the authorization from the principal and 
in collaboration with two teacher colleagues.  
 
Write a summary of each informal observation and share 
the observation with the teachers observed.   
 
Write a scholarly reflection that is 2 to 3 pages, single-space 
using APA style citations and references. The rubric for 
this assignment is in this syllabus. 
 
In Sakai, submit a copy of the tools used to collect the data 
with the observational data included, the observational 
summaries (do not disclose teacher names), and the 
reflection.  

40 
points 

Clinical Supervision 
Cycles 

Conduct two (2) cycles of clinical supervision using the 
Framework for Teaching with the same two teachers from 
the informal observation. A cycle of clinical supervision 
includes a pre-observation conference, an observation 
scheduled with the teacher, and a post-observation 
conference.  
 
Write a summary of the two cycles of clinical supervision: 
pre-conferences, observations, and post-observation 
conferences including next steps and recommendations 
for improvement. Include in the summary how teacher 
confidentiality was maintained during the clinical 
supervision process and the supports provided to 
teachers.  (ELCC 2.2., 2.3 2.4.) 

50 
points 
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Coursework 

Task Description Point 
Value 

Clinical Supervision 
Cycle Reflection 

Write a reflective, scholarly paper responding to the 
prompts: 
 
1. Describe the school community, demographics, and 

results on formative or summative assessments.  
(ELCC 1.1) 

 
2. Discuss how the Framework for Teaching might 

support the school’s vision and mission. (ELCC 1.1) 
 
3. Describe the strengthens and challenges of performing 

cycles of observation using the Framework for 
Teaching. (ELCC 2.2) 

 
4. Discuss how the Framework for Teaching and 

professional development might support improving 
teaching and learning. (ELCC 1.3, 1.4) 

 
5. Based on this experience, discuss how the Framework 

for Teaching might be used to to assess the 
instructional program and school culture. How can 
domains and indicators be targeted to improve the 
instructional program and school culture? (ELCC 1.2., 
2.1) 

 
6. Describe how the Framework for Teaching was used in 

communications between you, the administrator, and 
the teacher. How might the Framework for Teaching 
improve communication between teachers and 
administrators? (ELCC 1.4) 

 
7. Discuss how to inform and solicit comments from 

parents and community stakeholders about using the 
Framework for Teaching to improve teaching and 
learning. Share how professional growth supports 
supports the school’s vision or mission statements. 
(ELCC 1.4) 

 
The rubric for this task is in the syllabus. The reflection 
should be between 3 to 4 pages single-spaced, font size 12, 
and APA citations when needed.  

30 
points 
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Coursework 

Task Description Point 
Value 

Professional 
Development Plan 

Write a scholarly paper that includes the following: 
 
Description of the professional development needs 
according to the evidence gathered from the informal and 
formal observations. State the professional development 
goal and explain why and how the plan provides 
professional learning for faculty. Explain how the 
Framework for Teaching is incorporated into professional 
plan. Define the stakeholders who are participating in this 
professional development plan. 
 
Include in the professional development plan a 
description of the timeline, the quantity of sessions, the 
activities in the sessions, and resources that are needed. 
The plan ought to explain why this professional growth is 
important to improving teaching and learning.  
 
The rubric for this task is in the syllabus. The reflection 
should be between 3 to 4 pages single-spaced, font size 12, 
and APA citations when needed.  

40 
points 

Professional 
Development Plan 
Tuning Presentation 
and Feedback 

In a small group, share a copy of the professional development 
plan to receive tuning feedback from the group. You will be 
providing tuning feedback on the professional development 
plans to the members of the small group. 

20 
points 

Professional 
Dispositions 

Candidates are to participate in discussions based on 
weekly readings as well as in protocols used to facilitate 
learning. It is an expectation that students attend class on 
a regular basis. Class begins promptly at the designated 
starting time, and ends at the designated ending time. 
Attendance for the complete class session is expected. 
Your Dispositions score is based on the rubric for the 
dispositions of Professionalism, Inquiry and Social Justice. 

84 
points 

 

 

Grade Scale 

Percent Range Letter Grade Percent Range Letter Grade 

100% to 93% A 76% to 73% C 

92% to 90% A- 72% to 70% C- 

89% to 87% B+ 69% to 67% D+ 

86% to 83% B 66% to 63% D 



ELPS 482- FALL 2020  10 

Grade Scale 

Percent Range Letter Grade Percent Range Letter Grade 

82% to 80% B- 62% and below F 

79% to 77% C+   
 

 

Late Work Policy 

Late work will not be accepted unless arrangements are made with the professor. If 

the need arises to turn in work late, contact the professor by e-mail message 

(jpena3@luc.edu) or phone call (312-915-6245) before-class or after-class. 

 

Informal Observation Rubric 

Standard Mastery (4) Proficiency (3) Developing (2) Unacceptable 
(1) 

PSEL 4: Effective 
educational leaders 
develop and support 
intellectually 
rigorous and 
coherent systems of 
curriculum, 
instruction, and 
assessment to 
promote each 
student’s academic 
success and well-
being.  
 
CSF 3 
Functions: B,D,F,I 

Candidate 
documents in 
detail informal 
observation 
data using 
techniques 
outlined in 
class and tools 
from Zepeda’s 
Informal 
Observations 
on the Go! and 
submits them 
with written 
reflection 

Candidate 
adequately 
documents 
informal 
observation 
data using 
techniques 
outlined in 
class and and 
tools from 
Zepeda’s 
Informal 
Observations 
on the Go! and 
submits them 
with written 
reflection. 

Candidate 
shares limited 
details of the 
informal 
observation 
data using 
techniques 
outlined in 
class and and 
tools from 
Zepeda’s 
Informal 
Observations 
on the Go! and 
submits them 
with written 
reflection. 

Candidate 
shares no 
specific detail of 
the informal 
observation data 
using techniques 
outlined in class 
and and tools 
from Zepeda’s 
Informal 
Observations on 
the Go! and fails 
to submit them 
with written 
reflection. 

PSEL5: Effective 
educational leaders 
cultivate an 
inclusive, caring 
and supportive 
school community 
that promotes the 
academic success 
and well-being of 
each student.  
 
CSF 3 
Functions: 
A,C,E,G,H 

Candidate describes 
in detail in the 
written reflection 
paper about the 
conversations held 
with each teacher in 
regard to his/her 
teaching strengths 
and areas for 
growth. 

Candidate 
adequately 
describes in 
the written 
reflection paper 
the 
conversations 
held with each 
teacher in 
regard to 
his/her teaching 
strengths and 
areas for 
growth. 

Candidate 
shares limited 
details in the 
written 
reflection paper 
about the 
conversations 
held with each 
teacher in 
regard to 
his/her teaching 
strengths and 
areas for 
growth. 

Candidate shares 
no specific 
details in the 
written reflection 
paper about the 
conversations 
held with each 
teacher in regard 
to his/her 
teaching 
strengths and 
areas for growth. 

mailto:jpena3@luc.edu


ELPS 482- FALL 2020  11 

PSEL 6: Effective 
educational leaders 
develop the 
professional 
capacity and 
practice of school 
personnel to 
promote each 
student’s academic 
success and well-
being. 

Candidate describes 
in detail in the 
written reflection 
paper about the 
evidence observed 
and the 
conversations held 
with each teacher in 
regard to 
differentiation and 
meeting the needs 
of all students. 

Candidate 
adequately 
describes in the 
written reflection 
paper about the 
evidence observed 
and the 
conversations held 
with each teacher in 
regard to 
differentiation and 
meeting the needs 
of all students. 

Candidate shares 
limited details in 
the written 
reflection paper 
about the evidence 
observed and the 
conversations held 
with each teacher in 
regard to 
differentiation and 
meeting the needs 
of all students. 

Candidate shares 
no specific details 
in the written 
reflection paper 
about the evidence 
observed and the 
conversations held 
with each teacher in 
regard to 
differentiation and 
meeting the needs 
of all students. 

 
 

Clinical Supervision Observation Rubric 

 Mastery (4) Proficiency (3) Developing (2) Unacceptable 
(1) 

Content: 
Standard
s  
PSEL 
1, 2, 4, 5, 
6, & 9 
 
 
ELCC 
2.3, 5.2 

The candidate clearly 
demonstrates knowledge 
and skills of clinical 
supervision and formative 
and summative evaluation 
(through a summary 
based upon notes, 
observations, meetings 
with a teacher, forms and 
student achievement 
data). The candidate 
demonstrates knowledge 
of methods that school 
leaders employ to 
strengthen the vision and 
mission of the school 
through alignment of 
clinical supervision with 
the school improvement 
process. The candidate 
helps the teacher 
formulate a self-
improvement plan for the 
evaluation process with 
feedback that results in 
teacher change. The 
candidate demonstrates 
the communication, 
interpersonal, and ethical 
skills and understandings 
necessary for effective 
school leadership through 
clinical supervision. 

The candidate clearly 
demonstrates 
knowledge and skills 
of clinical supervision 
and formative and 
summative evaluation 
(through a summary 
based upon notes, 
observations, meeting 
with a teacher, forms 
and student 
achievement data). 
The candidate 
demonstrates 
knowledge of 
methods that school 
leaders employ to 
strengthen the vision 
and mission of the 
school through 
alignment of clinical 
supervision with the 
school improvement 
process. The 
candidate 
demonstrates the 
communication, 
interpersonal, and 
ethical skills and 
understandings 
necessary for 
effective school 
leadership through 
clinical supervision. 

The candidate 
demonstrates some 
knowledge and skills 
of clinical supervision 
and formative and 
summative evaluation 
(through a summary 
based upon some 
notes, observations, a 
short meeting with a 
teacher, a few forms 
and little student 
achievement data). 
The candidate 
demonstrates some 
knowledge of 
methods that school 
leaders employ to 
strengthen the vision 
and mission of the 
school through 
alignment of clinical 
supervision with the 
school improvement 
process. The 
candidate’s 
demonstrate of 
communication, 
interpersonal, and 
ethical skills and 
understandings 
necessary for 
effective school 
leadership through 
clinical supervision is 
superficial. 

The candidate does 
not demonstrate 
knowledge and skills 
of clinical 
supervision and 
formative and 
summative 
evaluation (through a 
summary based upon 
notes, observations, 
meeting with a 
teacher, forms and 
student achievement 
data). The candidate 
does not demonstrate 
knowledge of 
methods that school 
leaders employ to 
strengthen the vision 
and mission of the 
school through 
alignment of clinical 
supervision with the 
school improvement 
process. The 
candidate does not 
demonstrate the 
communication, 
interpersonal, and 
ethical skills and 
understandings 
necessary for 
effective school 
leadership through 
clinical supervision. 
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Process: The candidate clearly 
connects the three stages 
of clinical supervision: 
the pre-observation 
conference, classroom 
observation, and post-
observation conference. 
The candidate’s process is 
coherent and purpose-
driven. The pre-
observation conference 
establishes the purpose of 
the observation and the 
tools used to gather data 
on the classroom 
instructional process. The 
observation is focused 
and aligned to its purpose. 
During the post-
observation conference, 
results are shared, 
recommendations for 
improvement provided, 
an improvement plan is 
identified and written, and 
professional development 
activities identified. 
Additionally, the 
candidate connects the 
clinical evaluation cycles 
to the formative 
evaluation process and 
the final, summative 
evaluation process. 

Based upon best 
practices in clinical 
supervision, the 
candidate clearly 
connects the three 
stages of clinical 
supervision: the pre-
observation 
conference, classroom 
observation, and post-
observation 
conference. The 
candidate’s process is 
coherent and purpose-
driven. The pre-
observation 
conference establishes 
the purpose of the 
observation and the 
tools used to gather 
data on the classroom 
instructional process. 
The observation is 
focused and aligned 
to its purpose. During 
the post-observation 
conference, results are 
shared, 
recommendations for 
improvement 
provided, and 
professional 
development 
activities identified. 

The candidate follows 
one or two of the 
three-step clinical 
supervision process. 
The candidate’s 
process is disjointed, 
seems to lack 
purpose-driven 
results, and is often 
unfocused. The 
process lacks clear 
results in useful and 
data-based 
recommendations for 
improvement that 
could guide ongoing 
professional 
development for the 
teacher. 

The candidate does 
not follow the three-
step clinical 
supervision process. 
The candidate’s 
process is disjointed, 
not purpose-driven, 
and unfocused. The 
process does not 
result in useful and 
data-based 
recommendations for 
improvement that 
could guide ongoing 
professional 
development. 
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Outcome
s/Reflecti
on: 

The candidate clearly 
states the outcomes of the 
clinical supervision 
process as it relates to the 
formative and summative 
evaluation processes. The 
candidate demonstrates 
accomplishment of the 
purposes of the process 
using appropriate data 
and other information to 
assess teacher 
performance from the 
observation. The 
candidate provides 
examples of professional 
development connected to 
the school’s improvement 
process for the majority 
of teachers or necessary 
interventions and support 
for struggling teachers 
through improvement 
planning processes. The 
candidate reflects 
individually after seeking 
feedback on performance 
as an evaluator from the 
evaluated teacher and 
principal mentor to assess 
personal effectiveness. 
The reflection also 
includes his/her ability to 
model ethical and 
transparent practices 
throughout the 
supervision cycle. 

The candidate clearly 
states the outcomes of 
the clinical 
supervision process 
and formative and 
summative 
evaluation. The 
candidate 
demonstrates 
accomplishment of 
the purpose of the 
process using 
appropriate data and 
other information to 
assess teacher 
performance from the 
observation. The 
candidate provides 
examples of 
professional 
development 
connected to the 
school’s improvement 
process for the 
majority of teachers 
or necessary 
interventions and 
support for non-
tenured or struggling 
teachers. The 
candidate reflects 
individually and seeks 
feedback on 
performance as an 
evaluator from the 
evaluated teacher or 
principal mentor to 
assess personal 
effectiveness. The 
reflection also 
includes his/her 
ability to model 
ethical and 
transparent practices 
throughout the 
supervision cycle. 

The outcomes for the 
clinical supervision 
and formative and 
summative evaluation 
process are lacking 
identification during 
the pre-observation 
conference. As a 
result, data and 
information collected 
during the observation 
are often disjointed 
and unfocused. The 
lacking of 
identification of 
outcomes often 
negatively impacts the 
post-conference. The 
candidate’s personal 
reflection is lacking in 
depth or often fails to 
address the individual 
teacher’s need that 
was observed. The 
candidate solicits 
some feedback on his 
or her performance as 
an evaluator from the 
teacher being 
evaluated or the 
internship principal 
and includes some 
reflection on his/her 
ability to model 
ethical and 
transparent practices 
throughout the 
supervision cycle. 

The outcomes for the 
clinical supervision 
and formative and 
summative 
evaluation process 
are not clearly 
identified during the 
pre-observation 
conference. As a 
result, data and 
information collected 
during the 
observation are 
disjointed and 
unfocused. The lack 
of identification of 
outcomes negatively 
impacts the post-
conference. The 
candidate’s personal 
reflection lacks depth 
or does not address 
the individual 
teacher who was 
observed. The 
candidate does not 
solicit feedback on 
his or her 
performance as an 
evaluator from the 
teacher being 
evaluated or the 
internship principal 
and/or does not 
reflect on his/her 
ability to model 
ethical and 
transparent practices 
throughout the 
supervision cycle. 
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Products: The candidate produces 
an articulate and well-
organized summary of the 
formative clinical 
supervision process that 
includes documentation 
from the formative pre-
observation conference, 
classroom observation, 
the post-observation 
conference (including the 
teacher’s improvement 
plans) and the 
presumptive summative 
evaluation of the 
teacher’s performance. In 
a reflection, the candidate 
articulates the effects of 
supervision on student 
learning, the school 
improvement process, and 
teacher improvement. 
Artifacts include notes 
and forms used in the pre-
observation conference, 
classroom observation, 
post-observation 
conference, post-
observation conference 
write-up or formative 
evaluation form; 
summative evaluation; 
professional improvement 
recommendations. 

The candidate 
produces an articulate 
and well-organized 
summary of the 
formative clinical 
supervision process 
that includes 
documentation from 
the formative pre-
observation 
conference, classroom 
observation, the post-
observation 
conference and the 
summative evaluation 
of the teacher’s 
performance. In a 
reflection, the 
candidate articulates 
the effects of 
supervision on student 
learning and the 
school improvement 
process. Artifacts 
include notes and 
forms used in the pre-
observation 
conference, classroom 
observation, post-
observation 
conference, post-
observation 
conference write-up 
or formative 
evaluation form; 
summative 
evaluation; 
professional 
development 
recommendations. 

The candidate is 
missing one or more 
of the artifacts that 
summarizes the 
candidate’s work in 
the clinical 
supervision process, 
including 
documentation from 
the formative pre-
observation 
conference, classroom 
observation, the post-
observation 
conference or the 
summative evaluation 
of the teacher’s 
performance. 
Artifacts that could be 
missing include notes 
and forms used in the 
pre-observation 
conference, classroom 
observation, post-
observation 
conference; post-
observation 
conference write-up 
or formative 
evaluation form; 
summative 
evaluation; or 
professional 
development 
recommendations. 

The candidate is 
missing many of the 
artifacts that 
summarize the 
candidate’s work in 
the clinical 
supervision process, 
including 
documentation from 
the formative pre-
observation 
conference, 
classroom 
observation, the 
post-observation 
conference or the 
summative 
evaluation of the 
teacher’s 
performance. 
Artifacts missing 
include notes and 
forms used in the 
pre-observation 
conference, 
classroom 
observation, post-
observation 
conference; post-
observation 
conference write-up 
or formative 
evaluation form; 
summative 
evaluation; or 
professional 
development 
recommendations. 

Quality: The following qualities 
are demonstrated in all 
materials: correct APA 
formatting; correct 
spelling and grammar; 
completeness; accuracy; 
comprehensiveness.  The 
candidate clearly exceeds 
the standards as measured 
on this assessment. 

The following 
qualities are 
demonstrated in all 
materials: correct 
APA formatting; 
correct spelling and 
grammar; 
completeness; 
accuracy; 
comprehensiveness.  
Candidate meets or 
exceeds the standards 
as measured on this 
assessment. 

The following 
qualities are lacking 
in materials: correct 
APA formatting; 
correct spelling and 
grammar; 
completeness; 
accuracy; 
comprehensiveness.  
Candidate does not 
meet or exceed the 
standards as measured 
on this assessment. 

The following 
qualities are lacking 
in materials: correct 
APA formatting; 
correct spelling and 
grammar; 
completeness; 
accuracy; 
comprehensiveness.  
Candidate does not 
meet or exceed the 
standards as 
measured on this 
assessment. 
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Professional Development Plan Rubric 

Standard Mastery (4) Proficiency (3) Developing (2) Unacceptable 
(1) 

PSEL 1: Effective 
educational leaders 
develop, advocate 
and enact a shared 
mission, vision and 
core values of high-
quality education 
and academic 
success and well-
being of each 
student.  
 
SREB CSF 1 

Candidate 
clearly 
articulates 
the project 
goal. 
 
Candidate 
succinctly and 
clearly 
summarizes the 
data collected as 
a means of 
justifying the 
proposed 
professional 
development 
plan. 

Candidate 
states the 
project goal. 

 
Candidate 
summarizes the 
data collected, 
but the data lacks 
either clarity or 
justification for 
the proposed 
professional 
development 
plan. 

Candidate 
refers to the 
project goal, 
but it is not 
clearly 
articulated. 

 
Candidate 
summarizes the 
data collected, 
but the data lacks 
clarity and 
justification for 
the proposed 
professional 
development plan 

Candidate 
fails to 
state the 
project 
goal. 
 
Candidate fails 
to summarize 
the data 
collected. 

PSEL 2: Effective 
educational leaders 
act ethically and 
according to 
professional norms 
to promote each 
student’s academic 
success and well-
being.  
 
SREB CSF 4 

Candidate cites 
several research 
sources of best 
practice in 
professional 
development 
and leadership 
theory with 
accurate 
citations using 
APA format to 
articulate and 
plan the 
professional 
development 
experience. 
Candidate 
justifies the 
selection of these 
research sources 
for the purpose of 
this project. 

Candidate 
cites some 
research 
sources of 
best practice 
in professional 
development 
and leadership 
theory with 
accurate 
citations using 
APA format to 
articulate and 
plan the 
professional 
development 
experience. 
Candidate 
partially justifies 
the selection of 
these research 
sources for the 
purpose of this 
project. 

Candidate cites 
one research 
sources of best 
practice in 
professional 
development 
and leadership 
theory. 

 Citation of 
source may not 
have accurately 
followed APA 
format. 

 
Candidate fails to 
justify the 
selection of these 
research sources 
for the purpose of 
this project. 

Candidate cites 
no research 
sources of best 
practice in 
professional 
development or 
leadership 
theory. 
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PSEL 4: Effective 
educational leaders 
develop and support 
intellectually 
rigorous and 
coherent systems of 
curriculum, 
instruction, and 
assessment to 
promote each 
student’s academic 
success and well-
being.  
 
SREB CSF 3, 9 

Candidate 
articulates a clear 
and thorough 
connection between 
the professional 
development 
activity and student 
achievement. 

Candidate speaks to 
the connection 
between the 
professional 
development 
activity and student 
achievement. 

Candidate makes a 
vague or reference 
between the 
professional 
development 
activity and student 
achievement. 

Candidate does not 
make any 
connection between 
the professional 
development 
activity and student 
achievement. 

PSEL5: Effective 
educational leaders 
cultivate an 
inclusive, caring 
and supportive 
school community 
that promotes the 
academic success 
and well-being of 
each student.  
 
SREB CSF 3, 9 

Candidate fully 
describes and 
identifies the 
stakeholders who 
will participate in 
the proposed 
professional 
development plan 
and why their 
participation is 
essential to the 
implementation and 
success of the 
chosen change goal. 

Candidate describes 
and identifies most 
of the stakeholders 
who will participate 
in the proposed 
professional 
development plan 
and attempts to 
explain why their 
participation is 
essential to the 
implementation and 
success of the 
chosen change goal. 

Candidate describes 
and identifies some 
of the stakeholders 
who will participate 
in the proposed 
professional 
development plan, 
but fails to explain 
why their 
participation is 
essential to the 
implementation and 
success of the 
chosen change goal. 

Candidate does not 
describe or clearly 
identify the 
stakeholders who 
will participate in 
the proposed 
professional 
development plan. 

PSEL 6: Effective 
educational leaders 
develop the 
professional 
capacity and 
practice of school 
personnel to 
promote each 
student’s academic 
success and well-
being. 
 
SREB CSF 3, 9 

Candidate clearly 
defines and 
articulates all the 
professional 
development needs 
indicated by the 
collected data. 
 
Candidate provides 
useful artifacts and 
handouts which 
would be shared 
with the 
stakeholders in the 
professional 
development 
activity. 

Candidate defines 
and articulates most 
of the professional 
development needs 
indicated by the 
collected data. 
 
Candidate provides 
some artifacts and 
handouts which 
would be shared 
with the 
stakeholders in the 
professional 
development 
activity. 

Candidate defines 
and articulates some 
of the professional 
development needs 
indicated by the 
collected data. 
 
Candidate provides 
an artifact or 
handout which 
would be shared 
with the 
stakeholders in the 
professional 
development 
activity. 

Candidate fails to 
define and articulate 
the professional 
development needs 
indicated by the 
collected data. 
 
Candidate fails to 
provide handouts 
which would be 
shared with the 
stakeholders in the 
professional 
development 
activity. 

PSEL 7: Effective 
educational leaders 
foster a professional 
community of 
teachers and other 
professional staff to 
promote each 
student’s academic 
success and well-
being. 
 
SREB CSF 5, 6, 7, 
13 

Candidate describes 
a well-developed and 
thoughtful plan for 
actively engaging 
teachers in the 
professional 
development 
session. 

Candidate describes 
a plan for actively 
engaging teachers 
in the professional 
development 
session. 

Candidate makes 
reference to 
engaging teachers in 
the professional 
development 
session, but there 
are limited to no 
details of the plan 
for engagement. 

Candidate does not 
describe how 
teachers will be 
engaged in the 
professional 
development 
session. 
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PSEL 8: Effective 
educational leaders 
engage families and 
the community in 
meaningful, 
reciprocal, and 
mutually beneficial 
ways to promote 
each student’s 
academic success 
and well-being. 
 
SREB CSF 5, 6, 7, 
13 

Candidate describes 
how the community 
has been engaged 
during the 
development of this 
professional 
development 
activity, and its 
implications for 
change. 

Candidate describes 
how this 
professional 
development 
activity, and its 
implications for 
change, will be 
shared with the 
parent community. 

Candidate describes 
how this 
professional 
development 
activity will be 
shared with the 
parent community, 
but fails to explain 
its implication for 
change. 

Candidate fails to 
describe how this 
professional 
development 
activity will be 
shared with the 
parent community, 
and fails to explain 
how its implication 
for change. 

 
 

 

Disposition Rubric 

PROFESSIONALISM Target (2) Acceptable (1) Poor (0.5) Unacceptable (0) 

Candidate meets all 
deadlines 

Candidate meets 
all deadlines 
consistently. 

Candidate meets 
deadlines with a 
few exceptions. 

Candidate 
frequently does not 
meet deadlines. 

Candidate does not 
meet deadlines 

Candidate is able to 
work with peers on 
assignments 

Candidate 
consistently works 
with peers in a 
positive manner. 

Candidate works 
with peers in a 
positive manner 
most of the time. 

Candidate is works 
with peers on 
assignments, but 
causes disruption to 
the group process. 

Candidate is does 
not work with peers 
on assignments and 
causes disruption to 
the group process. 

Candidate attends 
class and is punctual 
to class 

Candidate 
consistently 
attends class and is 
always punctual. 

Candidate attends 
class and is 
punctual with a few 
exceptions. 

Candidate 
frequently misses 
class and/or is often 
tardy. 

Candidate 
frequently tardy to 
class 

Candidate honestly 
and accurately cites 
other’s work 

Candidate honestly 
and accurately 
cites other’s work 
in a consistent 
manner. 

Candidate honestly 
cites other’s work 
but at times is not 
accurate with the 
exact citation. 

Candidate work is 
not original nor cites 
appropriately 

Candidate 
misrepresents 
other’s work as 
his/her own. 

Candidate 
communicates 
promptly with faculty 

Candidate 
consistently 
communicates in a 
prompt manner 
(either by email or 
phone) with 
faculty. 

Candidate usually 
communicates with 
faculty in a prompt 
manner (either by 
email or phone). 

Candidate does not 
communicate with 
faculty in a prompt 
manner. 

Candidate does not 
communicate with 
faculty in a prompt 
manner causing 
much disruption to 
the implementation 
of the candidate’s 
program 
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Candidate uses 
technology in the 
classroom only for 
academic purposes 

Candidate 
consistently uses 
technology in the 
classroom only for 
academic 
purposes. 

Candidate uses 
technology in the 
classroom for 
academic purposes 
with a few 
exceptions. 

Candidate uses 
technology 
inappropriately 
sometimes checking 
personal email, 
texting and/or 
surfing the web in 
the classroom. 

Candidate uses 
technology 
inappropriately 
often checking 
personal email, 
texting, and/or 
surfing the web in 
the classroom. 

Candidate 
demonstrates ethical 
behavior in all 
graduate work as 
prescribed by AASA 
and ISLLC standards. 

Candidate 
consistently 
demonstrates 
ethical behavior in 
all graduate work 
as prescribed by 
AASA and ISLLC 
standards. 

Candidate 
demonstrates 
ethical behavior in 
all graduate work 
as prescribed by 
AASA and ISLLC 
standards with few 
exceptions. 

Candidate 
demonstrates ethical 
behavior sometimes 
in their graduate 
work. 

Candidate 
demonstrates 
unethical behavior 
(such as dishonesty, 
cheating, or 
spreading gossip) in 
graduate work. 

FAIRNESS Target (2) Acceptable (1) Poor (0.5) Unacceptable (0) 

Candidate is able to 
reflect and respect 
other points of view 
within the university 
setting 

Candidate 
consistently 
reflects and 
respects other 
points of view 
within the 
university setting. 

Candidate respects 
other points of 
view with few 
exceptions.  In the 
case of these 
exceptions, the 
candidate reflects 
to remedy the 
situation within the 
university setting. 

Candidate rarely 
respects others 
points of view. 

Candidate does not 
respect other points 
of view.  The 
candidate does not 
reflect upon his/her 
unfair behavior and 
does not attempt to 
remedy the 
situation within the 
university setting. 

ALL STUDENTS CAN 
LEARN 

Target (2) Acceptable (1) Poor (0.5) Unacceptable (0) 

Candidate 
demonstrates a belief 
that all students can 
learn within the 
university setting 

Candidate 
consistently 
demonstrates a 
belief that all 
students can learn 
within the 
university setting. 

Candidate 
demonstrates a 
belief that all 
students can learn 
within the 
university setting 
with a few 
exceptions. 

Candidates 
demonstrate a belief 
that only some 
students can learn 
within the university 
setting. 

Candidate does not 
demonstrate a 
belief that all 
students can learn 
within the 
university setting. 
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Candidate 
demonstrates respect 
for  cultural 
differences within the 
university setting 

Candidate 
consistently 
demonstrates 
respect for cultural 
differences within 
the university 
setting and 
continually seeks 
to gain greater 
inter-cultural 
competence. 

Candidate 
demonstrates 
respect for cultural 
differences within 
the university 
setting with few 
exceptions.  The 
candidate seeks to 
gain greater inter-
cultural 
competence. 

Candidate has 
minimal respect for 
cultural differences 
within the university 
setting and does not 
seek to gain inter-
cultural competence 

Candidate does not 
demonstrate 
respect for cultural 
differences within 
the university 
setting and does not 
seek to gain inter-
cultural competence 

Candidate 
demonstrates social 
justice within the 
university setting 

The candidate 
advocates strongly 
for social justice 
within the 
university setting 
in both word and 
deed. 

The candidate 
supports social 
justice within the 
university setting 
in both word and 
deed. 

The candidate’s 
words and deeds 
within the university 
setting support a 
few of the principles 
of social justice. 

The candidate’s 
words and deeds 
within the 
university setting 
do not support the 
principles of social 
justice. 
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Loyola University Chicago 
School of Education 
Syllabus Addendum 

 
Smart Evaluation 
Towards the end of the course, students will receive an email from the Office of 
Institutional Effectiveness as a reminder to provide feedback on the course. Students will 
receive consistent reminders throughout the period when the evaluation is open, and the 
reminders will stop once the evaluation is completed. 

•The evaluation is completely anonymous. When the results are released, instructors 
and departments will not be able to tell which student provided the individual feedback. 

•Because it is anonymous and the results are not released to faculty or departments 
until after grades have been submitted, the feedback will not impact a student’s grade. 

•The feedback is important so that the instructor can gain insight in to how to improve 
their teaching and the department can learn how best to shape the curriculum. 
 
The 13 possible objectives you will select from are listed below:  

1. Gaining a basic understanding of the subject (e.g., factual knowledge, methods, 
principles, generalizations, theories) 

2. Developing knowledge and understanding of diverse perspectives, global awareness, or 
other cultures 

3. Learning to apply course material (to improve thinking, problem solving, and 
decisions) 

4. Developing specific skills, competencies, and points of view needed by professionals in 
the field most closely related to this course 

5. Acquiring skills in working with others as a member of a team 

6. Developing creative capacities (inventing; designing; writing; performing in art, music 
drama, etc.) 

7. Gaining a broader understanding and appreciation of intellectual/cultural activity 
(music, science, literature, etc.) 

8. Developing skill in expressing oneself orally or in writing 

9. Learning how to find, evaluate and use resources to explore a topic in depth 

10. Developing ethical reasoning and/or ethical decision making 

11. Learning to analyze and critically evaluate ideas, arguments, and points of view 

12. Learning to apply knowledge and skills to benefit others or serve the public good 

13. Learning appropriate methods for collecting, analyzing, and interpreting numerical 
information 



ELPS 482- FALL 2020  21 

 

Dispositions 
All students are assessed on one or more dispositional areas of growth across our 
programs: Professionalism, Inquiry, and Social Justice. The instructor in your course will 
identify the dispositions assessed in this course and you can find the rubrics related to 
these dispositions in LiveText. For those students in non-degree programs, the rubric for 
dispositions may be available through Sakai, TaskStream or another platform. Disposition 
data is reviewed by program faculty on a regular basis. This allows faculty to work with 
students to develop throughout their program and address any issues as they arise.  
 
LiveText 
All students, except those who are non-degree, must have access to LiveText to complete 
the benchmark assessments aligned to the Conceptual Framework Standards and all other 
accreditation, school-wide and/or program-wide related assessments. You can access more 
information on LiveText here: LiveText.  
 
Syllabus Addendum Link 
 

•www.luc.edu/education/syllabus-addendum/ 
 
This link directs students to statements on essential policies regarding academic honesty, 
accessibility, ethics line reporting and electronic communication policies and guidelines. 
We ask that you read each policy carefully. This link will also bring you to the full text of 
our conceptual framework that guides the work of the School of Education – Social Action 
through Education.  
 
Center for Student Access and Assistance (CSAA) 
 
Should you encounter an unexpected crisis during the semester (e.g., securing food or 
housing, addressing mental health concerns, managing a financial crisis, and/or dealing 
with a family emergency, etc.), I strongly encourage you to contact the Office of the Dean of 
Students by submitting a CARE Referral for yourself or a peer in need of 
support: www.LUC.edu/csaa. If you are uncomfortable doing so on your own, please know 
that I can submit a referral on your behalf. 
 
Required to pass the teacher evaluation assessment from the state of Illinois.  
Teacher evaluation endorsement from the state of Illinois 
Present certificate to Director of the Administration Supervision Program, Dr. Sullivan 
Take the state test after the course 
Must take the test before starting ELPS 566- Internship One 

http://www.luc.edu/education/admission/tuition/course-management-fee/
http://www.luc.edu/education/syllabus-addendum/
http://www.luc.edu/csaa
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