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Course Introduction 
When it comes to American schools and universities, race is everywhere. Schools are 
the sites where many students learn what race is, both through their interactions with 
individuals of various racial groups, and the messages they receive by the presence and 
absence in their schools of students and educators of different racial identities. The 
intertwining of race and schooling is of course not a recent phenomenon but rather 
threads through the history of schooling in the United States.  Publicly funded common 
schools in 19th century America, for example, left out children who lived in slavery, and 
in many places excluded children on the basis of their race. Schooling has always served 
as a tool of socialization, which has extended to educators’ practices of enforcing 
dominant norms and values upon racial minority groups, most prominently Native 
Americans, whom public officials overtly aimed to educate in order to force their 
assimilation and weaken their resistance to colonization.  
 
These legacies are with us today.  A few examples of race’s presence in today’s 
American schools include: 
• The ongoing student movement across our nation’s universities, in which student 

groups have identified and challenged racial bias and racialized aggression 
• Disproportionate suspension and expulsion of, and school-based police intervention 

with, African-American and Latino youth 
• An underrepresentation of teachers of color among America’s teacher workforce 
 
These examples illustrate that race factors into educators’ and students’ day-to-day 
experiences in American educational institutions.  As it does in other social settings, 
race shapes individuals’ experiences and practices through their perceptions, 
expectations, responses. Individuals and communities bring their own matrices of 
opportunity and resources to their schools, and these matrices themselves are shaped 
by how race works in the United States.   
 
As your instructor, I anticipate that you have come to this course for your own 
professional and personal reasons, and will support you in pursuing those through 
class readings, discussions and assignments.  In addition to your own goals, I hold the 
following overarching goals for our course: 
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• Students will develop their understanding of how race has historically shaped, 
and currently shapes, schooling for a range of stakeholders. 

• Students will develop their understanding of the role of race in American society 
through their study of race in American educational practice and policy.  

 
School of Education Conceptual Framework 
In keeping with the SOE’s mission (Social Action Through Education), I seek in this 
course to ground students’ work as educators, administrators and researchers in 
empirical knowledge gathered by scholars concerned with race in American society and 
American P-16 schools.  I have designed this course with the aim of further developing 
students’ abilities to understand, think critically about, and ultimately respond to the 
myriad phenomena that involve race in American schools and shape the experiences of 
students, parents, educators and all those who are invested in public education. 
Understanding that race has served as the basis of policies and practices that have 
inequitably distributed educational resources and opportunities throughout the history 
of schooling in the United States, this course will consistently consider how race and 
social justice intersect in schools.  

 
Course Learning Goals  
In addition to the overarching goals as expressed above, my more operational course 
learning goals for students of this seminar course are threefold.  First, I intend that 
students will expand their factual knowledge about various topics, events and theories, 
both historical and contemporary, related to race and schooling in the United States. My 
second goal is that students will develop their ability to analyze and critically evaluate 
ideas, arguments, and points of view about topics related to race and schooling in the 
United States.  Finally, I want students to apply course material and research they 
encounter as they collaborate in class and work on research projects to strengthen their 
thinking, problem-solving and decision-making related to current problems and 
challenges that concern race and schooling.   
 
These goals drive this course’s use of substantial reading on a range of pertinent topics, 
and of a series of assignments, particularly students’ responsibility to contribute to 
discourse in our classroom community and to conduct an original research project.  
Abilities developed in this course should reach the level required for developing a 
conceptual framework or literature review for a thesis paper, dissertation proposal or 
other empirical research.  
 
Assessment of learning 
I will assess students’ learning both through classroom interactions (face-to-face and 
electronic discussion) and formal assignments. This course has a few small assignments 
and one major assignment, a research project, which includes series of smaller 
assignments that will help you develop the final product of a paper. I will use the 
following assignments, whose point values add up to 100, for determining your course 
grade: 
 
Race and schooling autobiography, due at first class meeting  7.5 points 
Revised race and schooling autobiography, due after week 6   12.5 points 
Reading responses (in the form of blog posts) for weeks 2-12.  10 points  
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Major research project 
• Proposal  2.5 points 
• Bibliography and research question    2.5 points 
• Introduction Section      7.5 points 
• Full draft of paper       37.5 points 

Participation (including attendance)     20 points  
 
Each component of students’ responsibilities for these assignments, as well as the 
criteria used for assessing learning and due date (when applicable), is described below. 
Final course grade calculation will be done on the following 100 point scale: 
 
93-100  A 
90-92  A- 
87-89  B+ 
83-86  B 
80-82  B- 
77-79  C+ 
73-76  C 
70-72  C- 
67-69  D+ 
63-66  D 
60-62  D- 
59 or below F 
 
Students can track their course grade on Sakai. For the final grade, I will round total 
points to the closest whole number (e.g., 88.2 points would round to 88, 88.7 points 
would round to 89).  
 
Class Participation  
This seminar course is very interactive and places a high premium on every student’s 
participation.  While introductory graduate courses are often structured to manage 
students’ participation (through planned activities and instructor lecture), this class is 
organized instead as a shared, rigorous conversation, where the instructor facilitates, 
but does not dominate. This arrangement will require thoughtful, detailed reading of 
assigned texts and regular contributions to class discussions where we unpack, consider 
and compare the ideas and data presented in the texts you will read. Participation, 
including regular attendance, is therefore worth 20% of your final grade.  
 
Please come on time to class, having read and brought to class all assigned materials 
(either the text hardcopy or an electronic copy where you have taken notes either on the 
document or separately), and ready to discuss assigned texts with your colleagues.  If 
you are using an electronic copy of the text, please make sure it is accessible to you at 
the beginning of class.  If you come late and/or unprepared, you will have a difficult 
time fully participating in class, which will impact the entire seminar.  
 
To fully participate in online class discussions, you will need headphones with a 
microphone function.  Without these, you will not be able to take part in online 
breakout groups, which are an important part of building knowledge together in our 
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class.  Please purchase and test headphones if necessary before the first online class 
session (January 31). Headphones are also available for checkout via LUC Libraries. 

Attendance at this seminar is critical for students’ learning experiences as individuals 
and as a group. This course’s attendance policy, therefore, is as follows: If you miss more 
than two class sessions over the semester, the highest final grade for the course that you will be 
eligible to receive is a “B.” Full attendance credit is given for full class attendance 
(arriving to face to face or online class meetings on time, staying throughout the class, 
returning promptly from any class breaks). Partial credit is awarded for partial 
attendance.  The following rubric will be used to determine students’ participation 
grades: 

 A (18-20 points) B (16-18 points) C (14-16 points) D (12-14 points) 
Attendance Attends every 

class, arrives on 
time at the 
beginning of 
class and after 
class breaks, 
stays until end 
of class. 

Misses 1-3 
classes, on 
infrequent 
occasions 
arrives late at 
the beginning 
of class or after 
class breaks, or 
leaves before 
end of class. 

Misses class 3-4 
times, late to 
class or leaves 
class early on a 
regular basis. 

Excessive 
number of 
absences, late 
arrivals, and 
early 
departures. 

Contributions Makes multiple 
meaningful, 
thoughtful 
contributions, 
which are 
related to 
readings 
and/or class 
session theme, 
to each seminar 
discussion. 

Makes 1-2 
meaningful, 
thoughtful 
contributions, 
which are 
reasonably 
related to 
readings 
and/or class 
session theme, 
to each seminar 
discussion. 

Makes 
occasional 
contributions to 
seminar 
discussions, 
contributions 
are 
peripherally 
related to 
readings 
and/or class 
session theme.  

Makes very 
infrequent 
contributions to 
seminar 
discussions, or 
makes 
contributions 
that are not 
related to 
readings 
and/or class 
session theme.   

Collaboration Recognizes and 
demonstrates 
respect for the 
importance of 
shared seminar 
discussion, 
balances 
regular 
contributions 
against the 
need for all 
colleagues to 
have space to 

Shows 
moderate 
respect for the 
importance of 
shared seminar 
discussion, 
usually 
balances 
regular 
contributions 
against the 
need for all 
colleagues to 

Shows limited 
respect for the 
importance of 
shared seminar 
discussion, 
struggles to 
balance regular 
contributions 
against the 
need for all 
colleagues to 
have space to 
contribute, 

Regularly fails 
to show respect 
for the 
importance of 
shared seminar 
discussion, 
does not 
balance regular 
contributions 
against the 
need for all 
colleagues to 
have space to 
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contribute, 
responds to 
colleagues’ 
contributions 
thoughtfully 
and 
respectfully.  

have space to 
contribute, 
responds to 
colleagues’ 
contributions 
with some 
thoughtfulness 
and respect.  

responds to 
colleagues’ 
contributions 
with limited 
thoughtfulness 
and respect. 

contribute, 
responds to 
colleagues’ 
contributions 
without 
thoughtfulness 
and respect. 

For any missed class meetings, you are required to 1) Notify me in advance of your 
absence, and 2) write a brief reaction paper to the assigned readings. You will still be 
held responsible for all assigned readings, due dates for written assignments, and 
course requirements or updates discussed in class. Please check in with one of your 
colleagues and be extra attentive to the course Sakai page if you miss a class meeting.  

The use of electronics (cell phones, computers) is often a necessity of modern life, but 
also interferes with everyone’s participation in class, particularly in this small, 
interactive course. Please refrain from using electronic devices in class if their use (e.g., 
texting, internet surfing, checking and deleting emails, writing aside from taking notes) 
does not pertain directly to your participation in our course. Your colleagues and I 
cannot help but notice such behaviors, and would find them distracting from and 
disrespectful towards the learning process. If you have a particular situation that 
requires your attention via electronics during class, please step out of class to handle it.  

 
Written assignments 
 
Race and schooling autobiography, first draft: Due in class (hard copy) on January 17. 
Please write a 2-4 page, double-spaced autobiography of your educational experiences 
looking at them through the lens of race. Some questions that might help you flesh this 
out are: What have the racial compositions of your classrooms and schools been? What 
was the racial background of educators at your schools? How did you see race play out 
in the schools you attended? What experiences did you have in school that taught you 
about how race worked in your community, in American society? If you have worked 
in P-16 schools, please extend this consideration to your work. What encounters have 
you had with students, parents, colleagues, community members, district leadership 
that have had racial undertones or overtones? How did you make sense of these 
encounters at the time? How do you make sense of them now?  
 
Please do not answer these questions in list format, but instead use them as a guideline 
to develop a thoughtful essay.  You are neither expected nor required to cite literature; 
this paper should focus on your experiences and your interpretations of them. This 
paper will be worth 7.5% of your course grade, and will be the subject of a substantial 
revision during the semester, after you have had the opportunity to participate in class 
and read more on our course’s topic.  
 
Your paper will be graded according to the following criteria: 

• Shares multiple examples of author’s experiences with race as a student and/or 
educator (2.5 points) 
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• Interprets experiences from the perspective of race (3 points) 
• Well-organized and edited. Includes thesis paragraph, well-structured 

paragraphs and conclusion, and is free of typos and grammatical errors. (2 
points) 

 
Revised race and schooling autobiography, due 2/24 at 10 pm. 
The second draft of this paper presents an opportunity for students to incorporate 
feedback as well as what they have learned in our class. This draft should be a 
substantial revision of the autobiography draft that you submitted on the first day of 
our class. Please revisit your statements and other experiences that you perhaps did non 
include in the first draft, following the spirit of the first draft’s assignment description.  
In particular, please describe how your own experiences of race in schools connect to 
your current work as a practitioner and/or researcher, and what that connection 
implies for your work or subsequent learning.  
 
This paper will be worth 12.5% of your course grade will be graded according to the 
following criteria: 

• Represents a significant revision of the first draft, and integrates instructor 
feedback on first draft, as well as concepts and readings from class (6 points) 

• Rigorously addresses connection between experiences of race in schools and 
current work as an educational practitioner. (4.5 points) 

• Well-organized and edited. Includes thesis paragraph, well-structured 
paragraphs and conclusion, and is free of typos and grammatical errors. (2 
points) 

 
Reading responses: To be completed by end of semester (students will have an opportunity to 
sign up for responses in class during first class). 
Online, written reading responses give students another opportunity to reflect on and 
discuss course readings and the ideas that they surface or give language to. All students 
will be responsible for two types of reading responses: original responses and responses 
to colleagues’ posts.  
 
With original responses, each student is responsible to respond, in writing, to one or more 
readings for the coming class meeting, twice over the course of the semester. These 
responses should be posted no later than Sunday afternoon at 1 pm before class meets, 
so that others will have the opportunity to read and respond to those posts.  All 
response posts should be made on the appropriate week’s forum in Sakai.  All students 
are required to post two original responses during the semester.  A signup sheet will be 
made available during the first class meeting. These reading responses should raise an 
original point that promotes discussion among members of our classroom community. 
They should also connect to, and directly cite, assigned texts. Each original response is 
worth 2.5 points and is graded according to the criteria stated above.  
 
Additionally, students are required to provide responses to colleagues’ posts.  With these, 
students are expected to respond to their colleagues’ reading responses as described 
above. These should build upon the original response, referring specifically to both 
what the original response said and to text for class, and should do so in a rigorous, 
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professional and respectful manner. Students must post five responses to colleagues’ 
posts (valued at one point each) by the end of the semester.  
 
Major Research Project 
Given that I have structured the class around selected readings, the research paper 
assignment gives students the opportunity to choose and investigate a topic of interest 
to them. I strongly encourage you to consider how this paper can help you to advance 
your own intellectual and professional agenda. What are you interested in exploring in 
your program? What issues and interests brought you here (to your program, or this 
course) in the first place? What kinds of issues do you want to explore in your master’s 
thesis, qualifying exams, or doctoral dissertation? How can you configure this paper as 
an opportunity to examine some part of this larger agenda, in a way that will move 
your thinking or your professional goals forward? I am open to any topic related to race 
and schooling. Some options include (but are not limited to) a structured literature 
review on a specific topic, a history of a particular issue, policy or problem related to 
race and schooling, the analysis of a contemporary issue related to race and schooling, 
or the analysis of existing relevant data (e.g. public use data). Whatever topic you 
choose, your paper will need to synthesize and analyze data, and present an explicit 
and coherent argument that flows through and structures the paper. A rubric for the 
evaluation of this paper follows at the end of this assignment description. 
 
This assignment will proceed through the semester in stages, giving you multiple 
opportunities for instructor feedback as you develop your project and work towards 
your final project, a paper approximately 20-25 pages in length (double-spaced, using 
12 point font and 1 inch margins, excluding references).  
 
This assignment may be completed individually or by a small group of two or three 
students. A commitment to a group project must be noted by all participants at the time 
of the topic submission and must be followed throughout the semester. 
 
First, please prepare a research topic proposal (1-2 pages). This is due on Friday, 
February 10 by 10:00 pm. In this proposal, describe the topic you want to investigate, the 
literature and/or data you anticipate using in your research, and why this topic is 
important to study. I realize all too well the pain of having to explain your topic’s 
importance, and ask you to engage in this exercise on purpose. Why should you spend 
most of your semester researching this topic? Why does it matter now? To whom does 
it matter? Whom might your findings help? Does your proposed topic aim to fill any 
gaps in research literature? If you have a sense of a tentative research question, please 
include that information as well.  As with all assignments in this course, please feel free 
to contact me if you have questions or encounter challenges in writing this proposal. 
This assignment will be graded on a pass/revise basis. If you do not present sufficient 
information as requested in this proposal, I will ask you to revise and add to your 
original proposal. I will give you written feedback on your proposal in the interest of 
strengthening and developing your project.  
 
Second, I ask that you send me a preliminary bibliography and research question for your 
project on Friday, March 3 by 10:00 pm.. While I do not expect you to have absolutely 
concluded your research by this date, I do expect you to have identified key resources 
that you will use for your paper. Please ensure that you conduct thorough literature 
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searches by not only conducting a quick search using ERIC, JSTOR or another search 
engine. You should also identify key articles related to your topic, then look at who that 
author cites, as well as what other authors have cited that article/text since it was 
published. For this assignment, I am looking for a well-developed reference list that 
shows effort to know your topic well. This paper is worth 2.5% of your course grade. I 
will assign up to 2.5 points for this assignment based on the extent to which this 
reference list is well-developed and shows evidence of effort to deeply research your 
chosen topic. Along with your reference list, please include your research question that 
will guide your paper.  Please feel free to include any questions or requests for guidance 
that you have for meat this point in your research, and I will respond to them in my 
feedback. 
 
Third, over two months into our course, please submit an introduction section for your 
research paper on Friday, 3/24, by 10:00 pm. This section should be from 1 to 3 pages 
long. It should present the argument that you will develop in your final paper, the 
rationale for studying this topic now, an overview of the literature and/or data you will 
use for your paper, and a plan for the paper (first, I will consider. . . then, I will 
examine. . . Finally, I will. . . ). This assignment is worth 7.5 percent of your course grade. 
I will assign points for this assignment based on the extent to which you present a clear 
thesis argument for the longer research paper you will write (2.5 points), concisely 
situate your topic in relevant issues (present and/or historical) and literature (2.5 
points), present a plan for the paper (1 point), and write in a fashion that is clear and 
well-organized (1.5 points). Clearly, a lot is packed into this short assignment; that is the 
idea. I want you to spend time just focusing on the beginning portion of your paper and 
laying out what you will do. My hope is that this endeavor will set you up to write a 
well-organized, coherent paper. I do not expect you to leave this statement unchanged 
in your final paper. This preliminary draft gives you an opportunity to receive my 
feedback, which you will hopefully incorporate as you work towards your final product. 
 
Finally, the paper! It is due on Wednesday, April 12 by 10 pm.  You will have an 
opportunity to revise this paper after you have received feedback on it (which I am to 
provide by April 23), but that later due date does not replace this initial deadline. I will 
use a rubric to evaluate this paper (see below).  The paper will be graded on a 100-point 
basis and then converted to 37.5 point scale for the purpose of course grade calculation.  
 
All students have the option to submit an optional revised draft of the research paper, 
incorporating the feedback they have received. This draft must be submitted using the 
Microsoft Word track changes function, and is due Wednesday, May 3 by 10 pm 
 
Rubric for grading major research paper 
Content Possible Points 

(Out of 100)  
Argument clarity and coherence: Argument is clearly stated 
and builds throughout the paper in a fashion that is steady, 
well-developed and easy to follow.  

25 

Argument and claims are substantiated with credible 
evidence.  

20 

Paper reflects thorough efforts to gather and analyze relevant 10 
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evidence  
Topic and resources used connect clearly to the sociology of 
teaching, either by considering teaching at the profession 
level, considering the social conditions of teaching, or by 
engaging material related to course themes. 

10 

Quality of writing  
Writing is clear and easy to understand, even if concepts 
communicated are complex.  

15 

Paper is well-organized, and is broken into sections that 
mirror the procession of the author’s argument.  

15 

Conventions of writing are followed (spelling, grammar, 
sentence structure, punctuation). 

5 

 
About written assignments  
Paper length 
Please adhere to the stated page length requirements (the page count does not include 
reference lists). Pages should be double-spaced with a 12-point font and 1-inch margins.  
I reserve the right to return material that exceeds the stated maximum length to you for 
revisions prior to grading. 
 
Reference lists and citation 
Please prepare reference lists for all written assignments where you cite other published 
work. Please follow your academic discipline’s format for in-text citations and reference 
lists. In the field of education, this is usually APA, but if you use another style (e.g., 
MLA), that is fine as well. 
 
Submission of assignments 
Unless noted otherwise, please submit all written assignments directly to me via Sakai’s 
assignments page. 
 
Due dates  
As your instructor, I expect timely submission of all assignments or clear, proactive 
communication if alternative arrangements are needed.  If you need to extend an 
assignment date due to pressing circumstances, please contact me before the 
assignment is due and we will negotiate a workable date. If you do not make 
arrangements with me before the assignment’s due date, late assignments’ grades will 
be reduced by one-third of a grade (3 points) per day. I will consider written 
assignments turned in on the due date, but after the due time, late.  
 
Communication between instructor and students 
In addition to updates I may give verbally in class, I will occasionally send updates to 
the class via email, using the LOCUS system and Sakai announcements. I will assume 
that if I have sent messages to you at the address you have that corresponds with these 
systems and the email has not bounced back to me, that you have read it. 
 
If you wish to reach me, the best way to do so is by my Loyola email address. I will 
respond within 48 hours between Monday and Friday.  
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As a learning community, all members’ communication with one another is critical to 
the learning experience.  This seminar’s topic is highly charged, with the potential to 
activate strong emotions and opinions.  It also leaves some folks feeling worried about 
saying the wrong thing. My goal is all students’ full, authentic, and respectful 
participation. In order to promote strong classroom community and rigorous inquiry, I 
ask that all students approach their conversations with one another—in and out of class, 
in person and online—with thoughtfulness.  Please use specific, respectful language 
that avoids generalizations when contributing to in-person and online discussions. I 
anticipate that people may disagree with one another or find their colleagues’ 
comments surprising. If this occurs, and before responding, please consider what has 
caught your attention: the speaker’s content, tone, direct or indirect messages that their 
words convey? Then, please take the step of initiating conversation with the person 
who made the comment. What was their intention when they said what they said? 
Convey how their statement made you feel, whether intentional or not. Direct, curious, 
considerate conversation will only strengthen our classroom community. 
 
Course Readings 
The following assigned texts are available for purchase at the Loyola University 
Bookstore, Water Tower Campus (Baumhart Hall, 26 E. Pearson), and are also available 
on reserve at the Lewis Library (25 East Pearson, 6th floor). 
 
Emdin, C. (2016). For White Folks Who Teach in the Hood... and the Rest of Y'all Too: Reality 
Pedagogy and Urban Education. Beacon Press. 
 
Fear-Segal, J. (2007). White Man's Club: Schools, Race, and the Struggle of Indian 
Acculturation. Lincoln, NE: University of Nebraska Press. 
 
Lee, S. (2009). Unraveling the “model  minority” stereotype: Listening to Asian-American 
youth (2nd edition).  New York, NY: Teachers College Press. 
 
Lewis, A. (2003). Race in the schoolyard: Negotiating the color line in classrooms and 
communities. Rutgers University Press. 
 
Lewis, A. E., & Diamond, J. B. (2015). Despite the best intentions: How racial inequality 
thrives in good schools. Oxford University Press. 
 
E. Taylor, D. Gillborn, and G. Ladson-Billings (Eds.) (2016). Foundations of critical race 
theory in education. New York, NY: Taylor & Francis.  
 
Valenzuela, A. (1999). Subtractive schooling: U.S. Mexican youth and the politics of 
caring. Albany, NY: State University of New York Press. 
 
Williams, H.A. (2007). Self-Taught: African-American Education in Slavery and Freedom. 
Chapel Hill, NC: University of North Carolina Press. 
 
 
Other readings are either available through the LUC libraries’ electronic course reserves 
(at http://libraries.luc.edu, under “Find” and then “Course Reserves,” noted below in 
this syllabus as ”Course reserves”), LUC’s Sakai site for this course (noted below as 
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“Sakai”), or, where readings are accessible on the internet, I have provided a searchable 
link.  Books that are required are also on reserve at Lewis Library. All assigned readings 
are listed below by the week in which they are assigned. 
 
A note about readings 
Since this is an advanced graduate seminar, you will find that the readings are more 
intensive than in introductory courses that I teach. You should anticipate a minimum of 
150 pages of assigned text a week, particularly weeks where there is a book assigned. 
My suggestion for productively reading a larger amount of text, as is regularly assigned 
in this class, is that you read carefully for the author’s key argument, and that you let 
section headings and topic sentences drive the rest of your reading.  Ideally you will 
allot time to fully read all assigned work. My expectation is that you come to class ready 
to discuss the assigned work with your colleagues and me.  
 
Class meetings and assigned readings 
 
Class 1: January 17 
Class will meet face-to-face. 
Course introduction.   
What do we mean by race? What does race look like in and around U.S. P-16 schools?  
Introduction to critical race theory and racial projects as course framework. 
 
Readings: 
Taylor, Gillborn and Ladson-Billings: Chapters 1-3 
 
Lewis, p. 5-7 (“Race as a social and educational construction”) 
 
Omi, M. and Winant, H. (2015). Racial formation in the United States, Chapter 4  (The 
theory of racial formation).  
 
Race and Schooling Autobiography due (hard copy) at the beginning of class 1 (see assignments) 
 
 
Class 2:January 24 
Class will meet face-to-face. 
Race and Schooling in the U.S. over time: 18th and 19th century 
Guest Speaker: Michael Hines, Doctoral Candidate, Loyola University Chicago School of 
Education  (Cultural and Educational Policy Studies) 
 
Readings: 
Williams: 1, 2, 5, 7, 8, 9  
 
Andrews, C. (1830). The History of the New York African Free Schools from Their 
Establishment in 1787 to the Present Time (Pages  38-48, 69-80, and 113-123). Course 
reserve (online book). 
 
Rury, J.L. (1983). The New York African Free School, 1827-1836: Conflict over 
Community Control of Black Education. Phylon (1960-), 44, No. 3 (3rd Qtr., 1983), pp. 
187-197. Course reserve.  
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Class 3: January 31 
Class will meet online. 
Race and Schooling in the U.S. over time: late 19th and 20th Century 
Guest Speaker: Dr. Noah Sobe, Professor, Loyola University Chicago School of Education 
(Cultural and Educational Policy Studies) 
 
Readings: 
Fear-Segal: Please skim introduction for author’s main argument; chapters 1, 2, 4, 6 
(pages 159-171 only), 7, 8 (206-226 only), 9 (231-237 only) 
 
Other readings to be determined. 
 
 
Class 4: February 7 
Class will meet face-to-face. 
Race, school and identity formation 
Guest speaker: Dr. Anita Thomas, Dean, College of Applied Behavioral Sciences, University of 
Indianapolis 
 
Readings:  
Lee, chapter 2 (please also skim the beginning of chapter 1 to get a sense of Lee’s project 
and overarching argument). 
 
Lewis, chapters 4 and 5 (please also skim the beginning of chapter 1 to get a sense of 
Lewis’ project and overarching argument). 
 
Hurtado, S., Alvarado, A. R., & Guillermo-Wann, C. (2015). Thinking about race: The 
salience of racial identity at two-and four-year colleges and the climate for diversity. The 
Journal of Higher Education, 86(1), 127-155. Course reserve.  
 
Additional readings to be determined. 
 
 
February 10: Major research project proposal due, 10 pm. Please submit via Sakai.  
 
 
Class 5: February 14 
Class will meet face-to-face. 
Race and the measurement of intelligence and achievement 
Guest speaker: Dr. Ken Fujimoto, Assistant Professor, Loyola University Chicago School of 
Education (Research Methodology) 
 
Readings: 
Au, W. (2014). Hiding behind high-stakes testing: Meritocracy, objectivity and 
inequality in US education. International Education Journal: Comparative Perspectives, 
12(2). Course reserve. 
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Blanchett, W. J., Klingner, J. K., & Harry, B. (2009). The intersection of race, culture, 
language, and disability implications for urban education. Urban Education, 44(4), 389-
409. Course reserve 
 
Merl, J. (1991).  Court ban on IQ tests for Blacks sparks parents’ suit. Los Angeles Times. 
Accessible online at http://articles.latimes.com/print/1991-08-05/news/mn-139_1_iq-
test 
 
Patterson, O. (1995)  For whom the bell curves.  In Fraser, S. (1995).  The Bell Curve wars 
(187-213). Sakai.  
 
Gonzalez, N., Andrade, R., Civil, M. & Moll, L. (2001).  Bridging funds of distributed 
knowledge: Creating zones of practices in mathematics. Journal of Education for Students 
Placed at Risk, 6(1), 115-132. Course reserve. 
 
Camilli, G., & Shepard, L. A. (1994). Methods for identifying biased test items. 
Thousand Oaks, CA: Sage. (Introduction, pages 1-2, up to "Purposes of the Book"; 
Historical Test Bias Context and  Definitions of Test Bias, pages 4-9; and  Contemporary 
Conceptions of Test Validity, pages 18-21). Sakai. 
 
Cole, N. S. (1993). History and development of DIF. In P. W. Holland & H. Wainer 
(Eds.), Differential item functioning (pp. 25-29). Mahwah, NJ: Lawrence Erlbaum. Sakai.  
 
Skim: American Educational Research Association, American Psychological 
Association, & National Council on Measurement in Education (1999). Standards for 
Educational and Psychological Testing. Washington, DC: American Educational 
Research Association (p. 49-57). Sakai. 
 
 
Class 6: February 21 
Class will meet online. 
Race and interpersonal relationships in schools 
Guest speaker: Briellen Griffin, Doctoral Student, Loyola University Chicago School of 
Education  (Cultural and Educational Policy Studies) 
 
Readings: 
Valenzuela, Chapters 3 and 5 (please also skim chapter 1 to get a sense of Valenzuela’s 
project and overarching argument). 
 
Lee, Chapters 4 and 5 
 
Bowman, N. A., & Park, J. J. (2014). Interracial contact on college campuses: Comparing 
and contrasting predictors of cross-racial interaction and interracial friendship. The 
Journal of Higher Education, 85(5), 660-690. Course reserve. 
 
Green, A. (2016).  The cost of balancing academia and racism.  The Atlantic. Accessible 
online at: http://www.theatlantic.com/education/archive/2016/01/balancing-
academia-racism/424887/ 
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February 24: Revised Race and Schooling Autobiography due, 10 pm. Please submit via Sakai.  
 
 
Class 7: February 27 
Class will meet face to face. 
Race and achievement 
 
Readings:  
Lee, chapter 3 
 
Lewis and Diamond, chapter 2 (please also skim chapter 1 to get a sense of Lewis and 
Diamond’s project and overarching argument). 
 
Howard, T.C. & Associates (2017). The counter narrative: Reframing success of high 
achieving Black and Latino males in Los Angeles County. Los Angeles: University of 
California, Los Angeles. UCLA Black Male Institute. Please read pages 10-25. Sakai.  
 
Burke, R. and Kao, G. (2013). Bearing the Burden of Whiteness: The Implications of 
Racial Self-Identification for Multiracial Adolescents' School Belonging and Academic 
Achievement. Ethnic and Racial Studies, 36(5), 747-773.  Course reserve. 
 
Winkle-Wagner, R. (2015). Having Their Lives Narrowed Down? The State of Black 
Women’s College Success. Review of Educational Research, 85(2), 171-204. Course reserve.  
 
McGee, E. & Stovall, D. (2015). Reimagining Critical Race Theory in Education: Mental 
Health, Healing, and the Pathway to Liberatory Praxis. Educational Theory, 65(5) 491-511. 
Course Reserve.  
 
 
March 3: Major research project bibliography and research question due, 10 pm. Please 
submit via Sakai. 
 
 
No class March 7; enjoy spring break!  
 
 
Class 8: March 14 
Class will meet face to face.  
Race and educators: Cultural distances and cultural responsiveness 
Guest speaker: Dra. Aurora Chang, Assistant Professor, Assistant Professor, Loyola University 
Chicago School of Education (Teaching and Learning) 
 
Readings: 
Ladson-Billings, G. (2009). Seeing color, seeing culture. In The Dreamkeepers: Successful 
Teachers of African American Children. San Francisco, CA: Jossey-Bass (p. 33-58). Sakai. 
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Emdin: Introduction, chapters 1, 3, 6, 7, 9, 10. Please also skim or read all of chapter 4 to 
get the idea of what a cogenerative dialogue (“cogen”) is since Emdin refers to it 
frequently. 
 
 
Class 9: March 21 
Class will meet online. 
Race and educators: Educators’ experiences in classrooms and institutions 
Guest Speaker: Dr. Bridget Kelly, Associate Professor, Loyola University Chicago School of 
Education (Higher Education) 
 
Readings: 
Williams, Chapter 6 
 
Perkins, L. (1989).  The history of Blacks in teaching: Growth and decline within the 
profession.  In Warren (Ed.), American Teachers: Histories of a Profession at Work (344-
369). Sakai. 
 
Kohli, R., & Pizarro, M. (2016). Fighting to Educate Our Own: Teachers of Color, 
Relational Accountability, and the Struggle for Racial Justice. Equity & Excellence in 
Education, 49(1), 72-84. Course reserve.  
 
Woodson, Ashley N., & Pabon, Amber. (2016). “I’m None of the Above”: Exploring 
Themes of Heteropatriarchy in the Life Histories of Black Male Educators. Equity & 
Excellence in Education, 49(1), 57-71. Course reserve.  
 
Taylor, Gillborn and Ladson-Billings , ch. 5 (Delgado Bernal and Villapando: An 
apartheid of knowledge in academia: The struggle over the “legitimate” knowledge of 
faculty of color.) 
 
Kelly, B. T., & McCann, K. I. (2014). Women faculty of color: Stories behind the statistics. 
The Urban Review, 46(4), 681-702. Course reserve. 
 
Fries-Britt, S., & Kelly, B. T. (2005). Retaining each other: Narratives of two African 
American women in the academy. The Urban Review, 37(3), 221-242. Course reserve. 
 
 
March 24: Major research project paper introduction due, 10 pm. Please submit via Sakai. 
 
 
Class 10: March 27 
Class will meet face-to-face.  
Race and curriculum. 
Guest speaker: Dr. Seungho Moon, Assistant Professor, Assistant Professor, Loyola University 
Chicago School of Education (Teaching and Learning) 
 
Readings: 
Binder, A. (2002).  Contentious curricula: Afrocentrism and creationism in pubic schools 
(Please skim chapter 1 to get a sense of Binder’s arguments, no need to focus on 
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creationism examples, please read chapters 2 (29-38 only), 3 and 4.). Princeton, NJ: 
Princeton University Press. Sakai. 
 
Carjuzaa, J., Baldwin, A. E., & Munson, M. (2015). Making the Dream Real: Montana's 
Indian Education for All Initiative Thrives in a National Climate of Anti-Ethnic Studies. 
Multicultural Perspectives, 17(4), 198-206. Sakai.  
 
Taylor, Gillborn and Ladson-Billings, ch. 17 (Tatum: Teaching white students about 
racism: The search for white allies and the restoration of hope) 
 
Moon, S. (2016). Reframing learning to teach diversity: multicultural curriculum within 
a cosmopolitan context, Asia-Pacific Journal of Teacher Education. Sakai.  
 
 
Class 11: April 4 
Class will meet online. 
Race and K-12 education policy: The cases of school discipline and academic tracking. 
 
Readings: 
Lewis and Diamond, chapters 3, 4 and 5 
 
Skiba, R. J. (2015). Interventions to Address Racial/Ethnic Disparities in School 
Discipline: Can Systems Reform Be Race-Neutral?. In Race and social problems (pp. 107-
124). Springer New York. Sakai.  
 
 
No class meeting April 11 due to Passover. 
 
 
April 12: Major research project paper due, 10 pm. Please submit via Sakai. 
 
 
Class 12: April 18 
Class will meet face-to-face. 
Race and higher education policy: Affirmative action in admissions and campus racial climate 
policy 
Guest Speaker: Dr. Oiyan Poon, Assistant Professor, Loyola University Chicago School of 
Education (Higher Education) 
 
Readings: 
Garces, L. M., & Jayakumar, U. M. (2014). Dynamic diversity toward a contextual 
understanding of critical mass. Educational Researcher, 43(3), 115-124. Course reserve.  
 
Poon, O. (2014) In McClure, S. M., & Harris, C. A. (Eds.). “I had a friend who had worse 
scores than me and he got into a better college”: The legal and social realities of the 
college admissions process. Getting Real about Race: Hoodies, Mascots, Model Minorities, 
and Other Conversations. SAGE Publications. Sakai. 
 
Cabrera, N.L., Watson, J.S. & Franklin, J.D. (2016).  Racial arrested development: A 
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critical whiteness analysis of the campus ecology.  Journal of College Student Development, 
57(2), 119-134.  
 
Deruy, E. (2016).  What college presidents think about racial conflict on their campuses.  
The Atlantic. Accessible online at: 
http://www.theatlantic.com/education/archive/2016/03/stepping-up-to-racial-
conflict-on-campus/474069/ 
 
Museus, S. D., & Park, J. J. (2015). The continuing significance of racism in the lives of 
Asian American college students. Journal of College Student Development, 56(6), 551-569. 
Course reserve. 
 
Museus, S. D. (2014). The culturally engaging campus environments (CECE) model: A 
new theory of success among racially diverse college student populations. In Higher 
education: Handbook of theory and research (pp. 189-227; can skim pages 195 through the 
bottom of page 206.). Springer Netherlands. PDF accessible at: 
https://pdfs.semanticscholar.org/5d75/80a0477433d5bc3784d2684bb76c258031d4.pdf 
 
 
Class 13: Final meeting.  Major research project presentations and debriefs, course 
summary.  
 
May 3: Optional revised draft of paper due, 10 pm. Please submit via Sakai.  
 
 
University policies regarding this course 
 
IDEA Course Evaluation Link for Students 
Each course you take in the School of Education is evaluated through the IDEA Campus 
Labs system. We ask that when you receive an email alerting you that the evaluation is 
available that you promptly complete it. To learn more about IDEA or to access the 
website directly to complete your course evaluation go to: http://luc.edu/idea/ and 
click on STUDENT IDEA LOGIN on the left hand side of the page.   
 
Dispositions 
All students are assessed on one or more dispositional areas of growth across our 
programs: Professionalism, Inquiry, and Social Justice. The instructor in your course 
will identify the dispositions assessed in this course and you can find the rubrics related 
to these dispositions in LiveText. For those students in non-degree programs, the rubric for 
dispositions may be available through Sakai, TaskStream or another platform. Disposition data 
is reviewed by program faculty on a regular basis. This allows faculty to work with 
students to develop throughout their program and address any issues as they arise.  
 
LiveText 
All students, except those who are non-degree, must have access to LiveText to complete 
the benchmark assessments aligned to the Conceptual Framework Standards and all 
other accreditation, school-wide and/or program-wide related assessments. You can 
access more information on LiveText here: LiveText.  
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Syllabus Addendum Link 
 

• www.luc.edu/education/syllabus-addendum/ 
 
This link directs students to statements on essential policies regarding academic honesty, 
accessibility, ethics line reporting and electronic communication policies and guidelines. We 
ask that you read each policy carefully.  
 
This link will also bring you to the full text of our conceptual framework that guides the 
work of the School of Education – Social Action through Education.  
 
Additional comments about academic honesty  
Please note that all papers for this class are submitted to Sakai, which uses Turnitin 
software to conduct an originality analysis.  In this analysis, your work will be 
compared to other papers and publications in its repository, including past papers for 
this class, other papers submitted via Turnitin, and other electronic publications 
(including but not limited to electronically available books and journals).  If you have 
any questions about proper citation of others’ work, please let me know.  
 
Additional comments about technology use in this class 
Because of this course’s blended (face-to-face/online) nature, communication using 
online formats will be used weekly during the semester. Please check your LUC email 
address and Sakai page at least once every two days, and daily between Sunday and 
Tuesday, when class postings will be most frequent. All students are required to access 
a computer with audio (sound) capability and to possess and use headphones with a 
microphone function for online classes.  This equipment is available for loan from LUC 
Digital Media Services 
(http://luc.edu/digitalmedia/equipmentloan/browseourequipment/laptopscomputer
accessories/) for students who do not wish to purchase headphones. 
 
Diversity  
A commitment to inquiry about, and respect for, diversity sits at this course’s very core, 
and is the center focus of each class meeting and assignments. In addition, I as 
instructor will encourage class members to include notions of diversity in addition to 
race, this course’s focus (e.g., social class, gender, ethnicity, sexual and gender identity, 
and age) as we consider different topics. Diversity among enrollees in the course is 
critical to this course’s success. As instructor, I will promote full participation and 
contribution by all class members, asking that varied viewpoints be thoroughly 
considered and respected by all members of our class. 
 


