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SCHOOL OF EDUCATION VISION AND MISSION 

The School of Education of Loyola University Chicago is a community that seeks to transform 
members to impact local and global communities through the principles of social justice. 

The School of Education at Loyola University Chicago, a Jesuit Catholic urban university, 
supports the Jesuit ideal of knowledge in the service of humanity. We endeavor to advance 
professional education in service of social justice, engaged with Chicago, the nation, and the 
world. To achieve this vision, the School of Education participates in the discovery, 
development, demonstration, and dissemination of professional knowledge and practice within 
a context of ethics, service to others, and social justice. We fulfill this mission by preparing 
professionals to serve as teachers, administrators, psychologists, and researchers who work 
across the developmental continuum, and by conducting research on issues of professional 
practice and social justice. 

COURSE DESCRIPTION 

The School of Education of Loyola University Chicago is a community that seeks to transform 
members to impact local and global communities through the principles of social justice.  This 
course is designed to introduce theory and research related to multiculturalism and social 
justice in school psychology.  More specifically, students will broaden and deepen their 
multicultural knowledge and self-awareness in order to improve their ability to serve a 
multicultural student population.  Specific attention is paid to:  

1. understanding social systems and structures that reinforce power differentials, privilege, 
and oppression;  

2. exploring the unique experiences of traditionally marginalized social groups; and 

3. examining how these systems of oppression and marginalization manifest in schools.   
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The pedagogy employed in this course draws heavily on critical self-reflection to explore how 
students’ personal identities shape experiences related to multiculturalism and social justice. 

METHOD OF INSTRUCTION 

Students should expect to dedicate 6-8 hours per week on average to completing work for this 
course.  This includes class time and readings or work required in order to prepare for class.   

Instructional methods for this course will rely heavily on discussion of course readings, critical 
thinking, and problem-solving through difficult questions.  The course is divided into three 
consecutive modules and each module is designed to scaffold students’ development as social 
justice advocates.   

Students are also expected to meet face-to-face every Tuesday from 10am-12:30pm CST, 
beginning the first week of classes in order to explore course content and connect with each 
other over new learning.  Class is mandatory and attendance will be monitored.  Some course 
dates will be asynchronous and are indicated in the course outline in this syllabus.  The 
instructor reserves the right to move classes to synchronous online or asynchronous when 
deemed necessary due to the unpredictable global pandemic. 

REQUIRED READINGS 

There is no required textbook for this course.  The following assigned sources will be made 
available via Sakai or the Loyola University of Chicago library: 

American Psychological Association [APA] Task Force on Socioeconomic Status.  (2007).  Report 
of the APA task force on socioeconomic status.  
https://www.apa.org/pi/ses/resources/publications/task-force-2006.pdf 

American Psychological Association of Graduate Students [APAGS] Committee on Sexual 
Orientation and Gender Diversity.  (2019).  A guide for supporting trans and gender 
diverse students.  https://www.apa.org/apags/governance/subcommittees/supporting-
diverse-students.pdf 

Bass, L. (2015).  A sociopolitical eclipse: The surrendering of two super systems to promote 
equity in U.S. education.  Peabody Journal of Education, 90(5), 711-728.  
https://dx.doi.org/10.1080/0161956X.2015.1087781  

Boskey, E. (2014). Understanding transgender identity and development in childhood and 
adolescence. American Journal of Sexuality and Education, 9, 445-463. 

Byrne, O. (2017). Promoting a child rights-based approach to immigration in the United States. 
Georgetown Immigration Law Journal, 32(1), 59-98.  

Center for Public Integrity.  (2017, February 6).  Get up, stand up: California’s search for 
education equity.  Huffington Post.  https://www.huffingtonpost.com/entry/get-up-
stand-up-californias-search-for-education_us_588e7545e4b0cd25e4904a5d 
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Chang, T. & Chung, Y. (2015). Transgender microaggressions: Complexity of the heterogeneity 
of transgender identities. Journal of LGBT Issues in Counseling, 9(3), 217-234. 

Chavous, T. M., Rivas-Drake, D., Smalls, C., Griffin, T., & Cogburn, C.  (2008).  Gender matters, 
too: The influences of school racial discrimination and racial identity on academic 
engagement outcomes among African American adolescents.  Developmental 
Psychology, 44(3), 637-654.  https://dx.doi.org/10.1037/0012-1649.44.3.637  

Chen, C. W. & Gorski, P. C.  (2015).  Burnout in social justice and human rights activists: 
Symptoms, causes, and implications.  Journal of Human Rights Practice, 1-25.  
https://dx.doi.org/10.1093/jhuman/huv0    

Corneau, S. & Stergiopoulos, V. (2012). More than being against it: Anti-racism and anti-
oppression in mental health services. Transcultural Psychiatry, 49(2), 261-282. 

Edutopia (2020).  6 Ways to be an Antiracist Educator [Video].  YouTube.  
https://youtu.be/UM3Lfk751cg 

 
Edwards, K. (2006). Aspiring social justice ally identity development: A conceptual model. 

NASPA Journal, 43(4), 39-60. 

Frisby, C. & Jimerson, S. (2016). Understanding immigrants, schooling, and school psychology: 
Contemporary science and practice.  School Psychology Quarterly, 31(2), 141-148. 

Focused Arts Media Education. (2017, May 14).  Microagressions in the classroom [Video].  
YouTube.  https://www.youtube.com/watch?v=ZahtlxW2CIQ&feature=youtu.be 

Frontline.  (2012).  Poor kids: Childhood poverty in the US [Documentary].  Public Broadcasting 
System (PBS).   

Frontline.  (2015).  Growing up trans [Documentary].  Public Broadcasting System (PBS). 

Galiski, A.  (2009).  Papers: Stories of undocumented youth [Documentary].  Graham Street 
Productions. 

Graybill, E. & Proctor, S. (2016). Lesbian, gay, bisexual, and transgender youth: Limited 
representation in school support personnel journals. Journal of School Psychology, 54, 9-
16. 

Gorski, P.  (2014).  Imagining equity literacy.  Teaching Tolerance.  
https://www.tolerance.org/magazine/imagining-equity-literacy 

Hoggard, L. S., Jones, S. C. T., & Sellers, R. M.  (2017).  Racial cues and racial identity: 
Implications for how African Americans experience and respond to racial discrimination.  
Journal of Black Psychology, 43(4), 409-432.  
https://dx.doi.org/10.1177/0095798416651033  

Howard, T. C.  (2003).  Culturally relevant pedagogy: Ingredients for critical teacher reflection.  
Theory into Practice, 42(3), 195-202.   
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Huebner, D. M., McGarrity, L. A., Perry, N. S., Spivey, L. A., & Smith, T. W.  (2021).  
Cardiovascular and cortisol responses to experimentally-induced minority stress.  Health 
Psychology, 40(5), 316-325.  https://doi.org/10.1037/hea0001067  

Kendall, F. E. & Wijeyesinghe, C. L. (2017). Advancing social justice work at the intersections of 
multiple privileged identities. New Directions for Student Services, 157, 91-100.  

Kosciw, J. G., Greytak, E. A., Zongrone, A. D., Clark, C. M., & Truong, N. L.  (2018).  The 2017 
national school climate survey.  The experiences of lesbian, gay, bisexual, transgender, 
and queer youth in our nation’s schools.  Retrieved from http://live-glsen-
website.pantheonsite.io/sites/default/files/2019-10/GLSEN-2017-National-School-
Climate-Survey-NSCS-Full-Report.pdf 

Kosciw, J., Palmer, N., & Kull, R. (2015).  Reflecting resiliency: Openness about sexual 
orientation and/or gender identity and its relationship to well-being and educational 
outcomes for LGBT students.  American Journal of Community Psychology, 55, 167-178. 

Krogstad, J. M.  (2019, October 7).  Key facts about refugees to the US.  Pew Research Center.  
http://www.pewresearch.org/fact-tank/2017/01/30/key-facts-about-refugees-to-the-u-
s/ 

Ladson-Billings, G. (2006).  From the achievement gap to the educational debt: Understanding 
achievement in U.S. schools.  Educational Researcher, 35(7), 3-12.       

Matias, C. E., Montoya, R., & Nishi, N. W. M.  (2016).  Blocking CRT: How the emotionality of 
whiteness blocks CRT in urban teacher education.  Educational Studies, 52(1), 1-19.  
https://dx.doi.org/10.1080/00131946.2015.1120205    

Maloney, T., Hayes, N., Crawford-Garrett, K., & Sassi, K.  (2019).  Preparing and supporting 
teachers for equity and racial justice: Creating culturally relevant, collective, 
intergenerational, co-created spaces.  Review of Education, Pedagogy, and Cultural 
Studies.  https://dx.doi.org/10.1080/10714413.2019.1688558   

Mays, V. M., Cochran, S. D., & Barnes, N. W.  (2007).  Race, race-based discrimination, and 
health outcomes among African Americans.  Annual Review of Psychology, 58, 201-225.  
https://dx.doi.org/10.1146/annurev.psych.57.102904.190212  

Malott, K., Paone, T., Schaefle, S., Cates, J., & Haizlip, B. (2015).  Expanding white racial identity 
theory: A qualitative investigation of whites engaged in antiracist action.  Journal of 
Counseling and Development, 93, 333-343. 

McDermott, M. & Samson, F. (2005). White racial and ethnic identity in the United States. 
Annual Review of Sociology, 31, 245-61. 

Nadal, K., Whitman, C., Davis, L., Erazo, T. & Davidoff, K. (2016).  Microaggressions toward 
lesbian, gay, bisexual, transgender, queer, and genderqueer people: A review of the 
literature. The Journal of Sex Research, 53(4-5), 488-508. 
https://dx.doi.org/10.1080/00224499.2016.1142495   
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Nash, K., Howard, J., Miller, E., Boutte, G., Johnson, G., & Reid, L.  (2018).  Critical racial literacy 
in homes, schools, and communities: Propositions for early childhood contexts.  
Contemporary Issues in Early Childhood, 19(3), 256-273.  
https://dx.doi.org/10.1177/1463949117717293  

Neblett, E. W., Rivas-Drake, D. & Umana-Taylor, A. J.  (2012).  The promise of racial and ethnic 
protective factors in promoting ethnic minority youth development.  Child Development 
Perspectives, 6(3), 295-303.  https://dx.doi.org/10.1111/j.1750-8606.2012.00239.x  

Newell, M. & Chavez-Korell, S.  (2017).  The evolution of multiculturalism in school psychology: 
An interdisciplinary perspective. In E. C. Lopez, . G. Nahari, & S. Proctor (Eds.), Handbook 
of multicultural school psychology: An interdisciplinary perspective, 2nd ed (pp. 3-17).  
Mahwah, NJ, US: Lawrence Erlbaum Associates Publishers. 

Ohito, E.  (2016).  Making the emperor’s new clothes visible in anti-racist teacher education: 
Enacting a pedagogy of discomfort with white preservice teachers.  Equity & Excellence 
in Education, 49(4), 454-467.  https://10.1080/10665684.2016.1226104  

Olson, K., Durwood, L., Demeules, M., & Mclaughlin, K. (2016). Mental health of transgender 
children who are supported in their identities. Pediatrics, 137(3), 1-8. 

Owens, A. (2016). Inequality in children’s contexts: Income segregation of households with and 
without children.  American Sociological Review, 81(3), 549-574.    

Page, A. & Peacock, J. (2013).  Negotiating identities in a heteronormative context.  Journal of 
Homosexuality, 60(4), 639-654. 

Patel, S. G., Clarke, A. V., Eltareb, F., Macciomei, E. E., & Wickham, R. E.  (2016).  Newcomer 
immigrant adolescents: A mixed-method examination of family stressors and school 
outcomes.  School Psychology Quarterly, 31(2), 141-148. 

Peck, R. (Director). (2016). I am not your negro: James Baldwin and race in America 
[Documentary]. Kino Lorber.  

PFLAG.  (2016).  Guide to being a trans ally.  Retrieved from 
https://bolt.straightforequality.org/files/Straight%20for%20Equality%20Publications/2.g
uide-to-being-a-trans-ally.pdf 

Pratto, F. & Stewart, A. L. (2012).  Group dominance and the half‐blindness of privilege.  Journal 
of Social Issues, 68(1), 28-45.  http://dx.doi.org/10.1111/j.1540-4560.2011.01734.x 

Quintana, S. (2007). Racial and ethnic identity: Developmental perspectives and research. 
Journal of Counseling Psychology, 54(3), 259-270. 

Roberts, S. O. & Rizzo, M. T. (2021).  The psychology of American racism.  American 
Psychologist, 76(3), 475-487.  http://dx.doi.org/10.1037/amp0000642  

Rosenthal, L. (2016). Incorporating intersectionality into psychology: An opportunity to 
promote social justice. American Psychologist, 71(6), 474-485. 
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Santiago, A. (2015). Fifty years later: From a war on poverty to a war on the poor.  Social 
Problems, 62, 2-14.  

Schmidt, J., Penman, M., Cohen, R., & Shah, P.  (Executive Producers).  (2020-present).  The 
mind of the village: Understanding our implicit biases [Audio podcast].  NPR Hidden 
Brain.  https://www.npr.org/2020/06/20/880379282/the-mind-of-the-village-
understanding-our-implicit-biases 

Simmons, D.  (2019).  How to be an antiracist educator.  ASCD.  
http://www.ascd.org/publications/newsletters/education-
update/oct19/vol61/num10/How-to-Be-an-Antiracist-
Educator.aspx?fbclid=IwAR1tsIowEXRl-
D6K64ZU3ej8bBcGT0OuRJFr4yENJu8A0kwbAMwGhsbtJec 

Smith, L. (2013). So close and yet so far away: Social class, social exclusion, and mental health 
practice. American Journal of Orthopsychiatry, 83(1), 11-16 

Sue, D. W.  (2015).  Race talk and the conspiracy of silence: Understanding and facilitating 
difficult dialogues on race.  Hoboken, NJ: Wiley.  *This book is available electronically via 
the Loyola library.*   

Sue et al. (2007). Racial microaggressions in everyday life: Implications for clinical practice. 
American Psychologist, 62(4), 271-286. 

TEDxLansingED.  (2014, March 10).  The consciousness gap in education- an equity imperative 
[Video].  YouTube.  https://www.youtube.com/watch?v=iOrgf3wTUbo 

The Trevor Project (2020).  National survey on LGBTQ youth mental health 2020. 
https://www.thetrevorproject.org/survey-2020/?section=Introduction 

Ullucci, K. & Howard, T.  (2015).  Pathologizing the poor: Implications for preparing teachers to 
work in high-poverty schools.  Urban Education, 50(2), 170-193.  
https://dx.doi.org/10.1177/0042085914543117  

Umana-Taylor, A, J., Quintana, S. M., Lee, R. M., Cross, W. E., Rivas-Drake, D., Schwartz, S. J., 
Syed, M., Yip, T., & Seaton, E. (2014). Ethnic and racial identity during adolescence and 
into young adulthood: An integrated conceptualization. Child Development, 85(1), 21-
39. 

Underwood, J. (2016). Supreme court guards education for undocumented immigrants. Phi 
Delta Kappan, 97(4), 76-77. 

Unnatural Causes.  (2008). When the Bough Breaks [Documentary]. California Newsreel.  

Unnatural Causes.  (2008). Place Matters [Documentary]. California Newsreel.  

Wadsworth, M. (2012).  Working with low-income families: Lessons learned from basic and 
applied research on poverty-related stress.  Journal of Contemporary Psychotherapy, 
42(1), 17-25. 

https://www.npr.org/2020/06/20/880379282/the-mind-of-the-village-understanding-our-implicit-biases
https://www.npr.org/2020/06/20/880379282/the-mind-of-the-village-understanding-our-implicit-biases
http://www.ascd.org/publications/newsletters/education-update/oct19/vol61/num10/How-to-Be-an-Antiracist-Educator.aspx?fbclid=IwAR1tsIowEXRl-D6K64ZU3ej8bBcGT0OuRJFr4yENJu8A0kwbAMwGhsbtJec
http://www.ascd.org/publications/newsletters/education-update/oct19/vol61/num10/How-to-Be-an-Antiracist-Educator.aspx?fbclid=IwAR1tsIowEXRl-D6K64ZU3ej8bBcGT0OuRJFr4yENJu8A0kwbAMwGhsbtJec
http://www.ascd.org/publications/newsletters/education-update/oct19/vol61/num10/How-to-Be-an-Antiracist-Educator.aspx?fbclid=IwAR1tsIowEXRl-D6K64ZU3ej8bBcGT0OuRJFr4yENJu8A0kwbAMwGhsbtJec
http://www.ascd.org/publications/newsletters/education-update/oct19/vol61/num10/How-to-Be-an-Antiracist-Educator.aspx?fbclid=IwAR1tsIowEXRl-D6K64ZU3ej8bBcGT0OuRJFr4yENJu8A0kwbAMwGhsbtJec
https://www.youtube.com/watch?v=iOrgf3wTUbo
https://www.thetrevorproject.org/survey-2020/?section=Introduction
https://dx.doi.org/10.1177/0042085914543117


Wang, M-T., Henry, D. A., Smith, L. V., Huguley, J. P., & Guo, J.  (2020).  Parental ethnic-racial 
socialization practices and children of color’s psychosocial and behavioral adjustment: A 
systematic review and meta-analysis.  American Psychologist, 75(1), 1-22.  
http://dx.doi.org/10.1037/amp0000464  

Young, J., Morris, S., Jhally, S., & Wise, T.  (2013).  White Like Me: Race, Racism, and White 
Privilege in America [Documentary].  Media Education Foundation. 

SCHOOL OF EDUCATION MISSION AND CONCEPTUAL FRAMEWORK 

The School of Education at Loyola University Chicago, a Jesuit Catholic urban university, 
supports the Jesuit ideal of knowledge in the service of humanity. We endeavor to advance 
professional education in service of social justice, engaged with Chicago, the nation, and the 
world. To achieve this vision, the School of Education participates in the discovery, 
development, demonstration, and dissemination of professional knowledge and practice within 
a context of ethics, service to others, and social justice. We fulfill this mission by preparing 
professionals to serve as teachers, administrators, psychologists, and researchers who work 
across the developmental continuum, and by conducting research on issues of professional 
practice and social justice.  

This course will equip students with the knowledge, skills of inquiry, and ethics necessary to be 
professional and socially just practitioners.  The framework components fulfilled by this course 
are: 

CFS1: Candidates critically evaluate current bodies of knowledge in their field. 

CFS3: Candidates demonstrate knowledge of ethics and social justice. 

Here is the link to the LUC SOE Conceptual Framework: www.luc.edu/education/mission/. 

ESSENTIAL COURSE OBJECTIVES 

• Gaining a basic understanding of the subject (e.g., factual knowledge, methods, principles, 
generalizations, theories) 

• Developing knowledge and understanding of diverse perspectives, global awareness, or 
other cultures 

• Learning to analyze and critically evaluate ideas, arguments, and points of view 

• Learning to apply course material (to improve thinking, problem solving, and decisions) 

• Developing specific skills, competencies, and points of view needed by professionals in the 
field most closely related to this course 

The school psychology program at Loyola University Chicago is a NASP approved EdS program.  

NASP DOMAINS 

http://dx.doi.org/10.1037/amp0000464
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This course is aligned with the NASP 2020 Domains for Professional Practice to support the 
development of school psychologists who employ an integrated model of service delivery.  
Specifically, in this course, students will be expected to learn content aligned to the following 
domains:  

• Domain 8: Equitable Practices for Diverse Student Populations 

• Domain 10: Legal, Ethical, and Professional Practice 

APA COMPETENCY BENCHMARKS   

CLASS COMMUNICATION 

Email and Sakai will be the primary methods of communication with students enrolled in this 
course. Students should expect a response from the instructor to any communication within 24-
48 hours.  Because Sakai uses your Loyola computer account, students are responsible for 
making sure that their account is in good working order. Also, students are responsible for 
checking their account for emails related to this class. If you have a personal email you would 
rather use, you may forward emails from your student account to the personal account. Emails 
will only be sent to Loyola email accounts.  

All courses in the SOE assess student dispositions. As a result, your syllabus is required to have a 
statement describing which SOE dispositions will be assessed in the course: Professionalism, 
Inquiry, and Social Justice. Full transparency is critical to ensure that students are able to meet 
the expectations in this area. Please be sure to state the disposition or dispositions that are 
assessed in the course and direct students to where they can locate the rubric on LiveText. A 
description of how we use disposition data in the SOE is included in the SOE syllabus 
addendum.   

TECHNOLOGY 

In the event that class will be moved to fully online, students will need access to internet and a 
computer with a built-in video camera or a separate webcam.  For further guidance on 
technology for online learning, please revisit the Technology Recommendations for Online 
Learning on the School Psychology Orientation site.   

In addition to mastering the online learning technology, such as Sakai, Panopto, Zoom, and 
VoiceThread, this course assumes a basic and practical knowledge of technology. Students are 
expected to be proficient at word processing (including creating tables and figures), preparing 

The school psychology program at Loyola University Chicago is an APA accredited PhD program.  
This course is aligned with the APA Benchmarks for Competency Development of Psychologists 
in the areas of: 

• Individual and Cultural Diversity 

DISPOSITIONS 

https://sakai.luc.edu/portal/site/028c3da2-6b8e-4116-abd2-5bbed6189b87/tool/e44f398f-3a11-4eca-af0e-f393901960cc/ShowPage?returnView=&studentItemId=0&backPath=&errorMessage=&clearAttr=&messageId=&source=&title=&sendingPage=8851765&newTopLevel=false&postedComment=false&addBefore=&itemId=27517390&path=push&topicId=&addTool=-1&recheck=&id=&forumId=
https://sakai.luc.edu/portal/site/028c3da2-6b8e-4116-abd2-5bbed6189b87/tool/e44f398f-3a11-4eca-af0e-f393901960cc/ShowPage?returnView=&studentItemId=0&backPath=&errorMessage=&clearAttr=&messageId=&source=&title=&sendingPage=8851765&newTopLevel=false&postedComment=false&addBefore=&itemId=27517390&path=push&topicId=&addTool=-1&recheck=&id=&forumId=


PowerPoint presentations, communicating via Loyola Outlook e-mail, and downloading 
Microsoft Word and Acrobat Reader files.  

DIVERSITY 

In concert with the conceptual framework for the School of Education, faculty and students will 
be expected to show respect and sensitivity to individual, cultural, social, and economic 
diversity.  Students who display insensitive behaviors to diversity will be provided feedback and, 
depending on the behavior, may receive a disposition warning. 

LANGUAGE AND IDENTITY 

Our use of language as school psychologists can serve as a tool for creating an inclusive 
community.  Students and the instructor will use people-first language in all communication 
that describes people as people first before their group identity or prescribed classification. For 
example, we will practice saying child with an Autism Spectrum Disorder, instead of “Autistic 
kid.” In terms of race, we may say student of color.  Further, we will practice using the 
pronouns “they” and “them” to represent individuals who are gender non-binary.  Note that 
some in the disabled community prefer that you use their identity first in describing them.  For 
instance, someone who is Deaf may prefer that you refer to them as a Deaf woman, man, or 
person.  See chapter 5 of the Publication Manual of the American Psychological Association, 7th 
edition for further clarification or the National Inclusion Project for great resources.   

STUDENTS WITH SPECIAL NEEDS 

If you are a student who requires accommodations due to a special need and would like to 
receive those accommodations while taking this course, please notify the instructor as soon as 
possible, preferably before the start of the course, so that these accommodations are provided. 
All accommodations will be considered in order to ensure that students with special needs have 
equal access to the course. Please note that the instructor will be in regular communication 
where necessary with the Student Accessibility Center (SAC) to ensure your needs are being 
met at Loyola standards.  If you would like to learn more about supports that would make this 
course more accessible, please contact the SAC for assistance by visiting their website at 
https://www.luc.edu/sac/.   

COURSE EVALUATION 

Loyola uses the Smart Evaluation system for course evaluations.  Students are encouraged to 
take the evaluation at the end of the semester to provide feedback based on their experience 
with the course and instructor.  Students will be contacted via email regarding the window for 
evaluation near the end of the semester.  Please take the time to complete this evaluation and 
provide feedback.  For more information on the course evaluation system, refer to the 
addendum on the last page of this syllabus. 

GRADED ASSIGNMENTS  

https://www.luc.edu/sac/


All work submitted for grading should following the following expectations across all 
assignments: 

• All papers submitted should be completed as a Word document.  No PDFs or RTF files will 
be accepted.  Work that is submitted as a PDF or RTF file will be returned and the student 
may lose points for not following directions. 

• Students should save their work using the following file saving conventions: 
LastName_ELPS432_assignmentname.doc.  

• Work should be uploaded to Sakai in the Assignments tab.  No work will be accepted via 
email.   

• Students should use APA format 7th edition to structure papers and presentations.  This 
includes using an accepted font type, 12 pt font size, double-spaced, and 1-inch margins.  

• Work should be free of significant grammatical, spelling, and typographical errors.  Papers 
submitted that are not legible due to the amount of errors will be returned to the student 
with a possible failing grade. 

Engagement.  Each module is comprised of various activities that students can complete within 
a certain time period and students will be expected to meet bi-weekly to engage in discussions 
around course content.  Failure to complete an activity by the respective due date or more than 
1 absence from a scheduled class meeting will result in a deduction of 10 points for each 
incomplete activity or excessive absence from the engagement grade.   

Cultural Immersion Reflection Paper.  Each student will select at least 2 documentaries 
available via Kanopy about identities that differ from their own (e.g. race, religion, ethnicity, 
gender identity, sexual orientation, etc.).  Students will be given a list of options for 
documentaries but can suggest other options that must be approved by the instructor.  Before 
watching each documentary, reflect on your expectations about the group focused on in the 
documentary and identify any potential biases.  After watching each documentary, reflect on 
your experience and communicate your thoughts in a paper that is 6-8 pages in length.   Be sure 
to address the following components in your paper: 

• Provide a detailed description of each documentary you watched. 

• What did you learn about the groups targeted in the documentaries?  

• What preconceived ideas did you have about the groups before watching the 
documentaries? 

• Did you have any changes in your attitudes, beliefs, and/or behavior as a result of watching 
these documentaries? Explain why or why not as well as how you have changed.  

Integrate content you have learned from the course and the information in the documentaries 
to connect the documentaries to experiences of marginalized and oppressed communities in K-



12 schools. Be sure to provide an integrated reflection on your experiences personally and 
professionally.   

Social Justice Teach-In.  Students will work in groups to identify a topic related to the education 
and/or mental health of a historically marginalized group and select an educational/mental 
health issue that reflects an injustice for the group selected.  Students will sign up for a group 
towards the middle of the semester.  For example, injustices can include: access to bilingual 
support, access to bathrooms, access to qualified teachers and/or effective schools, use of 
exclusionary discipline, lack of home-school collaboration, inadequate funding, etc.  Once you 
have selected a target group and an injustice, you will develop a presentation to help viewers 
understand the following: 

• Who is the group and what is the social injustice? 

• How the group has been historically marginalized in US schools? 

• How are they being marginalized in the current school system? 

• How does the lack of access to these resources constitute a social injustice? 

• Recommendations for steps educators (in general and in the school) can take to create 
more fairness for these students in the school. 

Each group must submit one voice-narrated continuous recording of their presentation as a link 
in the Assignments tab in Sakai.  Students may use Panopto, VoiceThread, or Zoom to record 
their presentation.  There is no time limit for the presentation, but it must be targeted yet 
comprehensive and all group members should have a clear role in the presentation.     

Final Exam.  The format of the final exam will be a take-home, multiple choice, short answer, 
and essay.  The take-home final exam will be distributed in class one week prior to the 
University’s final exam week and will be submitted in the Assignments tab in Sakai.   

DEADLINES AND LATE ASSIGNMENTS 

Readings are due on the dates indicated in Sakai and in the course schedule.  Assignments are 
also due on or before the due date and must be submitted through Sakai.  Please contact the 
instructor prior to a deadline in order to be eligible for an extension.  If you have a significant 
medical problem or emergency situation, please contact the instructor as soon as possible to 
discuss making up work/turning in late assignments.  All extensions/make-ups are at the 
instructor’s discretion. Without prior approval, late assignments will have 10% of the total 
points possible deducted for each day past the due date. 

EVALUATION & GRADING PROCEDURES 

Grades will be assigned based on one’s collective performance on graded assignments and 
engagement online with the course.  All assignments will be graded using a rubric that clearly 
indicates the criteria for grading in order to provide consistency and transparency.  The rubric 
for each assignment is included at the end of this syllabus and also posted in Sakai for the 



respective assignment.  Students are responsible for asking questions and seeking further 
clarification if the expectations for the assignment are unclear.  The components of one’s grade 
are as follows: 

 

Assignment Points Possible 

Engagement 100 
Cultural Immersion Reflection Paper 100 

Social Justice Teach-In 100 

Final Exam 100 

 
Grades will be given using the following scale: 

 

Grade % 

A 93-100 

A- 90-92 

B+ 87-89 
B 83-86 

B- 80-82 

C+ 77-79 

C 73-76 
C- 70-72 

D+ 67-69 

D 60-66 
F < 60 

 

PRIVACY STATEMENT 

Recordings of instructional activities occurring in online or face-to-face classes may be used 
solely for internal class purposes by the faculty member and students registered for the course, 
and only during the period in which the course is offered.  Students will be informed of such 
meetings in which they will be recorded and asked for consent to be recorded.  In the case that 
a meeting is recorded, the recording will not be used outside of this course.    

SCHOOL OF EDUCATION COMMITMENT- COVID-19 

Loyola’s School of Education (SOE) recognizes that this is an unprecedented time. We 

understand that moving into the 2021-2022 academic year while living in the context of the 

COVID-19 pandemic may stir feelings of uncertainty, fear, or anxiousness. We want you to 

know that your safety, health, and well-being, as well as that of our faculty and staff, remain 

our primary concern. We want to be able to support you in any way that we can. We ask you to 

embody the Jesuit value of  Cura Personalis, or care for the whole person, as we prepare to 

learn together. We ask that you consider your way of being in this community, to act with care, 

and treat all with dignity to keep yourself and others safe.   If you are not feeling well, please 

https://www.luc.edu/sas/aboutus/missionvisionandvalues/


use Loyola’s SYMPTOM Checker. It can be found on the webpage or APP Loyola Health under 

the COVID -19 Related Information Tab at the top of the page. 

 

The University understands that you may encounter obstacles that make reaching academic 

goals more difficult. We strongly encourage you to access the Student Resources on  Loyola’s 

COVID-19 Response webpage for information, supports, and resources on basic needs such as 

housing, food, financial aid, and medical and mental health. This web page also offers 

information on official University communications, access to technology, and student services. 

All Loyola University Chicago administrators, faculty, and advisors are also here for you. 

  
The SOE is committed to working with all students to address any challenges that may arise 
during the semester. Please reach out to your professor as early as possible to discuss any 
accommodations you think may be necessary in order for you to successfully complete your 
coursework. Active and engaged communication with all of your professor is encouraged. We 
know the FALL 2021 Return to Campus will be like no other, but through collaboration, 
communication, and shared responsibility, we will not only get through this difficult time; we 
will thrive.  

*COVID-19 Required Personal Safety Practices: We all have a part to play in preventing the 
spread of COVID-19. Following a simple set of required personal safety practices can lower your 
own risk of being infected and can help protect others. All members of the Loyola community 
are expected to follow these practices while on any of the University’s campuses. Face masks 
or face coverings must be worn by all students, faculty, and staff while on any of Loyola’s 
campuses, when in the presence of others, in classrooms, and in public settings where other 
social distancing measures are difficult to maintain. Appropriate use of face masks or 
coverings is critical in minimizing the risks to others around you, as you can spread COVID-19 to 
others even if you do not feel sick. Please be sure to review all LUC REQUIRED Safety Protocols. 

*COVID-19 Reporting Protocol: In preparation for our upcoming semester, Loyola University 
Chicago’s Emergency Response Management team has been working to develop protocols in 
accordance with Centers for Disease Control and Prevention (CDC) guidelines that help ensure 
the health and safety of our community. Given the rising number of COVID-19 cases across our 
country, it is very likely that incidence within our community will occur in the fall. 
 
Students, faculty, and staff who have tested positive for COVID-19 must report their case to the 
University as soon as possible. If you have tested positive for the virus, please contact us 
at covid-19report@LUC.edu or by calling 773-508-7707. All COVID-19-related questions or 
feedback should continue to be sent to covid-19support@LUC.edu, not the new case 
reporting email address. 

  

https://campushealth.luc.edu/loyolahealth/
https://www.luc.edu/coronavirus/?utm_source=luchomebanner&utm_medium=web&utm_campaign=coronavirus
https://www.luc.edu/coronavirus/?utm_source=luchomebanner&utm_medium=web&utm_campaign=coronavirus
https://www.luc.edu/returntocampus/healthandsafety/requiredpersonalsafetypractices.shtml
https://www.luc.edu/coronavirus/reportingprotocol/
mailto:covid-19report@LUC.edu
mailto:covid-19support@LUC.edu


COURSE OUTLINE 

(This outline is subject to change to accommodate extenuating circumstances and be 
responsive to students’ educational needs. Students will be notified in advance if any changes 

to this outline are made.) 
 

 Dates Readings Assignments Due 

 
August 31st: 

Orientation and 
Introductions 

none 

 

Module One: 
Preparing for 

Dialogue 

September 7th:  
Self-Reflection and 

Bias 

Howard (2003) 
Kendall & Wijeyesinghe (2017) 
Roberts & Rizzo (2021) 
NPR Hidden Brain [Podcast] 
I Am Not Your Negro 
[Documentary] 

 

September 14th:  
Psychology of Talking 

about Difference 

Sue (2015) Chps. 1-3 
Ohito (2016) 
Pratto & Stewart (2012) 
Matias et al. (2014) 

 

September 21st:  
Racial Literacy and 

Socialization 

Nash et al. (2018) 
Wang et al. (2019) 
Sue et al. (2007) 
Microagressions in the Classroom 
[Video] 

 

September 28th: 
Systems of Power 
and Oppression 

Sue (2015) Chp. 6 
Ladson-Billings (2006) 
Newell & Chavez-Korrell (2017) 
Rosenthal (2016) 

 

Module Two: 
Understanding 
Marginalized 

Groups 

October 5th: 
Race and Racial 

Identity 

Quintana (2007) 
Hoggard et al. (2017) 
Umana-Taylor et al. (2013) 
McDermott & Samson (2005) 
Neblett et al. (2012) 
Chavous et al. (2008) [skim] 

 

October 12th: 
Class and Economic 

Diversity 

Smith (2013) 
Ullucci & Howard (2015) 
Santiago (2015) 
APA Taskforce on SES (2006) 
Owens (2016) 
Poor Kids [Documentary] 

 

October 19th:  
Immigrants and 

Refugees 

Frisby & Jimerson (2016) 
Byrne (2017) 
Underwood (2016) 
Pew Research Center (2017)  
Papers [Documentary] 

 

October 26th:  
Gender Identity 
[asynchronous] 

Boskey (2014) 
Chang & Chung (2015) 
Olson et al. (2016) 
Growing Up Trans [Documentary] 
APAGS (2019) [resource] 

 



November 2nd:  
Sexual Orientation 

Page & Peacock (2013) 
Graybill & Proctor (2016) 
Nadal et al. (2016) 
Trevor Project Climate Survey 
Report (2021) 

 

November 9th:  
Systemic Oppression 

and Health 

Huebner et al. (2021) 
Mays et al. (2007) 
Wadsworth (2012) 
Patel et al. (2016) 
Kosciw et al. (2015) 
Unnatural Causes [Documentary] 

Immersion Paper Due 

Module Three: 
Becoming an 

Agent of 
Change 

November 16th:  
Equity Literacy  

Gorski (2014) 
Maloney et al. (2019) 
Corneau & Stergiopoulos (2012) 

 

November 23rd:  
Abolitionist Thinking 

6 Ways to be an Antiracist 
Educator [video] 
Stovall (2018) 
Ladson-Billings (2021) 

 

November 30th: 
Allies and  

Co-conspirators 

Sue (2015) Chp. 12 
Bass (2015) 
Edwards (2006) 
Malott et al. (2015) 

 

 
December 7th: 
Reflecting and 

Dreaming 

Gorski & Chen (2016) 
Critical Consciousness to Achieve 
Equitable Schooling [Video] 
California Local Control Funding 
Formula in Action [Video] 

Teach-In Due  
 
Final Exam Due 
December 14th 

*All major assignments are highlighted in yellow.   

 
  



Loyola University Chicago 
School of Education 
Syllabus Addendum 

Smart Evaluation  

Towards the end of the course, students will receive an email from the Office of Institutional Effectiveness 
reminding them to provide feedback on the course. They will receive consistent reminders throughout the period 
when the evaluation is open, and the reminders will stop once they have completed the evaluation.  

• The evaluation is completely anonymous. When the results are released, instructors and departments will not 
be able to tell which student provided the individual feedback.  

• Because it is anonymous and the results are not released to faculty or departments until after grades have 
been submitted, the feedback will not impact a student’s grade.  

The feedback is important so that the instructor can gain insight in to how to improve their teaching and the 
department can learn how best to shape the curriculum.  

The 13 possible objectives you will select from are listed below:  

1. Gaining a basic understanding of the subject (e.g., factual knowledge, methods, principles, 
generalizations, theories)  

2. Developing knowledge and understanding of diverse perspectives, global awareness, or other cultures  

3. Learning to apply course material (to improve thinking, problem solving, and decisions)  

4. Developing specific skills, competencies, and points of view needed by professionals in the field most 
closely related to this course  

5. Acquiring skills in working with others as a member of a team  

6. Developing creative capacities (inventing; designing; writing; performing in art, music drama, etc.)  

7. Gaining a broader understanding and appreciation of intellectual/cultural activity (music, science, 
literature, etc.)  

8. Developing skill in expressing oneself orally or in writing  

9. Learning how to find, evaluate and use resources to explore a topic in depth  

10.  Developing ethical reasoning and/or ethical decision making  

11.  Learning to analyze and critically evaluate ideas, arguments, and points of view  

12.  Learning to apply knowledge and skills to benefit others or serve the public good  

13. Learning appropriate methods for collecting, analyzing, and interpreting numerical information  

Dispositions  



All students are assessed on one or more dispositional areas of growth across our programs: Professionalism, 
Inquiry, and Social Justice. The instructor in your course will identify the dispositions assessed in this course and 
you can find the rubrics related to these dispositions in LiveText. For those students in non-degree programs, the 
rubric for dispositions may be available through Sakai, TaskStream or another platform. Disposition data is 
reviewed by program faculty on a regular basis. This allows faculty to work with students to develop throughout 
their program and address any issues as they arise.   

LiveText and Digication 

All students, except those who are non-degree, may have access to LiveText to complete the benchmark 
assessments aligned to the Conceptual Framework Standards and all other accreditation, school-wide and/or 
program-wide related assessments. You can access more information on LiveText here: LiveText.   

Digication is Loyola’s ONLINE portfolio platform. Many of the School of Education programs utilize Digication for 
Assessment and data collection to manage accreditation and licensure requirements. Your professor and Program 
chair will work with you to better understand submission requirements that are specific to courses and programs. 

Additional ONLINE Course Policies 

*Privacy Statement  

Assuring privacy among faculty and students engaged in online and face-to-face instructional activities helps 
promote open and robust conversations and mitigates concerns that comments made within the context of the 
class will be shared beyond the classroom. As such, recordings of instructional activities occurring in online or face-
to-face classes may be used solely for internal class purposes by the faculty member and students registered for 
the course, and only during the period in which the course is offered. Students will be informed of such recordings 
by a statement in the syllabus for the course in which they will be recorded. Instructors who wish to make 
subsequent use of recordings that include student activity may do so only with informed written consent of the 
students involved or if all student activity is removed from the recording. Recordings including student activity that 
have been initiated by the instructor may be retained by the instructor only for individual use.  

*Synchronous Meetings 
 
[Include information about synchronous meetings, if any. Make sure to state days and times, what tool will be 
used (Zoom, for example), and what the requirements are for sessions.] 
 
*Student Participation  
 
[Insert a policy about student participation expectations. How often should students log in and check course 
materials? What is expected of participation throughout the course, in synchronous sessions, etc.?] 
 

*Class Conduct 
 
One important aspect of a Jesuit education is learning to respect the rights and opinions of others. Please respect 
others by (1) allowing all classmates the right to voice their opinions without fear of ridicule, and (2) not using 
profanity or making objectionable (gendered, racial or ethnic) comments, especially comments directed at a 
classmate.  
 

*Student Support 
 

Special Circumstances--Receiving Assistance 

http://www.luc.edu/education/admission/tuition/course-management-fee/
https://luc.digication.com/app/


Students are urged to contact me should they have questions concerning course materials and procedures. If you 
have any special circumstance that may have some impact on your course work, please let me know so we can 
establish a plan for assignment completion. If you require assignment accommodations, please contact me early in 
the semester so that arrangements can be made with Student Accessibility Center (SAC). 

*Center for Student Access and Assistance (CSAA)  

Should you encounter an unexpected crisis during the semester (e.g., securing food or housing, addressing mental 
health concerns, managing a financial crisis, and/or dealing with a family emergency, etc.), I strongly encourage 
you to contact the Office of the Dean of Students by submitting a CARE Referral for yourself or a peer in need of 
support: www.LUC.edu/csaa. If you are uncomfortable doing so on your own, please know that I can submit a 
referral on your behalf.   

Syllabus Addendum Link: https://www.luc.edu/education/academics/syllabi/ 

This link directs students to statements on essential policies regarding academic honesty, accessibility, ethics line 
reporting and electronic communication policies and guidelines. We ask that you read each policy carefully. 

This link will also bring you to the full text of our conceptual framework that guides the work of the School of 
Education – Social Action through Education. 
  

https://www.luc.edu/sac/
http://www.luc.edu/csaa
https://www.luc.edu/education/academics/syllabi/


Cultural Immersion Reflection Paper Rubric 

 
Exceeds Standard Meets Standard 

Partially Meets 
Standard 

Does Not Meet 
Standard 

Paper includes detailed 
description of 
immersion activities 

Paper includes 
description of more than 
two documentaries. 

Paper includes detailed 
description of two 
documentaries. 

Paper includes 
description of only one 
documentary. 

Paper does not include 
description of any 
documentaries.  

Paper includes 
reflection on required 
reflection questions 

Paper includes reflection 
on all required reflection 
questions and 
questions/topics beyond 
the required questions.  

Paper includes detailed 
reflection on all required 
questions and responses 
indicate an understanding 
of core concepts taught in 
the course.  

Paper includes reflection 
on less than 50% of the 
required questions. 

Paper does not include 
reflection on any required 
questions. 

Paper includes 
reflection on 
similarities/differences 
between community and 
school cultural contexts 

Paper includes reflection 
on similarities or 
differences between self, 
identities represented in 
the documentaries, as 
well as the larger social 
context.   

Paper includes nuanced 
reflection on similarities 
and differences between 
self, identities represented 
in the documentaries, 
school, and community 
contexts. 

Paper includes reflection 
on similarities or 
differences between self 
and school or community 
contexts.  

Paper does not include 
reflection on 
similarities/differences 
between self and school 
and /or community contexts 

Reflection demonstrates 
foundational 
understanding of 
diversity 

Reflection reflects an in-
depth understanding of 
diversity. 

Reflection reflects a 
foundational 
understanding of diversity 
as well as an accurate 
understanding of core 
terms learned in this 
course. 

Reflection reflects limited 
understanding of diversity 
(e.g., racial, ethnic, 
gender, SES, language, 
etc.) 

Reflection does not reflect a 
foundational understanding 
of diversity. 

Paper is well-written 
and free of grammatical 
errors 

Paper is error-free. Paper has few 
grammatical, spelling, and 
writing errors but the 
errors do not detract from 
the intelligibility of the 
writing. 

Paper has some 
grammatical, spelling, and 
writing errors but the 
errors do not detract from 
the intelligibility of the 
writing. 

Report has several 
grammatical, spelling, and 
writing errors that detract 
from the intelligibility of the 
writing. 

 
Total Assessment 

At least all but one section 
rated as Exceeds 
Standard. No section 
rated as Partially Meets 
Standard or Does Not 
Meet Standard.   

All sections rated as 
Exceeds Standard or 
Meets Standard. No 
section rated as Partially 
Meets Standard or Does 
Not Meet Standard.  

All sections rated as 
Exceeds Standard, Meets 
Standard, or Partially 
Meets Standard. No 
section rated as Does Not 
Meet Standard.  

Any Does Not Meet 
Standard rating will result in 
an overall rating of Does 
Not Meet Standard. 

Overall Exceeds Standard Meets Standard Partially Meets Standard Does Not Meet Standard 

 
  



Social Justice Teach-In Rubric  

Criteria 

Does 
Student’s 

Work Meet 
Criteria? 

Strengths Areas for Growth 

The presentation clearly 
focuses on one or more 

marginalized groups. 

30 points  

Yes 

Not Yet 

  

The presentation clearly 
describes the history of 
marginalization of the 
group of focus and the 
current status of the 

issue(s). 

20 points 

Yes 
 

Not Yet 

  

The presentation clearly 
describes how the current 
state of issues is a social 

injustice. 

20 points  

Yes 
 

Not Yet 

  

The presentation 
provides clear solutions 
for addressing identified 
social injustices in a K-12 

school setting. 

20 points 

Yes 
 

Not Yet 

  

The presentation is a 
continuous video that is 
easy to understand, and 

the slides are 
professionally composed 
(e.g. no typos or spelling 

errors). 

10 points 

Yes 
 

Not Yet 
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