
 1 

Loyola University Chicago   

School of Education  

ELPS 410 

The Sociology of Education 

Autumn 2021 

 

Instructor: Kate Phillippo, Professor 

Class format: Synchronous, blended (both face-to-face and virtual sessions) 

Synchronous Class Meeting Time: Wednesdays, 5:30-8:00 pm 

Office: Maguire Hall, Office 430 

Telephone: 312 915 6910 

email: kphillippo@luc.edu  (best way to reach me) 

Office Hours: Tuesday, 10-12; Wednesday, 8-8:30, Thursday, 5:30-6:45 (Tuesday and 

Thursday office hours are all available virtually (and can be scheduled using my Calendly 

site). An in-person option is available depending on the date, please let me know if you 

would prefer an in-person meeting. Please let me know if you’d like to meet during my 

Wednesday after-class office hours (which are saved for this class only), when meetings 

will be limited to 10 minutes due to high demand.  

 

Course Description  

What made for access and performance gaps as schools have grappled with COVID-19? 

Why did we already have an “achievement gap” between students from different 

communities, racial and ethnic groups, and social class groups? What leads people to 

such heated disagreement about school reopening plans, and about curricula that 

children are taught in K-12 schools? How have we arrived at a point where children 

compete against one another for admission to public schools and universities? When we 

talk about safety in schools, whose safety are we prioritizing, how, and why, and how do 

these discussions bear upon the topic of police officers’ presence in schools? What 

makes it so hard to bring about change in schools when so many people believe that 

change is necessary? How can there be so many explanations for what ails (and helps) 

schools’ efforts to teach their students? Why do we get the education policy that we get, 

and why doesn’t it improve the things that seem to always vex schools, educators and 

students?  

 

Questions like this drive this course and the inquiry that we will do together this 

semester. Just as practicing sociologists of education do, we will use sociological 

lenses—those provided by research and theory from the academic disciplines of 

sociology and the sociology of education (a subdiscipline of sociology)—in our efforts 

to answer such questions. There is rarely one “correct” answer, but rather varying 

answers that are informed by particular perspectives, data, methods of analysis, and 

mailto:kphillippo@luc.edu
https://calendly.com/kphillippo/15min?month=2021-08
https://calendly.com/kphillippo/15min?month=2021-08
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theory. I have structured the course around tensions in the sociological study of schools: 

both intellectual tensions and societal tensions that draw sociologists’ attention. One 

perspective that will thread through our course is that of social justice, which is not 

necessarily inherent to the sociology of education, but is a lens through which we will 

consider the information that we take in together. This perspective emphasizes equity, 

and is eloquently defined in the Jesuit Social Research Institute's definition of social 

justice (p. 3). 

 

 

Essential Questions 

As the instructor, I assume that each student brings their own questions to this course 

and that each student will pursue answers to those very individual questions. I invite you 

to take in all that you can in this course and make use of it in ways that help you to get 

answers to, or further develop, your own questions. In addition, the following specific, 

essential questions will guide our inquiry this semester: 

1) What do societies want and get from their schools?  

2) What role do social forces outside of schools have in student learning experiences 

and outcomes?  

3) What kinds of relationships can we observe between society, schools, teachers and 

students, what impact do these relationships have on students’ experiences in 

school, and what kinds of tensions arise from these relationships? 

4) How can we change schools? What maintains stability in schools?  

 

Course Goals/Learning Outcomes 

As your instructor, I want for all of the course’s students to be able to engage sociology 

of education (or related) literature in order to answer their own questions as well as this 

course’s essential questions. In order to meet this overarching goal, there are three 

more specific goals of the course: 

 

1. Students will learn fundamental principles and theories from the sociology of 

education perspective that will help them analyze, understand and formulate 

responses to different situations, problems and dilemmas present in schools. Our 

pursuit of this goal will have students bridging together theory and various forms 

of evidence (such as empirical research, policies, practices and events in the world 

of education), and responding from that position. 

2. Students will use theory and empirical research from the sociology of education 

perspective to analyze and critically evaluate ideas, arguments, and points of view 

present in historical and contemporary discourse about schools. Our pursuit of 

this goal will have us working on identifying and expressing texts’ key arguments 

http://www.loyno.edu/jsri/sites/loyno.edu.jsri/files/JustSouth%20Index%202016_0.pdf
http://www.loyno.edu/jsri/sites/loyno.edu.jsri/files/JustSouth%20Index%202016_0.pdf
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and findings, research questions and analytic methods, and critically analyzing 

texts accordingly.  

 

Assessment of learning 

Assessment of your learning will be ongoing throughout the semester. Assignments are 

spread out timewise and there is no high-stakes final assignment (e.g., major research 

paper or final exam). I chose this assignment structure for three purposes. First, given 

our course’s guiding questions and goals, breadth of knowledge is important. I ask you 

to reflect on and respond to a variety of issues and readings—not just a final 

assignment topic—as you move through the semester. Second, the assignment 

structure is an attempt to balance against the substantial, and occasionally quite heavy, 

load of assigned reading, which is approximately 100 pages per week. I hope that you 

will focus on reading and responding to assigned material, without the added pressure 

of a large final assignment. Third, a series of assignments (along with in-class activities) 

helps me as the instructor to gauge how the course is going for you and adjust it if 

needed to better suit your strengths, needs or interests. 

 

 

 

Your course grade will be calculated on a 100-point scale as follows: 

A 93-100 

A- 90-92 

B+ 87-89 

B 83-86 

B- 80-82 

C+ 77-79 

C 73-76 

C- 70-72 

D+ 67-69 

D 63-66 

D- 60-62 

F 59 and below 

 

You can track your course grade on Sakai. For the final grade, I will round total points to 

the closest whole number (e.g., 88.2 points would round to 88, 88.7 points would round 

to 89).  

 

I will use the following criteria for determining final course grades: 

 

Class Attendance:     10% 
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Class Participation:     10% 

Critical Memo 1:     12.5% 

Critical Memo 2:     17.5% 

Critical Memos 3 and 4:    22.5% each 

Final integration of course material:  5% 

 

Each component of your responsibilities in the course is described below. 

 

 Class Attendance and Participation  

This is a highly interactive course, which makes every student’s participation very 

important, particularly with our online class format. For this reason, participation is 

worth 20% of your final grade. Specifically, attendance at class each week counts 

towards 10% of your final grade, and is calculated based on the percentage of class 

meetings you attend. Full attendance credit is given for full class attendance (arriving to 

class meetings on time, staying for the entire class, returning promptly from any class 

breaks), with partial credit awarded for partial attendance. There is no substitute for in-

person class attendance. Due to the unique circumstances of the COVID-19 pandemic, 

however, I ask that you let me know if there are reasons why you cannot attend our full 

class meeting we will work out an alternative arrangement for you. Please do not feel 

obligated to share details that are too sensitive for you to feel comfortable sharing. 

Unfortunately, the classroom assigned to us by LUC does not provide for simultaneous 

virtual and face-to-face instruction so students will not be able to participate virtually in 

our face-to-face class meetings.  

 

Active participation in small and large class discussions counts towards 10% of your final 

grade. 

 

Please arrive on time to class, having read and brought to class all assigned materials 

(either the text hardcopy or an electronic copy where you have taken notes either on the 

document or separately), and ready to discuss assigned texts with your colleagues.  If 

you are using an electronic copy of the text, please make sure it is accessible to you at 

the beginning of class.  If you come late and/or unprepared, you will have a difficult 

time fully participating in class, which will impact the entire group. 

 

The use of electronics (cell phones, computers, tablets) is often a necessity of modern 

life, particularly in an blended class!, but can also interfere with engagement and 

participation in class, particularly in this interactive course. Please honor your 

commitment to our class by refraining from using electronic devices during class if their 

use (e.g., surfing the internet, writing, checking and/or deleting email, typing other than 

taking notes, paying bills, I’ve truly seen it all and maybe even did one or two of these 
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things as a student) does not pertain directly to your participation in our course. Use of 

electronics in ways that do not honor these requests could negatively impact your 

course participation grade. 

 

Our virtual class meetings will blend independent work using material that you will be 

able to access electronically together with shared conversations where all class members 

will join together in discussion. Participation in these sessions will be evaluated by the 

quality of contributions made and completion of all tasks assigned during online 

sessions (or by the designated due date if it falls outside of that particular class 

meeting). All students are expected to contribute to the conversation. While I prefer that 

students participate in discussions (both large group and smaller breakout groups that I 

will create using Zoom) with cameras turned on, I understand that it may not be 

possible to do so for a number of very valid reasons. If you are not able to use your 

camera in breakout groups, simply inform your discussion partners, with the 

understanding that no explanation is expected. You are welcome, but not required, to 

let me know if you elect to have your camera turned off. 

 

To participate in virtual class meetings, you will need a device (computer, tablet, less 

ideally, a smartphone) that is capable of accessing the internet and has audio capability 

(to speak and listen) and is capable of running Zoom technology. Ideally your device will 

also have a camera, although this is not required as I note above. Please download and 

test Zoom software on whatever device you will use for class participation (phone or 

computer) before our first virtual class meeting (9/8); please review LUC’s instructions 

for getting started with Zoom. If you have questions or concerns about using Zoom for 

class, please let me know and we can arrange a trial run before 9/8. 

 

To participate in virtual class discussions, you will need headphones with a microphone 

function (headphones for use with a cell phone are adequate); you do not need 

specialized headphones). Without these, you will not be able to take part in small or 

large discussions, which are an important part of building knowledge together in our 

class. Please acquire and test headphones if necessary before our class begins. 

Headphones and devices available for checkout via LUC’s equipment loan program.  

 

Critical Memos  

Students are assigned a series of 4 critical memos, each of which should be 3-5 double-

spaced pages in length (not including references), using 12 point font and 1” margins. 

Because the length of these papers is very deliberate on my part, please note that if 

your paper exceeds five pages, I will complete reading the paragraph that continues 

onto page six and will then stop reading your paper, assigning a grade to the material I 

have read up to that point. Please post a copy of each memo to the corresponding 

https://www.luc.edu/its/itrs/teachingwithtechnology/zoom/
https://www.luc.edu/its/dms/equipmentloan/
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assignment section of this course’s Sakai site on the assignment’s due date by the time 

at which it is due. Please name the files you submit using your last name and the 

assignment name, for example if I were submitting a paper, it would be titled: 

“Phillippo.Memo1.docx” Please use Microsoft Word software to create your memos so 

that I can comment on them using track changes (which will facilitate revisions as I 

describe below). Please do not submit google docs for written assignments. Please cite 

all of your sources in APA style (or using another citation style such as MLA) at the end 

of your memo.  

 

These memos serve as the main vehicle for developing students’ abilities as described in 

the course’s goals. Each memo should consist of an introduction and 3 key parts: 

summary, application of concepts or theories from class and course readings, and your 

critical evaluation. Your paper’s introduction section (One paragraph is fine but please 

don’t feel restricted to one.). Because you are conducting analysis and reaching your 

own original conclusions, I ask that you include a thesis statement in your paper’s 

introduction paragraph. Feel free to consult this guidance on creating thesis statements.  

 

Then, I ask that you summarize the source material (whether an author’s argument, a 

policy or practice, depending on the assignment and the material you are using), that 

you discuss in your memo. Please summarize your source material briefly, describing its 

main argument(s), central point(s), and/or issues that directly pertain to your memo. This 

summary should concisely orient the reader to the material you are considering in this 

paper. It should be a minor part of your paper compared to the other components (from 

2 paragraphs to 1 page at the very most).  

 

Second, once you have clearly and succinctly summarized the materials to which you 

refer in this memo, please apply your selected concepts, theories or perspectives from 

class and course readings to the material you have already introduced. How do these 

help you to interpret and understand this material? What can you see in this material 

through the lens that these concepts, theories or perspectives provide? Interesting 

issues or opportunities? Obvious contradictions or problems? A good or poor fit? An 

opportunity to extend or challenge the concept or theory? A hidden solution? 

 

Third, and most important, is your critical analysis of the written material that you cite. 

This part of your memo builds upon the application of concepts and theories as 

discussed above. Please provide your own analysis of and reaction to the work. It is fine 

to say that you liked or disliked whatever you are analyzing (the point of view, policy, 

document, etc.), but that is not sufficient for these assignments.  Please offer your own 

thoughtful analysis of what you have read based on the perspectives you have gained 

Because%20you%20are%20conducting%20analysis%20and%20reaching%20your%20own%20original%20conclusion,%20I%20ask%20that%20you%20include%20a%20thesis%20statement%20in%20your%20paper’s%20introduction%20paragraph.
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through steps 1 and 2 of this assignment. This analysis will ideally be reflected in your 

paper’s thesis paragraph (at the beginning of the paper).  

 

I will grade your memos according to the presence and quality of the three components 

discussed above (summary: 20%; application of perspectives, concepts or theories: 30%; 

and critical analysis, 30%). In addition, I will also evaluate the strength of your writing, 

including organization, clarity and conventions of writing (e.g., spelling, grammar, 

sentence and paragraph structure, punctuation), worth 20% of each memo’s grade. The 

rubric I will use for evaluating your assignments follows below.  

 

Critical memo grading rubric 

Summary of content texts: Author provides a clear, concise summary of any source 

material or content (as opposed to theoretical or conceptual) texts that are discussed 

in the memo, so that the reader can understand any content that is analyzed in the 

paper. 20% 

Application of perspectives, concepts and/or theories: Author clearly describes 

perspectives, concepts and/or theories used in paper, and applies them accurately, 

explicitly and thoroughly to the content text. 30% 

Critical analysis of material: Evidence of original analysis. Evidence is present of 

author’s original analysis of materials read. Critical evaluation is connected to author’s 

application of perspectives, concepts and/or theories.  10% 

Critical analysis of material: Quality of argument. Author’s argument coherently flows 

from the paper’s introduction (most pointedly represented by a thesis statement) to 

the end of paper in a fashion that is cumulative, well-developed and easy to follow. 

(Memos submitted without a thesis statement will receive half of the possible points 

for this area; in other words, please provide a thesis statement!). All arguments are 

substantiated with credible evidence. 20% 

Writing is clear, and easy to understand, even if concepts communicated are complex; 

Author follows conventions of writing (spelling, grammar, sentence and paragraph 

structure, punctuation, APA or other style followed consistently). 20% 

 

Each memo’s grade will be determined by multiplying its final score by the percent of 

your final grade that each memo contributes (15%, 20% or 22.5%, depending on which 

memo it is). My goal is to return your graded memo to you, with feedback, within two 

weeks. You have the option of revising and resubmitting critical memos 1, 2 and 3, but 

not 4 (due to its late submission date relative to the end of the semester). While revision 

is never required and does not guarantee a higher grade, it offers a chance for you to 

incorporate feedback into the development and improvement of your work.I will 

evaluate your original papers using the “track changes” function in Microsoft Word.  

Please make revisions to the copy of your memo I return to you with comments in the 
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text and at the end. When you revise your memos, please either track changes or 

highlight all of the changes you have made, so that I can see how and where you have 

revised your original paper.  I will not be able to grade revisions that are not submitted 

in one of these formats.  

 

Critical memo topics are:  

 

1. Schooling in American society. How does contemporary American schooling 

reflect society’s values or priorities? Please analyze and discuss a particular case 

example for this paper. You may use the case of the U.S. Secretary of State 

Cardona’s exchange with Utah’s governor and state superintendent over schools’ 

face mask policies, although you are welcome to consult other resources related 

to this report if you like. If you prefer, you may analyze another specific 

statement, school, policy or program, current-day or historical, of your choice. If 

you choose a different case to evaluate, please consult with me about your 

choice prior to beginning work on the assignment. Please evaluate your case 

material according to our course readings on what nations and societies want 

and get from their schools. What would one or two of the authors we have read 

so far say in response to your chosen case, if they could? Critical memo 1 is due 

on Monday, October 4 at 10:00 am. 

 

2. Theory-driven analysis of contemporary schooling. Please analyze the Boston 

Latin School’s Deitch Leadership Program’s Educational Workshops for this 

memo, keeping in mind that BLS enrolls a student body that is somewhat racially 

and socioeconomically diverse (which you can learn about here). In your analysis, 

please apply one or two (two at the most, since this is a short paper) theoretical 

perspectives from the following list: Functional Theory, Conflict Theory, Social 

Capital Theory and Cultural Capital Theory. In your memo, please address the 

following: 1) How would your selected perspective(s) help to explain the 

workshops as described in the website’s text? And, b) How useful do you find 

your chosen perspective(s) in understanding the workshops and the purposes 

they serve? Critical Memo 2 is due on Monday, October 18 at 10 am. 

 

3. Tensions within and about schools. This course introduces a number of tensions 

that take place within and about P-16 education—structure vs. agency, different 

functions of capital, over how identity is understood to “work,” different 

rationales for and approaches to “socialization,” and liberty vs. security. Please 

analyze case material of your choice, using the material we have considered (and 

other materials you find relevant). When selecting your case material, please 

identify a case about P-16 education that brings up intellectual, social, 

https://www.fox13now.com/news/coronavirus/local-coronavirus-news/u-s-dept-of-education-warns-utah-of-possible-investigation-over-school-mask-bans
https://www.fox13now.com/news/coronavirus/local-coronavirus-news/u-s-dept-of-education-warns-utah-of-possible-investigation-over-school-mask-bans
https://www.fox13now.com/news/coronavirus/local-coronavirus-news/u-s-dept-of-education-warns-utah-of-possible-investigation-over-school-mask-bans
https://www.deitchleadership.org/programs/leadership-workshops
https://www.deitchleadership.org/programs/leadership-workshops
https://profiles.doe.mass.edu/profiles/student.aspx?orgcode=00350560&orgtypecode=6
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professional, organizational or instructional tensions (please don’t write about all 

of these, I am just suggesting you consider them as you gather sufficient material 

for writing your paper). In your analysis, please address how your case reflects, 

resolves and/or challenges the tension (as listed above) you are considering, and 

what you feel that this means for the ongoing operation of the policy, practice, 

school etc. Do you feel that it should change? Be left as is? Be used as a positive 

or negative example? Something else? Critical Memo 3 is due on Monday, 

November 15 at 10 am. 

 

4. Policy intention and impact analysis.  Please choose and briefly describe an 

educational policy (contemporary or historical). I provide a policy example (the 

1995 Chicago School Reform Amendatory Act (described in this recent article) for 

those seeking a case to use. In your description of the policy, please address how 

and why this policy came into existence, its stated intentions, whom the policy 

says it serves, and who is responsible for carrying it out (this is the “summary” 

part of this particular memo).  Then, using material from our class discussions on 

school reform and change, please analyze its implementation, which could 

involve the process of implementation and/or (if this information is available to 

you at the time you are writing the paper) or its outcomes. Readings and 

concepts from classes 11, 12 and 13 provide a number of lenses that I would like 

for you to use to analyze your selected policy. Please draw from readings from 

these weeks to select the lens you will use. Some examples include, but are not 

limited to, policy ecology, the grammar of schooling, policy penetration, and 

systemic vs. niche reforms. Finally, informed by the preceding sections of this 

memo, please discuss whether or how this policy was effective (this is the original 

analysis part of your assignment). Critical memo 4 is due on Monday, December 

13 at 10 am.   

 

Please submit all critical memos to the designated assignment link on this course’s Sakai 

page.  

 

Final integration of course material 

This 3-5 page assignment asks you to integrate what they have learned in this course 

into your research and/or professional practice. For this assignment, please reflect upon 

and discuss ways in which this course has impacted your understanding of how your 

work as an education professional relates to social justice. What did you think or do at 

the beginning of this course, and how has your thinking/action changed (expanded, 

shifted, reversed, deepened)? What do these changes signal for your practice and/or 

research as you move forward in your education?  

 

https://chicago.chalkbeat.org/2021/4/2/22363391/bill-to-restore-chicago-teachers-unions-bargaining-rights-could-become-law-soon


 10 

Please name at least 3 specific readings or concepts discussed in the course, and explain 

specifically how they connect to your experience.  

 

You are welcome to complete this assignment in writing, by recording yourself speaking, 

or using another means of communication. While the memo assignments were highly 

structured to support your efforts to analyze social phenomena in and about schools, 

this assignment is much more flexible. If you want to take a creative approach to it, 

please feel free to do so. All I ask is that you address all of the requests above. If you 

don’t feel like being creative, though, that is fine (I, your fellow non-creative, 

understand.) 

 

This assignment is worth 5% of your grade, and will be assessed on a pass/fail basis.  

 

Please post the integrative essay to its corresponding link on this course’s Sakai page. It 

is due on Wednesday, December 15 at 10 am. 

 

Written assignments and due dates 

 I expect timely submission of all assignments or clear, proactive communication if 

alternative arrangements are needed.  Our world is continuing to grapple with a global 

pandemic; I understand that alternative arrangements may be needed, even more than 

once. If you need to extend an assignment’s due date, by a little or by a lot, we will 

negotiate a workable date. However, I will consider written assignments turned in afer 

the due date, or on the due date, but after the due time, late unless you have made 

prior arrangements with me. 

 

Late assignment submissions will be accepted without penalty if a) you make a written 

request for an extension at least two hours before the paper is due; or b) there is an 

illness, personal or family emergency that prevents you from turning in your paper. If 

you request an extension, you are not required to explain why. Please propose at that 

time an alternate date and time when you would like to submit the paper, to which I’ll 

respond to confirm. Papers turned in after the agreed-upon, revised date and time 

without further communication from you will be considered late. Late submissions that 

don’t meet the descriptions above will be assessed a five-point (on a 100-point scale) 

penalty.  

 

 

 Assignment grading, return and option to revise 

I will grade and return your paper, with my comments, within two weeks of its 

submission. I will return your paper to you via Sakai. You have the opportunity to revise 

your work on memos 1, 2 and 3. If you opt to revise, I encourage you to do so within the 
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first week that you receive it back from me, so that you can receive feedback on your 

revised work that can in turn guide your subsequent writing for our class. All revised 

papers are due by December 10, 6 pm at the very latest (in the name of on-time course 

grade submission).  

 

Assessment according to School of Education Conceptual Framework Standards  

All School of Education students’ work is evaluated according to the school’s conceptual 

framework (Social Action through Education). ELPS 410 students’ work, as represented 

by their final integrative essay, is assessed according to our conceptual framework 

standard 2 (“Candidates apply culturally responsive practices that engage diverse 

communities.”). I will assess your work accordingly, considering how you will bring 

lessons learned in this class to your work as a scholar, educator, and/or employee of an 

organization that works with P-16 schools.  

 

For this reason, in addition to this course’s requirements that all assignments are 

submitted via Sakai, all School of Education students are required to upload their final 

integrative essay to Livetext (see details below). Assignment assessment results are 

reported on Livetext.  

 

This assignment will be assessed according to the following criteria:  

 
Exceeds 

Standard  
Meets Standard  

Partially Meets 

Standard 

Does not Meet 

Standard  

CFS2: 

Candidates 

apply 

culturally 

responsive 

practices that 

engage 

diverse 

communities. 

IL-LUC-

CFS.CFS2  

Exceptional 

demonstration 

of culturally 

responsive 

practices 

related to 

course content 

that addresses 

diverse 

communities. 

Demonstrates 

adequate 

culturally 

responsive 

practice related 

to course 

content that 

addresses 

diverse 

communities. 

Demonstrates 

limited 

culturally 

responsive 

practice related 

to course 

content that 

addresses 

diverse 

communities. 

Evaluative measure 

is not completed 

or does not reflect 

graduate-level 

expectations for 

applying culturally 

responsive 

practices that 

engage diverse 

communities. 

Results are reported on Livetext (www.livetext.com), to which the SOE requires all 

degree-seeking students to subscribe. You can access more information at the SOE 

LiveText page. Please contact me if you have any questions about this requirement. 

Communication between instructor and students 

http://www.luc.edu/education/admission/tuition/course-management-fee/
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In addition to updates I may give verbally in class, I will occasionally send electronic 

updates to the class using the Sakai system announcement function. I will assume that if 

I have sent any updates to you at the address you have provided to the university (and 

that is therefore the email address connected with your Sakai account) that you have 

read it and that I may hold you accountable for understanding these updates’ contents. 

If you wish to reach me, the best way to do so is by my Loyola email address. I will 

respond within 24 hours between Monday and Friday. If I do not, please feel free to 

write me again. I will be very embarrassed and apologetic, and not in any way offended.  

 

 

Required Texts, Technology and Software 

The following required texts are available for purchase at the Loyola University 

Bookstore, Water Tower Campus (Baumhart Hall, 26 E. Pearson), and are also available 

on reserve at the Lewis Library (25 East Pearson, 6th floor).  

 

Sadovnik & Coughlan  (2015).  Sociology of Education: A critical reader (3rd ed.).  New 

York, NY: Routledge.   

 

Stone, D. (2012). Policy Paradox: The art of political decision making. Norton. 

9780393912722 

 

Tyack, David and Cuban, Larry (1995). Tinkering toward Utopia: A century of public 

school reform. Cambridge, MA: Harvard University Press. (Also available through LUC 

Libraries online) 

 

In class-by-class reading assignments, I denote readings from these texts with (T) after 

their listing. Other readings—whether pdf documents or links to the readings at LUC 

Libraries’ website—will be posted on LUC’s Sakai site for this course (noted as S). Some 

links are updated by their webhost; if you find a weblink that no longer works please let 

me know as soon as possible so that I can inform others in our class. All assigned 

readings are listed below by the week in which they are assigned and we will discuss 

them that same week in class. 

 

Class meeting dates, themes and assigned readings 

 

Class 1: September 1. Face-to-face.  

Introduction to course: purpose, focus, goals and logistics; preparation for first reading 

response assignment (“Please explain as best you can what structure and agency are, 

and how these phenomena are understood to relate to one another.”) 
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Required reading: 

 

Brint, S. (2017). Schools and societies, chapter 1, pages 20-29 (S) 

 

Stone, The market and the polis (p. 19-36). (T/S) 

 

Stovall, D. & Annamma, S. (2021). Using critical race theory to understand the backlash 

against it. The Hechinger Report. (S) 

 

Mervosh, S. & Heyward, G. (2021). The school culture wars: “You have brought division 

to us.” New York Times. (S) 

 

Anderson, C. & Spencer, T. (2021). Florida school mask mandate power struggle goes 

before judge. AP News. (S) 

 

Optional reading about sociology of education traditions: Mehta, J., & Davies, S. (Eds.). 

(2018). Education in a New Society: Renewing the Sociology of Education. University of 

Chicago Press., pages 17-42. (S) 

 

 

Class 2: September 8. Virtual. 

Structure vs. Agency: How we think about schools and education policy in society and 

how they operate and evolve over time.  

 

Sewell, W. H. (1992). A theory of structure: Duality, agency, and 

transformation. American journal of sociology, 98(1), 1-29. (S) 

 

Friedland and Alford (1991).  Bringing Society Back In. In Powell and DiMaggio (eds.), 

The new institutionalism in organizational analysis (please focus on pp. 248-260, feel 

free to skim or skip the rest). (S) 

 

Jabbar, H. (2016). Between structure and agency: Contextualizing school leaders’ 

strategic responses to market pressures. American Journal of Education, 122(3), 399-431. 

(S) 

 

Hallett, T., & Meanwell, E. (2016). Accountability as an inhabited institution: Contested 

meanings and the symbolic politics of reform. Symbolic Interaction, 39(3), 374-396. (S) 

 

 

https://hechingerreport.org/opinion-using-critical-race-theory-to-understand-the-backlash-against-it/
https://hechingerreport.org/opinion-using-critical-race-theory-to-understand-the-backlash-against-it/
https://www.nytimes.com/2021/08/18/us/schools-covid-critical-race-theory-masks-gender.html
https://www.nytimes.com/2021/08/18/us/schools-covid-critical-race-theory-masks-gender.html
https://apnews.com/article/health-florida-coronavirus-pandemic-1bdc3de57aa418a6b65a89f29bae3d1f
https://apnews.com/article/health-florida-coronavirus-pandemic-1bdc3de57aa418a6b65a89f29bae3d1f
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No class September 15 due to Yom Kippur (Jewish religious holiday). Please start 

reading for class 3 as the load is substantial.  

 

 

Class 3: September 22. Face to face. 

Sociological perspectives on education. What do societies want (and get) from their 

schools? Discussion of macro-historical perspective, considering different school-society 

relationships in different countries. Discussion of the format and requirements for your 

first critical memo. 

 

Brint, S. (2017). Schools and societies, chapter 2 (32-70; can skip pages 64-68). (S) 

 

Roser, M., & Ortiz-Ospina, E. (2016). Global rise of education. Our World in Data. (S)  

 

Russell S.G., Carter P.L. (2019). When the Past Is in the Present: The Paradox of 

Educational Opportunity and Social Inclusion in South Africa and Rwanda. Sociology of 

Race and Ethnicity, 5(4):547-561. chapter 2 (32-70; can skip pages 64-68). (S) 

 

Bilal, M. (2019). An Ethnographic Account of Educational Landscape in Pakistan: Myths, 

Trends, and Commitments. American Educational Research Journal, 56(4), 1524–1551. (S) 

 

Rubin, B. C. (2016). We Come to Form Ourselves Bit by Bit: Educating for Citizenship in 

Post-Conflict Guatemala. American Educational Research Journal, 53(3), 639-672. (S) 

 

 

Class 4: September 29. Virtual. 

What does America want (and get) from its schools? Examining the school-society 

connection in the U.S.  

 

Labaree, D. (2010). “From citizens to consumers” and “Founding the American school 

system” (p. 10-53, 57-59, skim pages 60-62, 63-79), in Someone has to fail: The zero-

sum game of public schooling . Harvard University Press. (S) 

 

Meyer, J. & Rowan, B. (1978). The structure of educational organizations. From Schools 

and society: A sociological approach to education (pp. 95-99). (S) 

 

Metz, M. (1989) Real School: A universal drama amid disparate experience. Journal of 

Education Policy, 4(5) 75-91. (S) 

 

https://journals.sagepub.com/doi/full/10.1177/2332649218783517
https://journals.sagepub.com/doi/full/10.1177/2332649218783517
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Cottom, T.M. (2017). Lower ed: The troubling rise of for-profit colleges in the new 

economy, 1-22 (through first paragraph), 69-100, 113-115 (S) 

 

 

Critical memo 1 is due by Monday, October 4 at 10:00 a.m. 

 

 

Class 5: October 6. Face-to-face. 

Capital as a tool, capital as a weapon, capital as a reward. Exploring and challenging 

theories of capital (human, social and cultural).  

 

From Sadovnik and Coughlan text: Chapters 6 (Bourdieu, The forms of capital, p. 83-96), 

and 7 (Coleman, Social capital in the creation of human capital, p. 97-114). (T) 

 

Jack, A. A. (2016). (No) harm in asking: Class, acquired cultural capital, and academic 

engagement at an elite university. Sociology of Education, 89(1), 1-19. (S) 

 

Khan, S. (2011). The ease of privilege, from Privilege: The making of an adolescent elite 

at St. Paul’s School (Chapter 3, 77-113). (S) 

 

Jabbar, H., Cannata, M., Germain, E., & Castro, A. (2020). It’s who you know: the role of 

social networks in a changing labor market. American Educational Research 

Journal, 57(4), 1485-1524. 

 

 

 

 

Class 6: October 13. Virtual. 

Capital as a tool, capital as a weapon, capital as a reward: Capital-achievement-power 

relationships. Discussion in preparation for critical memo 2. 

 

From Sadovnik and Coughlan text, Chapters 3 (Collins, Functional and conflict theories 

of educational stratification,  p. 37-52) and 4 (Bowles & Gintis, Broken promises: School 

reform in retrospect, p. 53-70), see also pages 3-8 for an overview of conflict theory by 

A. Sadovnik. (T) 

 

Ferrare, J. & Phillippo, K. (2021). Conflict theory, extended: A framework for 

understanding contemporary struggles over education policy. Educational Policy. (S) 

 

https://journals.sagepub.com/doi/full/10.3102/0002831219879092
https://journals.sagepub.com/doi/full/10.3102/0002831219879092
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Parsons, T. (1959).  The school class as a social system.  Harvard Educational Review, 

29(4), 298-318.  (S) 

 

Barr, R. & Dreeben, R. (2015—reprint) How schools work. In J. Ballantine and J. Spade 

(Eds) Schools and society. 3rd edition. Thousand Oaks, CA: Pine Forge Press (5th edition) 

(p. 73-79). (S) 

 

 

Critical Memo 2 is due on Monday, October 18 at 10 am. 

 

 

Class 7: October 20. Face-to-face.  

Identity as a category, identity as a resource.  

Midsemester course evaluations. 
 

Conwell, J. A. (2021). Diverging Disparities: Race, Parental Income, and Children’s Math 

Scores, 1960 to 2009. Sociology of Education, 94(2), 124-142. 

 

Reyes, D. V. (2017). Disparate lessons: Racial climates and identity-formation processes 

among Latino students. Du Bois Review: Social Science Research on Race, 14(2), 447-

470. (S) 

 

Lewis, A. E. (2003). Everyday race-making: Navigating racial boundaries in 

schools. American Behavioral Scientist, 47(3), 283-305. (S) 

 

Lee, S. (2015). Behind the model-minority stereotype: Voices of high- and low-

achieveing Asian American students. In Sadovnik & Coughlan (333-344). (T) 

 

 

Class 8: October 27. Face-to-face.  

Socialization as induction, socialization as social control, socialization in context: 

Socializing students 

 

Guhin, J., Calarco, J. & Idriss-Miller, C. (2021). What ever happened to socialization? 

Annual Review of Sociology, 47, 109–29. (S) 

 

Cottom, p. 124-140 (S) 

 

Rafalow, M. (2020). Where disciplinary orientations come from. In Digital divisions: How 

schools create inequality in the tech era. University of Chicago Press. (S) 

https://journals.sagepub.com/doi/full/10.1177/0038040720963279
https://journals.sagepub.com/doi/full/10.1177/0038040720963279
https://www.annualreviews.org/doi/pdf/10.1146/annurev-soc-090320-103012
https://chicago.universitypressscholarship.com/view/10.7208/chicago/9780226726724.001.0001/upso-9780226726557-chapter-004


 17 

 

Delale-O’Connor L, Huguley JP, Parr A, Wang M-T. 2020). Racialized Compensatory 

Cultivation: Centering Race in Parental Educational Engagement and 

Enrichment. American Educational Research Journal, 57(5), 1912-1953. (S) 

 

Recommended (but not assigned, out of concern for material diversity and page 

counts!): Howard, J. (2018). The White kid can do whatever he wants: The racial 

socialization of a gifted education program. Educational Studies, 54(5), 553-568. (S) 

 

 

Class 9: November 3. Virtual. 

Socialization as induction, socialization as social control, socialization in context: 

Socializing teachers  

 

Bell M. (2020). Becoming White Teachers: Symbolic Interactions and Racializing the 

Raceless Norm in Predominantly Black Schools. Sociology of Race and Ethnicity, 

6(2):209-222. (S) 

 

Everitt, J. G. (2013). Inhabitants moving in: Prospective sense‐making and the 

reproduction of inhabited institutions in teacher education. Symbolic Interaction, 36(2), 

177-196. (S) 

 

Flores, G. M. (2017). Latina teachers: Creating careers and guarding culture (Chapters 3 

and 6). New York, NY: NYU Press. (S) 

 

 

Class 10: November 10. Face-to-face. 

Liberty vs. security in educational spaces 

 

Stone, Chapters 5 and 6 (107-153) (T) 

 

King S, & Bracy NL. (2019). School Security in the Post-Columbine Era: Trends, 

Consequences, and Future Directions. Journal of Contemporary Criminal Justice, 35(3), 

274-295. (S) 

 

Basile, V. (2020). Standin’tall: Criminalization and acts of resistance among elementary 

school boys of color. Race Ethnicity and Education, 23(1), 94-112. (S) 

 

https://web.a.ebscohost.com/ehost/pdfviewer/pdfviewer?vid=0&sid=52e615b2-e3f5-46c3-829a-90751f450988%40sdc-v-sessmgr01
https://web.a.ebscohost.com/ehost/pdfviewer/pdfviewer?vid=0&sid=52e615b2-e3f5-46c3-829a-90751f450988%40sdc-v-sessmgr01
https://journals.sagepub.com/doi/full/10.1177/2332649219885973
https://journals.sagepub.com/doi/full/10.1177/2332649219885973
https://journals.sagepub.com/doi/full/10.1177/1043986219840188
https://journals.sagepub.com/doi/full/10.1177/1043986219840188
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American Civil Liberties Union (2019). Cops and no counselors: How lack of school 

mental health staff is harming students. (Please read report, p. 10-38, feel free to read 

more if you like.) (S) 

 

Advancement Project (2018). We came to learn: A call for police free schools (49-54). (S) 

 

 

Critical Memo 3 is due on Monday, November 15 at 10 am. 

 

Class 11: November 17. Face-to-face.  

School change and school stability: From problems to policy. 

 

Stone, Chapters 9 and 10 (p. 206-268) (T) 

 

Tyack and Cuban, p. 1-12 and 40-59. (T) 

 

Henig, J. (2013). Changing actors, issues and policy ideas. From The end of 

exceptionalism in American Education (p. 119-159). Cambridge, MA: Harvard Education 

Press. (S) 

 

Advancement Project (2018). We came to learn: A call for police free schools (41-43). (S) 

 

 

No class November 24 due to Thanksgiving Holiday. Enjoy the break!  

 

 

Class 12: December 1. Virtual.  

School change and school stability: How policy interacts with schools and communities. 

Discussion in preparation for critical memo 4. 

 

Weaver-Hightower, M. (2008). An Ecology Metaphor for Educational Policy Analysis: A 

Call to Complexity. Educational Researcher, 37(3),153–167 (S) 

Tyack and Cuban, 85-94, 102-109 (T) 

Labaree, Chapter 4 (106-133) (S) 

Horsford, S.D., Scott, J. & Anderson, G.L. (2019). Critical policy analysis. In The politics of 

education policy in an era of inequality (p. 31-43). Routledge (S) 

https://www.aclu.org/sites/default/files/field_document/030419-acluschooldisciplinereport.pdf
https://www.aclu.org/sites/default/files/field_document/030419-acluschooldisciplinereport.pdf
https://advancementproject.org/wp-content/uploads/WCTLweb/index.html#page=28
https://advancementproject.org/wp-content/uploads/WCTLweb/index.html#page=28
https://www.taylorfrancis.com/books/mono/10.4324/9781315680682/politics-education-policy-era-inequality-sonya-douglass-horsford-janelle-scott-gary-anderson
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Neuman SB, Celano D, Portillo M. (2021) Getting Books in Children’s Hands: Creating a 

Citywide Book Distribution Policy Using a Mixed-Methods Geospatial 

Approach. American Educational Research Journal, 58(4):815-849. 

 

Or 

 

Wells, A. S., & Serna, I. (2017). The Politics of Culture: Understanding Local Political 

Resistance to Detracking in Racially Mixed Schools. In Exploring Education (pp. 177-195). 

Routledge. 

 

Class 13: December 8—Final class meeting. Face-to-face. 

School change and school stability: The success and durability of education reform, 

education reform in face of inequity. Course review, conclusions, preparation for 

integrative essay, course evaluations. 

 

Stone, Conclusion chapter (379-385) (T) 

 

Tyack and Cuban, 60-84 (T) 

 

Cohen, D. K., & Mehta, J. D. (2017). Why Reform Sometimes Succeeds: Understanding 

the Conditions That Produce Reforms That Last. American Educational Research 

Journal, 54(4), 644–690. (S) 

 

American Civil Liberties Union (2019). Cops and no counselors: How lack of school 

mental health staff is harming students. (Link on Sakai—please read webpage and 

download/read report, p. 39-45) 

 

 

Critical memo 4 is due on Monday, December 13 at 10 am.  

 

 

Final Integrative Essay is due Wednesday, December 15 at 10 am. 

 

 

School of Education and University Policies Related to Course 

School of Education Commitment - COVID-19: Loyola’s School of Education (SOE) 

recognizes that this is an unprecedented time. We understand that moving into the 

2021-2022 academic year while living in the context of the COVID-19 pandemic may stir 

feelings of uncertainty, fear, or anxiousness. We want you to know that your safety, 

https://journals.sagepub.com/doi/full/10.3102/0002831221993834
https://journals.sagepub.com/doi/full/10.3102/0002831221993834
https://journals.sagepub.com/doi/full/10.3102/0002831221993834
https://www.aclu.org/sites/default/files/field_document/030419-acluschooldisciplinereport.pdf
https://www.aclu.org/sites/default/files/field_document/030419-acluschooldisciplinereport.pdf


 20 

health, and well-being, as well as that of our faculty and staff, remain our primary 

concern. We want to be able to support you in any way that we can. We ask you to 

embody the Jesuit value of  Cura Personalis, or care for the whole person, as we prepare 

to learn together. We ask that you consider your way of being in this community, to act 

with care, and treat all with dignity to keep yourself and others safe.   If you are not 

feeling well, please use Loyola’s SYMPTOM Checker. It can be found on the webpage or APP 

Loyola Health under the COVID -19 Related Information Tab at the top of the page. 

The University understands that you may encounter obstacles that make reaching 

academic goals more difficult. We strongly encourage you to access the Student 

Resources on  Loyola’s COVID-19 Response webpage for information, supports, and 

resources on basic needs such as housing, food, financial aid, and medical and mental 

health. This web page also offers information on official University communications, 

access to technology, and student services. All Loyola University Chicago administrators, 

faculty, and advisors are also here for you. 

  

The SOE is committed to working with all students to address any challenges that may 

arise during the semester. Please reach out to your professor as early as possible to 

discuss any accommodations you think may be necessary in order for you to 

successfully complete your coursework. Active and engaged communication with all of 

your professor is encouraged. We know the FALL 2021 Return to Campus will be like no 

other, but through collaboration, communication, and shared responsibility, we will not 

only get through this difficult time; we will thrive.  

 

COVID-19 Required Personal Safety Practices: We all have a part to play in preventing 

the spread of COVID-19. Following a simple set of required personal safety practices can 

lower your own risk of being infected and can help protect others. All members of the 

Loyola community are expected to follow these practices while on any of the University’s 

campuses. Face masks or face coverings must be worn by all students, faculty, and staff 

while on any of Loyola’s campuses, when in the presence of others, in classrooms, and in 

public settings where other social distancing measures are difficult to maintain. 

Appropriate use of face masks or coverings is critical in minimizing the risks to others 

around you, as you can spread COVID-19 to others even if you do not feel sick. Please 

be sure to review all LUC REQUIRED Safety Protocols.In this class, I expect all students to 

wear a face mask properly (covering the nose, mouth and chin) at all times.  

 

COVID-19 Reporting Protocol: In preparation for our upcoming semester, Loyola 

University Chicago’s Emergency Response Management team has been working to 

develop protocols in accordance with Centers for Disease Control and Prevention (CDC) 

https://www.luc.edu/sas/aboutus/missionvisionandvalues/
https://campushealth.luc.edu/loyolahealth/
https://www.luc.edu/coronavirus/?utm_source=luchomebanner&utm_medium=web&utm_campaign=coronavirus
https://www.luc.edu/returntocampus/healthandsafety/requiredpersonalsafetypractices.shtml
https://www.luc.edu/coronavirus/reportingprotocol/
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guidelines that help ensure the health and safety of our community. Given the rising 

number of COVID-19 cases across our country, it is very likely that incidence within our 

community will occur in the fall. 

 

Students, faculty, and staff who have tested positive for COVID-19 must report their 

case to the University as soon as possible. If you have tested positive for the virus, 

please contact us at covid-19report@LUC.edu or by calling 773-508-7707. All COVID-

19-related questions or feedback should continue to be sent to covid-

19support@LUC.edu, not the new case reporting email address. 

SOE Vision 

The School of Education of Loyola University Chicago is a community that seeks to 

transform members to impact local and global communities through the principles of 

social justice. 

School of Education Mission 

The School of Education at Loyola University Chicago, a Jesuit Catholic urban university, 

supports the Jesuit ideal of knowledge in the service of humanity. We endeavor to 

advance professional education in service of social justice, engaged with Chicago, the 

nation, and the world. To achieve this vision, the School of Education participates in the 

discovery, development, demonstration, and dissemination of professional knowledge 

and practice within a context of ethics, service to others, and social justice. We fulfill this 

mission by preparing professionals to serve as teachers, administrators, psychologists, 

and researchers who work across the developmental continuum, and by conducting 

research on issues of professional practice and social justice. 

Conceptual Framework and Conceptual Framework Standards  

Each syllabus is required to have a statement explaining how the SOE’s Conceptual 

Framework (CF)—Social Action through Education—is exemplified within the context of 

the particular course. As a part of this statement, faculty need to attend to how the 

course addresses diversity and the social justice mission of the School of Education.   

If the course(s) you are teaching houses a Core Assessment for one or more of the CF 

standards for your program area, it is critical that you include the CF standard(s) and 

describe how it weaves through the course and is assessed. For your reference: our 

conceptual framework is described here - www.luc.edu/education/mission/   

SOE Conceptual Framework Standards (CFS)  

mailto:covid-19report@LUC.edu
mailto:covid-19support@LUC.edu
mailto:covid-19support@LUC.edu
http://www.luc.edu/education/mission/
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• CFS1: Candidates critically evaluate current bodies of knowledge in their field.   

• CFS2: Candidates apply culturally responsive practices that engage diverse 

communities.    

• CFS3: Candidates demonstrate knowledge of ethics and social justice.  

• CFS4: Candidates engage with local and/or global communities in ethical and 

socially just practices.  

Smart Evaluation  

Towards the end of the course, students will receive an email from the Office of 

Institutional Effectiveness reminding them to provide feedback on the course. They will 

receive consistent reminders throughout the period when the evaluation is open, and 

the reminders will stop once they have completed the evaluation.  

• The evaluation is completely anonymous. When the results are released, instructors 

and departments will not be able to tell which student provided the individual 

feedback.  

• Because it is anonymous and the results are not released to faculty or departments 

until after grades have been submitted, the feedback will not impact a student’s 

grade.  

The feedback is important so that the instructor can gain insight in to how to improve 

their teaching and the department can learn how best to shape the curriculum.  

Dispositions  

All students are assessed on one or more dispositional areas of growth across our 

programs: Professionalism, Inquiry, and Social Justice. The instructor in your course will 

identify the dispositions assessed in this course and you can find the rubrics related to 

these dispositions in LiveText. For those students in non-degree programs, the rubric for 

dispositions may be available through Sakai, TaskStream or another platform. 

Disposition data is reviewed by program faculty on a regular basis. This allows faculty to 

work with students to develop throughout their program and address any issues as they 

arise.   

LiveText and Digication 

All students, except those who are non-degree, may have access to LiveText to complete 

the benchmark assessments aligned to the Conceptual Framework Standards and all 

other accreditation, school-wide and/or program-wide related assessments. You can 

access more information on LiveText here: LiveText.   

http://www.luc.edu/education/admission/tuition/course-management-fee/
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Digication is Loyola’s ONLINE portfolio platform. Many of the School of Education 

programs utilize Digication for Assessment and data collection to manage accreditation 

and licensure requirements. Your professor and Program chair will work with you to 

better understand submission requirements that are specific to courses and programs. 

Class Conduct 

 

One important aspect of a Jesuit education is learning to respect the rights and opinions 

of others. Please respect others by (1) allowing all classmates the right to voice their 

opinions without fear of ridicule, and (2) not using profanity or making objectionable 

(gendered, racial or ethnic) comments, especially comments directed at a classmate.  

 

Student Support 

 

Special Circumstances--Receiving Assistance 

Students are urged to contact me should they have questions concerning course 

materials and procedures. If you have any special circumstance that may have some 

impact on your course work, please let me know so we can establish a plan for 

assignment completion. If you require assignment accommodations, please contact me 

early in the semester so that arrangements can be made with Student Accessibility 

Center (SAC) (http://www.luc.edu/sac/). 

Center for Student Access and Assistance (CSAA)  

Should you encounter an unexpected crisis during the semester (e.g., securing food or 

housing, addressing mental health concerns, managing a financial crisis, and/or dealing 

with a family emergency, etc.), I strongly encourage you to contact the Office of the 

Dean of Students by submitting a CARE Referral for yourself or a peer in need of 

support: www.LUC.edu/csaa. If you are uncomfortable doing so on your own, please 

know that I can submit a referral on your behalf.   

This link directs students to statements on essential policies regarding academic 

honesty, accessibility, ethics line reporting and electronic communication policies and 

guidelines. We ask that you read each policy carefully.   

This link will also bring you to the full text of our conceptual framework that guides the 

work of the School of Education – Social Action through Education.   

Syllabus Addendum Link  

https://luc.digication.com/app/
https://www.luc.edu/sac/
https://www.luc.edu/sac/
http://www.luc.edu/sac/
http://www.luc.edu/csaa
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https://www.luc.edu/education/academics/syllabi/   

 

https://www.luc.edu/education/academics/syllabi/

	Results are reported on Livetext (www.livetext.com), to which the SOE requires all degree-seeking students to subscribe. You can access more information at the SOE LiveText page. Please contact me if you have any questions about this requirement.
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