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COURSE DESCRIPTION: 
The primary purpose of this course is to provide candidates with the knowledge, skills, and dispositions 
necessary to assist school-aged students to accomplish positive educational outcomes. Candidates will examine data and the use 
of data in making decisions on several different levels: student level, class level and school level.  Finally, candidates will focus 
on the leadership skills needed to help facilitate using data to make decisions on all three levels.  This is the second part of a 2 
course sequence focusing on the leadership and the use of data.  The prerequisite for this course is ELPS 406–Foundations of 
using Data for Continuous Improvement. 
 
CONCEPTUAL FRAMEWORK: 
This course is designed for students whose goal is to become a principal building leader. 
The School of Education at Loyola University Chicago, a Jesuit and Catholic urban university, supports the Jesuit ideal of 
knowledge in the service of humanity. Our mission is social justice, but our responsibility is social action through education. 
The School of Education uses transformative education as a tool for challenging and inspiring students to improve the world 
around us. We view transformation on a continuum from a highly personal process (requiring risks, vulnerability, and trust) to 
the transformation of supports, services, and outcomes for our students, community partners, and those whom they serve. Each 
point on this continuum requires both reflection and a commitment to interdisciplinary and transdisciplinary collaboration that 
challenges our perceptions and decision-making. Programs incorporate Ignatian pedagogy and traditions, including the four 
processes of knowing: attention, reflection, judgment, and action and commitment. Transformative education does not have the 
narrow learning of a knowledge base as its outcome, but rather it prioritizes the notion of disruptive knowledge, a means or 
process of questioning knowledge and the valuing of learning more. The SOE prepares our candidates to critique the knowledge 
base and to question knowledge through a social justice lens, and simultaneously to use and contribute to knowledge for just 
purposes.  
 
Students gain skills commensurate with “social action through education” through the development of data-based decision-
making and intervention planning skills in a multicultural context. Students also provide service to a wide range of schools 
through summarizing school wide data and making recommendations in an ethical and responsible manner, with a focus on 
needs of an increasingly diverse school population. 
 

CSF 2: Candidates apply culturally responsive practices that engage diverse communities.  
CSF 4: Candidates engage with local and/or global communities in ethical and socially just practices.  

 
COURSE OBJECTIVES 
The effective school leader uses data on several levels: student level, class level and school level. This course will examine 
strategies to explore the use of data on all three of these levels, but will focus primarily on the school level use of data.  As a 
result of this class, candidates will: 
 
 apply the action research cycle to developing teacher-led data teams 
 explore an area of school improvement goal using data 
 identify sources of data to develop an evaluation scheme for a grant application. 

 
 
 



 

 
TEXTS  
 
Required: 
 
Access to LiveText - http://www.luc.edu/education/admission/tuition/course-management-fee/ .  
Bryk, A.S., Gomez, L.M., Grunow, A. and LeMahieu, P.G. (2015). Learning to improve: How America’s 

schools can get better at getting better. Cambridge, MA: Harvard Education Press.  ISBN -13: 978-1612507910   
or ISBN-10: 1612507913 

 
Karsh, E. and Fox, A. (2009) The only grant-writing book you’ll ever need.  Philadelphia, PA: Perseus 

Books.  ISBN 978-0-465-05893-8 
 
Recommended Text (for reference only): 
Carroll, S. and Carroll, D. (2002) Statistics made simple for school leaders: Data-driven decision making. 

Lanham, Maryland: Scarecrow Education.   
 
 
TECHNOLOGY 
The information pertinent to school organizations and instructional leadership constantly changes. Therefore, throughout the 
course, students will develop and practice skills in locating and using on-line resources critical to these topics. All students 
MUST register their LIVETEXT account. Students must use their Loyola University Chicago email to register this account. 
Failure to register one’s LIVETEXT account will result in a student not being able to receive a final grade. 

 

Diversity: 
In concert with the conceptual framework for the School of Education, faculty and students will be expected to show respect 
and sensitivity to individual, cultural, social, and economic diversity. In this spirit, as we look at questions of organizational 
theory, instructional leadership and student achievement, it will be our challenge to create will and capacity within our schools 
so that all educational stakeholders can fulfill the promise of education. 

 
Technology: 
The information pertinent to school organizations and instructional leadership constantly changes. Therefore, throughout the 
course, students will develop and practice skills in locating and using on-line resources critical to these topics.  All students 
MUST register their LIVETEXT account. Students must use their Loyola University Chicago email to register this account. 
Failure to register one’s LIVETEXT account will result in a student not being able to receive a final grade. 

School
Level Data

Class Level Data

Student Level  
Data

http://www.luc.edu/education/admission/tuition/course-management-fee/


 

Academic Honesty 
Academic honesty is an expression of interpersonal justice, responsibility and care, applicable to Loyola University faculty, 
students, and staff, which demands that the pursuit of knowledge in the university community be carried out with sincerity and 
integrity. The School of Education’s Policy on Academic Integrity can be found at: 
http://www.luc.edu/education/academics_policies_integrity.shtml. For additional academic policies and procedures refer to: 
http://www.luc.edu/education/academics_policies_main.shtml 

 
Accessibility 
Students who have disabilities which they believe entitle them to accommodations under the Americans with Disabilities Act 
should register with the Services for Students with Disabilities (SSWD) office. To request accommodations, students must 
schedule an appointment with an SSWD coordinator. Students should contact SSWD at least four weeks before their first 
semester or term at Loyola. Returning students should schedule an appointment within the first two weeks of the semester or 
term. The University policy on accommodations and participation in courses is available at: http://www.luc.edu/sswd/ 

 
   EthicsLine Reporting Hotline 
Loyola University Chicago has implemented EthicsLine Reporting Hotline, through a third party internet & telephone hotline 
provider, to provide you with an automated and anonymous way to report activities that may involve misconduct or violations 
of Loyola University policy. You may file an anonymous report here on-line or by dialing 855-603-6988. (within the United 
States, Guam, and Puerto Rico)  
(BR) Team was created to assist members of the Loyola University Chicago community in bringing incidents of bias to the 
attention of the university. If you believe you are subject to such bias, you should notify the Bias Response Team at this link: 
http://webapps.luc.edu/ biasreporting/ 

 
The University is committed to the highest ethical and professional standards of conduct as an integral part of its mission of 
expanding knowledge in the service of humanity through learning, justice and faith. To achieve this goal, the University relies 
on each community member's ethical behavior, honesty, integrity and good judgment. Each community member should 
demonstrate respect for the rights of others. www.luc.edu/ethicsline 

 
Electronic Communication Policies and Guidelines 
The School of Education faculty, students and staff respect each other’s rights, privacy and access to electronic resources, 
services, and communications while in the pursuit of academic and professional growth, networking and research. All 
members of the university community are expected to demonstrate the highest standards of integrity, communication, and 
responsibility while accessing and utilizing technology, information resources, and computing facilities. A link to the Loyola 
University Chicago and School of Education official policies and guidelines can be found at: 
http://www.luc.edu/media/lucedu/education/pdfs/SOE_Cyberbullying_Policy.pdf   
http://www.luc.edu/media/lucedu/education/pdfs/SOE_Netiquette_Guidelines.pdf 

 
IDEA Objectives (objectives in bold print are essential, the objective in italic print is important) 

1. Gaining a basic understanding of the subject (e.g., factual knowledge, methods, principles, generalizations, theories) 
2. Developing knowledge and understanding of diverse perspectives, global awareness, or other cultures 
3. Learning to apply course material (to improve thinking, problem solving, and decisions) 
4. Developing specific skills, competencies, and points of view needed by professionals in the field most closely 

related to this course 
5. Acquiring skills in working with others as a member of a team 
6. Developing creative capacities (inventing; designing; writing; performing in art, music drama, etc.) 
7. Gaining a broader understanding and appreciation of intellectual/cultural activity (music, science, literature, etc.) 
8. Developing skill in expressing oneself orally or in writing 
9. Learning how to find, evaluate and use resources to explore a topic in depth 
10.  Developing ethical reasoning and/or ethical decision making 
11.  Learning to analyze and critically evaluate ideas, arguments, and points of view 
12.  Learning to apply knowledge and skills to benefit others or serve the public good 
13. Learning appropriate methods for collecting, analyzing, and interpreting numerical information 

 
IDEA Course Evaluation Link for Students 
Students will be expected to use their Student IDEA login on the IDEA Campus Labs website: http://luc.edu/idea/  in order to 
complete the course evaluation at the end of the semester.  
 

http://www.luc.edu/education/academics_policies_integrity.shtml
http://www.luc.edu/education/academics_policies_integrity.shtml
http://www.luc.edu/education/academics_policies_main.shtml
http://www.luc.edu/sswd/
http://webapps.luc.edu/
http://webapps.luc.edu/
http://www.luc.edu/ethicsline
http://www.luc.edu/media/lucedu/education/pdfs/SOE_Cyberbullying_Policy.pdf
http://www.luc.edu/media/lucedu/education/pdfs/SOE_Netiquette_Guidelines.pdf
http://luc.edu/idea/


 

Grading 
School Improvement Process Project (Intern Assessment One) = 510 points (rubric score x 10) 
Grant Application Project = 100 points 
Stop, Think, Reflect Essays  = 54 points (2 at 27 points each) 
Dispositions = 84 points 
 
Assignments will not be accepted past the stated due date on the syllabus. References must be cited using APA style. 
 
ALL WRITTEN ASSIGNMENTS MUST BE TYPED AND DOUBLE SPACED. It is the expectation that assignments are 
written at a professional level using correct English grammar and syntax, organized thought and higher level thinking skills.  
 
Assessment of Learning 
There are 3 major assessments of learning in this course.  Below is a brief description of each assignment.  Rubrics, graphic 
organizers and other supporting detail necessary for successful completions of these assignments can be found on the course 
Sakai site. 
 
Assessment # 1 – SIP Process (Total 510 points) State Assessment Rubric included at the end of the syllabus. 

Demonstrate a comprehensive understanding and performance in data analysis, school improvement, and conducting the School 
Improvement Plan (SIP) process (to the extent possible). 

• Focus Area: 1.1 – Explain the purpose of the SIP and its relationship to the school’s vision in a presentation to the class as 
if you were presenting to a group of stakeholders (e.g., at a faculty meeting, department meeting, parent group, community 
group, etc.)  

• Focus Area: 1.2 – Analyze and review data, including but not limited to, state test results, and work with a faculty 
group/team to identify areas for improvement and interventions, with particular attention given to NCLB student subgroups 
and low performing students.  

• Focus Area: 1.3 – Work with faculty or faculty teams to create, implement, and formatively evaluate a school improvement 
action plan.  

• Focus Area: 1.4 – Work with faculty or faculty teams to gather and examine data to assess progress on the SIP and make 
recommendations for improvements or modifications to the SIP for the following year.  

This assessment will also serve as the Internship Assessment #1.   

Specially, Focus Area 1:3 and 1:4 will require the development of an action research plan and the creation of a data team to 
examine the area for improvement and develop/implement an improvement strategy. 

Assessment #2-Grant Application (Total 100 points)  Rubric included at end of syllabus.                                                 
Using data from the candidate’s school, identify an area of instructional need for the school.  With this information, develop a 
grant application that identifies the need, creates a rationale for the requested program, develops an appropriate budget, presents 
an implementation timeline and suggests an appropriate evaluation framework (based in data).  With this grant application, 
identify an appropriate funding source and research the grant making history to determine if this is a reasonable prospect.  
Although most likely not required for the grant application, candidates will create a logic model to plan an evaluation of the 
proposed changes suggested in the grant application. 

Assessment #3 - Stop, Think, Reflect Essays   (Each essay = 27 points,  both essays total 54 points)  
The STR Essays allows you to draw from the readings to reflect on an issue/concept/theory of your choice.  Review the course 
readings so far.  Think about what we have discussed and learned from the readings.  Reflect by summarizing the content in the 
readings, describe what is new or interesting, and identify parts of the readings that are confusing, you agree with, or disagree 
with.  Your reflection may be guided by the following questions: What are the main points of the readings? What information 
did you find surprising? Why? What did you find confusing and why? What do you agree or disagree with and why?  This is a 
one-page to two-page reflection.  You will discuss your reflection with a partner.   



 

Assessment #4 - Dispositions   (Total 84 points) 
Each course in the School of Education seeks to foster professional dispositions. The dispositions (Professionalism, Inquiry and 
Social Justice) will be assessed in each course, using the following Disposition Rubrics: 

 
 
 
Professionalism 

Mastery 
 (4)                      

Candidate consistently 
performs at a level 

commensurate with 
training.  

Proficient                            
(3) 

Candidate regularly 
performs at a level 

commensurate with 
training.  

Developing 
(2) 

Candidate inconsistently 
performs at a level 

commensurate with training. 

Does Not Meet Standard 
(1) 

Candidate does not 
perform at a level 

commensurate with 
training. 

Deadlines Candidate meets all 
deadlines. 

Candidate meets most, but 
not all, deadlines. 

Candidate meets some deadlines. Candidate rarely meets 
deadlines.  

Collaboration Candidate initiates 
collaboration with peers on 
assignments as 
appropriate.  

Candidate works effectively 
with peers on assignments. 

Candidate works with peers on 
assignments, but effectiveness is 
inconsistent.  

Candidate does not work 
effectively with peers on 
assignments.  

Attendance & 
Punctuality 

Candidate always attends 
class, maintains 
professional appointments, 
and is punctual for all 
professional obligations. 
 

Candidate regularly attends 
class, maintains professional 
appointments, and is punctual 
for most professional 
obligations. 
 

Candidate attends class and 
professional 
appointments/obligations, but is 
occasionally late.  

Candidate is consistently 
late or absent from class 
and/or professional 
appointments/obligations. 

Integrity  Candidate shows 
honesty/integrity/values and 
ethical behavior in all 
professional and graduate 
student work. 

Candidate shows 
honesty/integrity/values and 
ethical behavior in most 
professional and graduate 
student work. 

Candidate shows lapses in 
honesty/integrity/values and 
ethical behavior in professional 
and student work 

Candidate does not show 
honesty/integrity/values or 
ethical behavior in 
professional and/or student 
work. 

Communication Candidate communicates 
promptly with faculty, 
supervisors, employers, 
and fellow students (no 
longer than 2 business 
days) & initiates 
communication when 
appropriate.  

Candidate communicates 
promptly with faculty, 
supervisors, employers, and 
fellow students (no longer 
than 2 business days). 
 

Candidate communicates with 
faculty, supervisors, employers 
and fellow students, but 
occasionally response is not 
timely (e.g. delayed longer than 2 
business days) 

Candidate is nonresponsive 
or slow to respond to 
faculty, supervisors, 
employers or fellow 
students.  

Technology Candidate’s use of 
technology in the classroom 
is limited to the current 
assigned task (e.g., note-
taking during class 
lectures). 

Candidate’s use of technology 
in the classroom is primarily 
limited to the current assigned 
task (e.g., note-taking during 
class lectures). 

Candidate occasionally uses 
technology in the classroom for 
tasks not related to current class 
work.  

Candidate regularly uses 
technology for tasks not 
related to current class 
work.  

Appearance Candidate always dresses 
in a professionally 
appropriate manner. 

Candidate consistently 
dresses in a professionally 
appropriate manner. 

Candidate’s attire is occasionally 
inappropriate for a professional 
setting. 

Candidate’s appearance 
does not adhere to 
professional dress codes.  

Quality of Work     
(Grammar & 
Mechanics) 

Candidate’s papers are free 
of grammatical and 
typographical errors. 

Candidate’s papers have few 
grammatical or typographical 
errors.  

Candidate’s papers have 
occasional grammar or 
typographical errors. 

Candidate’s papers do not 
adhere to the rules of 
grammar. 

Accuracy Candidate’s papers are free 
of data-reporting errors 
and/or fabricated data. 

Candidate’s papers have few 
data-reporting errors and no 
fabricated data. 

Candidate’s work has some data 
errors and/or fabricated data.   

Candidate’s work does not 
contain data or contains 
inaccurate data.  

Self-expression 
 

Candidate consistently 
shares his/her ideas and 
insights verbally with 
faculty, peers, and school 
colleagues.  

Candidate occasionally 
shares his/her ideas verbally 
with faculty, peers and school 
colleagues. 

Candidate rarely shares his/her 
ideas verbally with faculty, peers 
and school colleagues.  

Candidate does not share 
his/her ideas verbally with 
faculty, peers and school 
colleagues. 

Openness to 
coaching 

Candidate always accepts 
suggestions/feedback and 
seeks it out for growth.  

Candidate is receptive to 
suggestions/feedback.  
 

Candidate listens to, but is not 
always receptive to 
suggestions/feedback.  

Candidate is resistant to 
suggestions/feedback  

 



 

 
 

Inquiry 

Mastery 
 (4)                      

Candidate consistently 
performs at a level 

commensurate with 
training.  

Proficient                             
(3) 

Candidate regularly 
performs at a level 

commensurate with training.  

Developing 
(2) 

Candidate inconsistently 
performs at a level 

commensurate with training. 

Does Not Meet Standard 
(1) 

Candidate does not 
perform at a level 

commensurate with 
training. 

Use of evidence Candidate always searches 
for and identifies evidence-
based information to 
answer questions relevant 
to the area of inquiry. 

Candidate regularly searches 
for and identifies evidence-
based information to answer 
questions relevant to the area 
of inquiry. 

Candidate’s work inconsistently 
uses evidence to support 
responses to questions.  

Candidate’s work does not 
identify quality evidence to 
support responses to 
questions.  

Analysis Candidate consistently 
demonstrates critical 
thinking skills in written 
assignments.  

Candidate sometimes 
demonstrates critical thinking 
in written assignments. 

Candidate inconsistently 
demonstrates critical thinking in 
written assignments. 

Candidate does not 
demonstrate critical 
thinking skills.   

Quality of 
sources 

Candidate critically 
evaluates information from 
reliable sources relevant to 
the profession. 

Candidate uses information 
from reliable sources without 
critically evaluating it. 

Candidate occasionally uses 
information from non-reliable or 
irrelevant sources.  

Candidate regularly uses 
information from non-
reliable or irrelevant 
sources.  

Synthesis and 
Application 

Candidate effectively 
integrates feedback to 
improve performance.  

Candidate attempts to 
integrate feedback to improve 
performance.  

Candidate selectively integrates 
feedback to improve 
performance.  

Candidate does not apply 
feedback.  

 

 
 

Social Justice 

Mastery 
 (4)                      

Candidate consistently 
performs at a level 

commensurate with 
training.  

Proficient                            
(3) 

Candidate regularly 
performs at a level 

commensurate with 
training.  

Developing 
(2) 

Candidate inconsistently 
performs at a level 

commensurate with training. 

Does Not Meet Standard 
(1) 

Candidate does not 
perform at a level 

commensurate with 
training. 

Reflective Candidate consistently 
reflects on and respects 
other points of view. 

Candidate regularly reflects 
on and respects other points 
of view. 

Candidate occasionally 
demonstrates reflection on and 
respect for other points of view.  

Candidate does not 
demonstrate personal 
reflection on or respect for 
other points of view. 

Supportive Candidate is consistently 
supportive of others. 
 

Candidate is usually 
supportive of others. 
 

Candidate occasionally offers 
support to others.  

Candidate does not 
demonstrate support for 
others.  

Empathy Candidate is consistently 
empathetic with others. 
 

Candidate is usually 
empathetic with others. 
 

Candidate is occasionally 
empathetic to others.  

Candidate does not 
demonstrate empathy for 
others.  

Cultural 
Sensitivity 

Candidate is consistently 
sensitive to cultural 
differences. 

Candidate is usually sensitive 
to cultural differences. 

Candidate demonstrates 
inconsistent sensitivity to cultural 
differences.  

Candidate does not 
demonstrate sensitivity to 
cultural differences.  

Respect Candidate consistently 
respects the diversity of 
learning styles. 

Candidate usually respects 
the diversity of learning styles. 

Candidate is inconsistent in 
demonstrating respect for the 
diversity of learning styles.  

Candidate does not 
demonstrate respect for the 
diversity of learning styles. 

Decision-making Candidate consistently 
uses the framework of 
social justice in decision-
making. 

Candidate usually uses the 
framework of social justice in 
decision-making. 

Candidate occasionally 
demonstrates the use of the 
framework of social justice in 
decision-making.  

Candidate does not 
demonstrate use of the 
framework of social justice 
in decision-making. 

 

 

 

 

 



 

TENTATIVE COURSE SCHEDULE 

Date Topic Readings Assignments Due 

Week 
1 

1/16/18 

 

 

Course Introduction 
Aligning the Course and the Internship 

 
A Primer on Consultation Skills 

 What is the relationship between 
effective collaboration skills and 
action research? 

 

  

Week 
2 

1/23/18 

 

Revisiting the School Improvement Process 
 What does the voice of ‘leadership 

experience’ tell you about the school 
improvement process? 

 What are the hurdles that are 
encountered during the SIP? 

 What are the strategies that can be used 
to overcome these hurdles? 

 What is the status of the school data 
portfolio? 

 

 Byrk, et al. – 
Introduction, 
Chapters 1-3 

 

Week 
3 

1/30/18 

 

Action Research 
 How can Action Research be used as a 

leadership tool? 
 What is the connection between root 

cause analysis, data and school 
improvement? 

 

 Byrk, et al. – 
chapters 4-5 

 Langley, et al – 
chapter 5 (Sakai) 
 

 

Week 
4 

2/06/18 

Developing Data Teams 
 Can distributed leadership facilitate 

school improvement? 
 What are the skills and dispositions that 

impact staff use of data? 
 

 Byrk, et al – 
chapters 6-7 
 

Stop, Think, Reflect #1 due 

Week 
5 

2/13/18 

Data Retreats 
 How group facilitations processes 

engage staff in data analysis? 
 What is the connection between data 

retreats and shared responsibility? 

 Childress & 
Marietta – article 
(Sakai) 
 

 

Week 
6 

2/20/18 

Developing Student Interventions 
 How can the action research process 

inform the student intervention 
process? 

 What is evidenced based instruction and 
who says so? 

 Mehta, Schwartz & 
Hess – ch 6 
(Sakai) 

  

Week 
7  

2/27/18 

Grant Writing 
 How does good data analysis form the 

foundation of the successful grant 
application? 

Mid Term Self Evaluation of Participation 

 Karsh & Fox – 
Part 1 

Check in- Present a 
progress monitoring report 
on the progress of your SIP 
Project (Intern Assessment 
One)  

3/06/18 Spring Break   



 

Week 
8 

3/13/18 

Logic Model 
 What is connection between the Logic 

Model and the grant writing process? 
 

• Karsh & Fox – 
Part 2 

 

Week 
9 

3/20/18 

Representing Data Visually 
 How can using info-graphics and other 

visual representation facilitate data 
analysis? 

 

 Karsh & Fox – 
Part 3 

Check in- Present a 
progress monitoring report 
on the progress of your 
grant application 

Week 
10 

3/27/18 

Action Research Seminar 
 

  
 

Week 
11 

4/03/18 

Easter Week  
No in person class meeting   
Required online engagement – Details to be 
posted on Sakai. 

 Stop, Think, Reflect #2 due 

Week 
12 

4/10/18 

Action Research Seminar 
 

 School Improvement 
Process Project (Intern 
Assessment One) –Due 
 

Week 
13 

4/17/18 

Grant Writing Seminar 
 

  

Week 
14 

4/24/18 

Grant Writing Seminar 
  

 Grant Application Project 
Due 
 

Week 
15 

5/01/18 

EXAM 
WK 

 
RE-CAP 

 
End of Course Self Evaluation of Participation 

  
 

 
 
 
 
 

 
 

 
 



 

Loyola University Chicago 
School of Education 
Syllabus Addendum 

 
IDEA Course Evaluation Link for Students 
Each course you take in the School of Education is evaluated through the IDEA Campus Labs system. We 
ask that when you receive an email alerting you that the evaluation is available that you promptly complete 
it. To learn more about IDEA or to access the website directly to complete your course evaluation go to: 
http://luc.edu/idea/ and click on STUDENT IDEA LOGIN on the left hand side of the page.   
 
Dispositions 
All students are assessed on one or more dispositional areas of growth across our programs: 
Professionalism, Inquiry, and Social Justice. The instructor in your course will identify the dispositions 
assessed in this course and you can find the rubrics related to these dispositions in LiveText. For those 
students in non-degree programs, the rubric for dispositions may be available through Sakai, TaskStream 
or another platform. Disposition data is reviewed by program faculty on a regular basis. This allows faculty 
to work with students to develop throughout their program and address any issues as they arise.  
 
LiveText 
All students, except those who are non-degree, must have access to LiveText to complete the benchmark 
assessments aligned to the Conceptual Framework Standards and all other accreditation, school-wide 
and/or program-wide related assessments. You can access more information on LiveText here: LiveText.  
 
Syllabus Addendum Link 
 

• www.luc.edu/education/syllabus-addendum/ 
 
This link directs students to statements on essential policies regarding academic honesty, accessibility, 
ethics line reporting and electronic communication policies and guidelines. We ask that you read each 
policy carefully.  
 
This link will also bring you to the full text of our conceptual framework that guides the work of the School 
of Education – Social Action through Education. 
 
 
 
 
 
 

 
 
 
 

ILLINOIS PRINCIPAL PREPARATION PROGRAM INTERNSHIP ASSESSMENT SCORING 
RUBRIC – REVISED (jp)  

http://luc.edu/idea/
http://www.luc.edu/education/admission/tuition/course-management-fee/
http://www.luc.edu/education/syllabus-addendum/


 

Assessment # 1 – Demonstrate a comprehensive understanding and performance in data analysis, school improvement, and conducting the SIP process (to the extent 
possible).    
State of Illinois Focus Area: 1.1 – Explain the purpose of the SIP and its relationship to the school’s vision in a presentation to a group of stakeholders (e.g., at a 
faculty meeting, department meeting, parent group, community group, etc.).  
Description  Exceeds the Standard: 

(4) 
Meets the Standard: 

(3) 
Nears the Standard: 

(2) 
Does Not Meet the Standard: 

(1) 
Content: 
Standards- 
PSEL  
1, 2, 7, 8, & 
10 
 
ELCC 1.1, 
1.3, & 2.2 

The candidate used innovative media in a 
compelling presentation tailored to the 
audience in a format that clearly focused on 
the school’s vision and mission. The 
presentation made multiple connections of 
the vision and mission to the work of the 
staff and principal in attaining greater 
student achievement through a 
comprehensive, rigorous, and coherent 
curricular and instructional program. The 
presentation further connected the vision 
to the goals and work of the school’s 
improvement plan. 

The candidate used media in a 
compelling presentation format that 
focuses on the school’s vision and 
mission and its connection to the 
work of the staff and principal to 
attain greater student achievement 
through a comprehensive, rigorous, 
and coherent curricular and 
instructional program. The 
presentation also connects the vision 
to the work of the school’s 
improvement plan and was tailored 
to the audience. 

The candidate used media in a presentation 
format that tried to focus on the school’s 
vision and mission. The presentation lacked 
clear connections to the work of the staff 
and principal to attain greater student 
achievement through a more 
comprehensive, rigorous, and coherent 
curricular and instructional program. The 
presentation lacked connecting the vision 
to the work of the school’s improvement 
plan and did not seem to be tailored to the 
audience. 

The presentation does not bring 
the vision and mission of the 
school into focus for the 
attainment of greater student 
achievement. The school 
improvement plan was mentioned 
but is not a central part of the 
work to accomplish greater 
student achievement. The 
presentation was too generic to 
specifically connect the audience 
to the material. 

Process: 
 
 

The candidate created multiple documents 
that clearly outlined the processes used in 
preparing for the presentation, 
communicating with the audience, and 
planning the follow-up meeting.  The 
candidate provided exceptional additional 
artifacts to support the presentation.  There 
is an accurate, logical sequence to all 
events; all are well planned and executed; 
and the stated purposes are achieved.  

The candidate created a document 
that clearly outlined the process used 
in preparing for the presentation, 
communicating with the audience, 
and planning the follow- up meeting.  
The candidate provided additional 
artifacts to support the presentation.  
There is a logical sequence to all 
events, all were well planned and 
executed, and achieved the stated 
purpose. 

The candidate created at least one 
document but it does not seem clear as to 
its intent; the process to be used in 
preparing for the presentation, nor how to 
properly communicate with the audience, 
and was lacking in planning the follow- up 
meeting.  The candidate provided 
additional artifacts that were to support the 
presentation but they were lacking in 
clarity and alignment to the meeting’s 
purpose.  There is a haphazard sequence to 
events, lacking complete planning and 
execution, and it was unknown if the stated 
purpose was achieved. 

The candidate’s outline is brief or 
incomplete for the presentation.  
Few artifacts support the 
presentation.  It lacks 
organizational logic and reflects 
poor planning.  The purpose is 
vague, clearly communication to 
the audience is lacking, and the 
presentation did not achieve its 
purpose. 

Outcomes: The candidate’s innovation and documents 
clearly state the outcomes and expectations 
of the presentation.  The candidate had 
exceptional additional data and documents 
to support the outcomes and expectations.  

The candidate clearly states the 
outcomes and expectations of the 
presentation.  The candidate has 
additional data and documents to 
support the outcomes and 
expectations. The candidate provides 
artifacts to support the presentation. 

The candidate had trouble stating the 
outcomes and expectations of the 
presentation; as a result, there were many 
questions and clarifications needed.  The 
candidate had artifacts, data, and 
documents to support the outcomes and 
expectations but they were not thorough or 
compelling in support of the presentation. 

The outcomes of the candidate’s 
presentation are vague and 
unclear (few or no artifacts 
support the presentation).  There 
are few supporting documents or 
data to back up the presentation. 

Reflection: 
 
ELCC 6.2 

The candidate produces an insightful and 
thorough reflection on their role in the 
process and the school’s current context 
and its advocacy for equity and social 
justice were provided.   

The candidate produces a clearly 
stated reflection on their role in the 
process and the school’s current 
context and its advocacy for equity 
and social justice were provided.  

The candidate had trouble reflecting on 
their role in the process and little attention 
was paid to the school’s current context 
and its advocacy for equity and social 
justice. . 

The candidate did not produce a 
reflection on their role or the 
school’s current context or 
advocacy for social justice. 



 

 
Assessment # 1 – Demonstrate a comprehensive understanding and performance in data analysis, school improvement, and conducting the SIP process (to the extent 
possible).                         
State of Illinois Focus Area: 1.2 – Analyze and review data, including but not limited to, state test results, and work with a faculty group/team to identify areas for 
improvement and interventions, with particular attention given to NCLB subgroups and low performing students.  
 Exceeds the Standard: 

(4) 
Meets the Standard: 

(3) 
Nears the Standard: 

(2) 
Does Not Meet the Standard: 

(1) 
Content: 
Standards  
PSEL 
2, 4, 5, & 6 
 

 
ELLC – 1.2, 
4.1, 4.3, 4.4 

The candidate worked with faculty to 
review and analyze national, state, 
district, school and classroom data to 
identify academic achievement 
interventions for each of the school’s 
NCLB subgroups or low performing 
students. The candidate facilitated 
positive and productive collaboration 
with community stakeholders to 
collect data on their interests and 
needs for improved student learning. 
Candidate’s work reflected new 
research based interventions that align 
to the School Improvement Plan and 
the school’s student achievement goals. 
Follow-up data collection provided 
additional support.  

The candidate works with faculty to 
review and analyze national, state, 
district, school and classroom data to 
identify academic achievement 
interventions for each of the school’s 
NCLB subgroups or low performing 
students. The candidate facilitated 
positive and productive collaboration 
with community stakeholders to 
collect data on their interests and 
needs for improved student learning 
Candidate’s work reflects new 
interventions that align to the School 
Improvement Plan and the school’s 
student achievement goals.  

The candidate’s work with faculty to analyze 
and review data to achieve improved student 
learning for each of the school’s NCLB 
subgroups or low achieving students returned 
mixed results. One intervention was planned but 
was never implemented. The candidate’s work 
with faculty and community members was 
sporadic, and sometimes seemed disconnected, 
and/or did not connect the intervention to the 
SIP and the school’s student achievement goals.  

The candidate’s work with faculty 
to analyze and review data will not 
likely result in improved student 
learning for each of the school’s 
NCLB subgroups or low achieving 
students. The candidate’s work 
with faculty and community 
stakeholders is sporadic, 
disconnected, and/or does not 
connect the intervention to the SIP 
and the school’s student 
achievement goals. 

Process: 
 

The candidate produces an analysis of 
data (several artifacts) and has other 
artifacts to demonstrate the process 
used in preparing for, working with, 
and following up on the work with the 
faculty and community stakeholders in 
the identification of interventions that 
will improve student learning for all 

The candidate produces an analysis of 
data (an artifact) and has other 
artifacts to demonstrate the process 
used in preparing for, working with, 
and following up on the work with the 
faculty in the identification of 
interventions that will improve 
student learning for all NCLB 

The candidate was able to produce a process for 
the review and analysis of data (an artifact) 
and/or other artifacts; however, it did not 
demonstrate a reliable process for preparing, 
working with, and following up on the work 
with the faculty.  The candidate identified 
several improvement interventions, but none 
were deemed to be implemented.  There was a 

The candidate was not able to 
produce a useable process for the 
review and analysis of data (an 
artifact) and/or other artifacts that 
demonstrate a reliable process for 
preparing, working with, and 
following up on the work with the 
faculty.  The candidate identifies 

Products: 
 

The candidate produces the following 
presentation items: an outline, a multi-
media presentation (power point or other), 
handouts, and meeting minutes; as well as 
documentation of the input from the 
audience as a result of the presentation. 
Additional artifacts were presented 
demonstrating clear understanding of the 
assessment.  

The candidate produces the following 
presentation items: an outline, a 
multi-media presentation (power 
point or other), handouts, and 
meeting minutes; as well as 
documentation of the input from the 
audience as a result of the 
presentation. (More artifacts are 
encouraged to demonstrate greater 
competency.) 

The candidate produced many of the 
following presentation items (However 
several were missing or lacking in content, 
accuracy, or competency): an outline, a 
multi-media presentation (power point or 
other), handouts, and meeting minutes; as 
well as documentation of the input from the 
audience as a result of the presentation.  

The candidate produced few of the 
following presentation items: an 
outline, a multi-media 
presentation (power point or 
other), handouts, meeting 
minutes; as well as documentation 
of input from the audience as a 
result of the presentation. Further, 
the artifacts did not demonstrate 
accuracy, were lacking in content 
and competency. 



 

NCLB subgroups.  There is a planned 
logical sequence to all activities that 
are clearly outlined in writing and 
presented. Planning and execution is of 
high quality and achieves the purpose.  

subgroups.  There is a logical sequence 
to all activities. Planning and execution 
is of high quality and achieves the 
purpose.  

lack of logical sequence to all activities.  
Planning and execution was lacking while 
several plan aspects were implemented, the 
entire purpose was not achieved. 

inadequate improvement 
interventions.  There is an illogical 
sequence to all activities.  Planning 
and execution is poor and the 
purpose is not achieved. 

Outcomes: 
 

The candidate produces clearly stated 
outcomes and expectations, data 
analysis, and the review process used 
with the faculty (artifacts to 
demonstrate accomplishment) and 
have additional data and documents to 
support the outcomes of specific new 
improvement interventions for all 
subgroups. An additional follow-up 
data collection and review plan was 
also added. 

The candidate produces clearly stated 
outcomes and expectations, data 
analysis, and the review process used 
with the faculty (artifacts to 
demonstrate accomplishment) and 
have additional data and documents to 
support the outcomes of specific new 
improvement interventions for all 
subgroups.  

The candidate produces several outcomes and 
expectations for the data analysis and review 
process with the faculty (and has poorly 
constructed artifacts). However, additional data 
and documents to support the outcomes of 
specific new improvement interventions, but 
none were deemed appropriate to implement.  
There was a lack of logical sequence to all 
activities. 

The candidate produces unclear 
outcomes and expectations for the 
data analysis and review process 
with the faculty (and has poorly 
constructed artifacts). Further, 
additional data and documents to 
support the outcomes of specific 
new improvement interventions 
for all subgroups are lacking or 
absent. 

Products: 
  

The candidate produces the following 
suggested items: a document detailing 
the data analysis and review process 
and products; all materials created and 
used in leading the faculty through the 
analysis and identification of specific 
interventions, and meeting minutes 
verifying the input of, and work done 
by the faculty on the interventions. 
Additional artifacts of follow-up work 
demonstrated greater competency.  

The candidate produces the following 
suggested items: a document detailing 
the data analysis and review process 
and products; all materials created and 
used in leading the faculty through the 
analysis and identification of specific 
interventions, and meeting minutes 
verifying the input of, and work done 
by the faculty on the interventions.  
(More artifacts are encouraged to 
demonstrate greater competency.)  

The candidate produced several of the suggested 
items. However, those produced do not 
demonstrate competency in the documentation 
of the one or more of the following processes: 
conducting a review of the analysis of data; 
leading the faculty through the analysis and 
identification of specific instructional 
interventions; detailing meeting minutes 
indicating faculty worked on the interventions 
discussed; and/or soliciting input from faculty in 
the school improvement process. 

The candidate produces few of the 
suggested items. Those produced 
do not demonstrate competency in 
the documentation of the following 
processes: conducting a review of 
the analysis of data; leading the 
faculty through the analysis and 
identification of specific 
instructional interventions; 
detailing meeting minutes 
indicating faculty worked on the 
interventions discussed; and/or 
soliciting input from faculty in the 
school improvement process. 

 
 
 
 
 
 
 
 
 
 



 

Assessment # 1 – Demonstrate comprehensive understanding and performance in data analysis, school improvement, and conducting the SIP process (to the extent 
possible).                         
State of Illinois Focus Area: 1.3 – Work with faculty or faculty teams to create, implement, and formatively evaluate a school improvement action plan.  
 Exceeds the Standard: 

(4) 
Meets the Standard: 

(3) 
Nears the Standard: 

(2) 
Does Not Meet the Standard: 

(1) 
Content: 
Standards  
PSEL 
1, 2, 4, 5, 6, 
7, 8 & 10 

 
ELCC 2.2 
 

The candidate demonstrates his or her 
work with the faculty to create, 
implement and evaluate more than one 
SIP action plan.  The action plans are 
based on current data, reflect current 
research and best practices, and are 
connected to the work outlined in the 
school’s SIP.   

The candidate demonstrates his or 
her work with the faculty to create, 
implement and evaluate an SIP action 
plan.  The action plan is based on 
current data, reflects current research 
and best practices, and is connected 
to the work outlined in the school’s 
SIP.   

The candidate’s action plan to focus on the work 
of the faculty to attain greater student 
achievement is lacking. The plan’s use of data, 
current research, and connection to the work 
outlined in the school’s SIP is sporadic and lacks 
details that would allow the plan to be 
implemented. 

The candidate’s action plan does 
not clearly focus on the work of the 
faculty to attain greater student 
achievement. The plan is not based 
on data, does not reflect current 
research, and is not clearly 
connected to the work outlined in 
the school’s SIP. 

Process: 
 

The candidate creates a clear action 
plan (with multiple artifacts) in 
collaboration with the faculty and 
possesses other artifacts that 
demonstrate the processes used in 
preparing for, implementing, and 
evaluating the SIP action plans.  There 
is a written and presented logical 
sequence to all events, all are well 
planned and executed, and they 
achieve the purpose of improving 
student achievement.  

The candidate creates a clear action 
plan (an artifact) in collaboration 
with the faculty and possesses other 
artifacts that demonstrate the 
processes used in preparing for, 
implementing, and evaluating the SIP 
action plans.  There is a logical 
sequence to all events, all are well 
planned and executed, and they 
achieve the purpose of improving 
student achievement.  

The candidate’s action plan is vague or is 
missing one or more artifacts that demonstrate 
the processes used in preparing for, 
implementing, and evaluating the action plan for 
adequate success.  The candidate sometimes 
engaged the faculty in the creation of the action 
plan. The sequence of events appeared to be 
often unplanned but executed, and in the end, 
they do not achieve the purpose of improving 
student achievement. 

The candidate’s action plan is not 
clear or is missing (an artifact) and 
other artifacts that demonstrate the 
processes used in preparing for, 
implementing, and evaluating the 
action plan are inadequate to create 
success.  The candidate does not 
engage faculty in the creation of the 
action plan. The sequence of events 
is illogical, often unplanned and 
executed, and they do not achieve 
the purpose of improving student 
achievement. 

Outcomes: 
 

The candidate clearly states the 
outcomes and expectations of the 
action plans.  The candidate and the 
faculty demonstrate a clear 
understanding of the roles and 
responsibilities required for the 
implementation of the action plans and 
the continuous quality improvement 
processes. Additional data collection 
and follow-up activities are planned.  

The candidate clearly states the 
outcomes and expectations of the 
action plan.  The candidate and the 
faculty demonstrate a clear 
understanding of the roles and 
responsibilities required for the 
implementation of the action plan and 
the continuous quality improvement 
process. 

The candidate focus of the outcomes and 
expectations of the initiatives was unclear.  The 
candidate’s action plan is unclear or lacks 
faculty input.  One or more of the additional data 
and documents to support the outcomes of the 
initiative are lacking or absent.  The process for 
the formative evaluation of the action plan is 
unclear. 

The candidate states the outcomes 
and expectations of the initiatives 
but the focus is unclear.  The 
candidate’s action plan is unclear or 
lacks faculty input.  The additional 
data and documents to support the 
outcomes of the initiative are 
lacking or absent.  The process for 
the formative evaluation of the 
action plan is lacking or absent. 

Products: 
 

The candidate produces the following 
artifacts: a copy of the action plan; data 
and other information used to share 
with staff who worked on the creation 
and implementation of the action 
plans; documentation of meetings and 
processes used to monitor the 

The candidate produces the following 
artifacts: a copy of the action plan; 
data and other information used to 
share with staff who worked on the 
creation and implementation of the 
action plan; documentation of 
meetings and processes used to 

The candidate does not produce one or more of 
the following suggested items: a copy of the 
action plan; data and other information used to 
share with staff who worked on the creation and 
implementation of the action plan; 
documentation of meetings and processes used 
to monitor the progress of the implementation; 

The candidate produces few of the 
suggested items: a copy of the 
action plan; data and other 
information used to share with staff 
who worked on the creation and 
implementation of the action plan; 
documentation of meetings and 



 

progress of the implementation; 
evidence of formative evaluation 
processes and impacts on student 
learning attained as a result of the 
initiatives; etc. The candidate’s 
additional artifacts clearly 
demonstrate greater competency. 

monitor the progress of the 
implementation; evidence of a 
formative evaluation process and 
impact on student learning attained 
as a result of the initiative; etc. (more 
artifacts are encouraged to 
demonstrate greater competency). 

evidence of a formative evaluation process and 
measurement of impact on student learning 
attained as a result of the action plan, etc. 

processes used to monitor the 
progress of the implementation; 
evidence of a formative evaluation 
process and measurement of 
impact on student learning attained 
as a result of the action plan, etc. 

 
Assessment # 1 – Demonstrate comprehensive understanding and performance in data analysis, school improvement, and conducting the SIP process (to the extent 
possible).                         
State of Illinois Focus Area: 1.4 –Work with faculty or faculty teams to gather and examine data to assess progress on the SIP and made recommendations for 
improvements or modifications to the SIP for the following year.   
 Exceeds the Standard: 

(4) 
Meets the Standard: 

(3) 
Nears the Standard: 

(2) 
Does Not Meet the Standard: 

(1) 
Content: 
Standards 
PSEL 
1, 2, 4, 5, 
6, 7, 8 & 
10 
 

 
ELLC 1.4 

The candidate presents to the school’s 
leadership team a clear and 
comprehensive examination of the 
progress made by the staff and principal 
toward the identified goals of the SIP.  
The presentation clearly explains the 
data used to analyze the impact of 
various interventions toward the goals 
identified in the SIP.  The candidate’s 
recommendations are based on an 
analysis of interventions implemented 
in support of the SIP, faculty input, and 
are aligned with the mission and vision 
of the school based on current research. 
The presentation focuses on the work of 
the staff and principal to attain 
improved and increased student 
achievement and demonstrates 
significant logical and practical 
improvements for future planning by 
the school’s Leadership Team.  

The candidate presents to the school’s 
leadership team a comprehensive 
examination of the progress made by 
the staff and principal toward the 
identified goals of the SIP.  The 
presentation clearly explains the data 
used to analyze the impact of various 
interventions toward the goals 
identified in the SIP.  The candidate’s 
recommendations are based on an 
analysis of interventions 
implemented in support of the SIP, 
faculty input, and are aligned with the 
mission and vision of the school.  The 
presentation focuses on the work of 
the staff and principal to attain 
improved and increased student 
achievement and demonstrates 
significant logical and practical 
improvements for future planning by 
the school’s Leadership Team.  

The candidate’s presentation to the school’s 
Leadership Team is an inadequate examination 
of the school’s SIP; the analysis of action plans 
is lacking and recommendations are 
elementary and/or impractical for future 
improvement planning.  The recommendations 
are loosely based on an analysis of 
interventions implemented in support of the 
SIP or are often lacking in essential details. The 
presentation’s focus on the work of the staff 
and principal to increase student achievement 
does not clearly demonstrate the achievements 
made or the connections to data or results.  The 
recommendations aligned with the mission and 
vision of the school, are not clearly articulated 
as such.   

The candidate’s presentation to the 
school’s Leadership Team is an 
incomplete examination of the 
school’s SIP; the analysis of action 
plans is lacking and 
recommendations are not logical 
and/or practical for future 
improvement planning.  The 
recommendations are not based on 
an analysis of interventions 
implemented in support of the SIP 
or are lacking in detail. The 
presentation is unclear in its focus 
on the work of the staff and 
principal to increase student 
achievement.  The 
recommendations are not aligned 
with the mission and vision of the 
school, or are not clearly articulated 
as such.   



 

Process: 
 

The candidate demonstrates the 
analysis and presentation with several 
artifacts and has additional artifacts that 
demonstrate the processes used in 
preparing for, presenting, and following 
up on the meeting after the 
presentation.  There is a written and 
presented logical sequence to all events, 
all are well planned and executed, and 
they achieve the purpose of improving 
student achievement. 

The candidate demonstrates the 
analysis and presentation as an 
artifact and has other artifacts that 
demonstrate the processes used in 
preparing for, presenting, and 
following up on the meeting after the 
presentation.  There is a logical 
sequence to all events, all are well 
planned and executed, and they 
achieve the purpose of improving 
student achievement.  

The candidate’s analysis and presentation as an 
artifact and the other artifacts presented are 
lacking in demonstrating all of the processes 
needed or used in preparing for, presenting 
and following up on the meeting after the 
presentation.  Some of the sequence of events 
is missing, some under-planned and poorly 
executed, and lack achieving the purpose of 
improving student achievement. 

The candidate has an incomplete 
analysis and presentation as an 
artifact and does not provide other 
artifacts that demonstrate the 
processes used in preparing for, 
presenting, and following up on the 
meeting after the presentation.  The 
sequence of events is illogical, often 
unplanned and executed, and they 
do not achieve the purpose of 
improving student achievement. 

Outcomes
: 

 

The candidate clearly states the 
outcomes and expectations of the 
presentation with data and charts and 
possesses artifacts to demonstrate 
accomplishment. The candidate 
produces additional data and 
documents to support the outcomes 
and/or expectations from the 
presentation. Faculty responses to the 
presentation are also documented.  

The candidate clearly states the 
outcomes and expectations of the 
presentation (and possesses artifacts 
to demonstrate accomplishment). The 
candidate produces additional data 
and documents to support the 
outcomes and/or expectations from 
the presentation. 

The outcomes of the candidate’s presentation 
are vague and unclear while artifacts supports 
the presentation is lacking and unrelated.  One 
or more of the data and documents necessary 
to support the outcomes of the presentation 
are lacking or absent.  The supporting 
documents or data to back up the presentation 
often seem unrelated. 
 

The outcomes of the candidate’s 
presentation are vague and unclear 
(few or no artifacts support the 
presentation).  There are few 
supporting documents or data to 
back up the presentation. 

Products: 
  

The candidate produces the following 
presentation items: an outline, a multi-
media presentation (Power Point or 
other), handouts, explanation of the 
analysis of interventions implemented 
in support of the SIP and how the 
recommendations incorporate that 
analysis, list of recommendations, 
meeting minutes, and input received as 
a result of the presentation. The 
candidate’s additional artifacts 
demonstrate greater competency.  

The candidate produces the following 
presentation items: an outline, a 
multi-media presentation (Power 
Point or other), handouts, explanation 
of the analysis of interventions 
implemented in support of the SIP 
and how the recommendations 
incorporate that analysis, list of 
recommendations, meeting minutes, 
and input received as a result of the 
presentation. (More artifacts are most 
certainly welcome to demonstrate 
greater competency.)  

The candidate does not produce one or more of 
the following suggested items to demonstrate 
competency: handouts, explanation of the 
analysis of interventions implemented in 
support of the SIP and how the 
recommendations incorporate that analysis, 
list of recommendations, and meeting minutes, 
and input received as a result of the 
presentation.  

The candidate produces few of the 
following items and those 
presented do not demonstrate 
competency: handouts, explanation 
of the analysis of interventions 
implemented in support of the SIP 
and how the recommendations 
incorporate that analysis, list of 
recommendations, and meeting 
minutes, and input received as a 
result of the presentation.  

Quality: 
 

The following qualities are 
demonstrated in all materials: correct 
APA formatting; correct spelling and 
grammar; completeness; accuracy; 
comprehensiveness.  The candidate 
clearly exceeds the standards as 
measured on this assessment. 

The following qualities are 
demonstrated in all materials: correct 
APA formatting; correct spelling and 
grammar; completeness; accuracy; 
comprehensiveness.  Candidate meets 
or exceeds the standards as measured 
on this assessment. 

One or more of the following qualities are 
lacking in materials: correct APA formatting; 
correct spelling and grammar; completeness; 
accuracy; comprehensiveness.  As a result the 
candidate does not meet the standards as 
measured on this assessment. 

The following qualities are lacking 
in materials: correct APA 
formatting; correct spelling and 
grammar; completeness; accuracy; 
comprehensiveness.  Candidate 
does not meet or exceed the 
standards as measured on this 
assessment. 

TOTAL SCORE                                                          



 

Assessment #2-Grant Application (Total 100 points)   

Using data from the candidate’s school, identify an area of instructional need for the school.  With this information, develop a grant application that identifies the need, 
creates a rationale for the requested program, develops an appropriate budget, presents an implementation timeline and suggests an appropriate evaluation framework 
(based in data).  With this grant application, identify an appropriate funding source and research the grant making history to determine if this is a reasonable prospect.  
Although most likely not required for the grant application, candidates will create a logic model to plan an evaluation of the proposed changes suggested in the grant 
application. 

Grant Writing Rubric: 
Element Exceeds Target (4) Target  (3) Acceptable (2) Unacceptable (1) 

Introduction 
Score = 4 x ___ 

The proposal has a detailed 
introduction including ALL of the 
following: 
- Background, history, and 

location 

- Size and characteristics of 
population served 

- Statement of purpose 
(mission) 

- Current & past activities 
(accomplishments and impact) 

- Collaboration 

- Diversity of funding sources 

- Future plans 

- Other items which lend 
credibility to the organization 

It is well organized and balanced.  
It has a strong opening statement 
and leads logically to the problem 
statement. 

The proposal has a detailed 
introduction including most of the 
following: 
- Background, history, and 

location 

- Size and characteristics of 
population served 

- Statement of purpose 
(mission) 

- Current & past activities 
(accomplishments and impact) 

- Collaboration 

- Diversity of funding sources 

- Future plans 

- Other items which lend 
credibility to the organization 

It is well organized and balanced.  
It has a strong opening statement 
and leads logically to the problem 
statement. 
 

The proposal has a general 
introduction which includes 
some of the following:  
- Background, history, and 

location 

- Size and characteristics 
of population served 

- Statement of purpose 
(mission) 

- Current & past activities 
(accomplishments and 
impact) 

- Collaboration 

- Diversity of funding 
sources 

- Future plans 

- Other items which lend 
credibility to the 
organization 

The proposal has no introduction or a 
vague introduction which includes 
little (if any) of the following: 
- Background, history, and location 

- Size and characteristics of 
population served 

- Statement of purpose (mission) 

- Current & past activities 
(accomplishments and impact) 

- Collaboration 

- Diversity of funding sources 

- Future plans 

- Other items which lend credibility 
to the organization 

 



 

Statement of 
Problem 
Score = 3 x ___ 

The proposal includes a detailed 
description of the problem to be 
addressed (statement of need), the 
extent to which it impacts the 
affected community.  Factors 
contributing to the problem are 
identified.  The problem statement 
is supported by statistics, quotes 
from knowledgeable sources, 
and/or specific examples. The 
problem described is something 
that can be realistically addressed 
via the proposed grant and has 
potential implications beyond the 
scope of the proposed grant.  
 

The proposal includes a detailed 
description of the problem to be 
addressed (statement of need), the 
extent to which it impacts the 
affected community.  Factors 
contributing to the problem are 
identified.  The problem statement 
is supported by statistics, quotes 
from knowledgeable sources, 
and/or specific examples. The 
problem described is something 
that can be realistically addressed 
via the proposed grant.  
 

The proposal includes a 
general description of the 
problem to be addressed 
(statement of need). Some 
factors contributing to the 
problem may be discussed. 
Some supporting evidence is 
used to validate the problem.  

The proposal includes a vague 
description of the problem to be 
addressed (statement of need). Few or 
no factors contributing to the problem 
are identified. No supporting evidence 
is offered to validate the problem.  

Project 
Proposal 
with Goals,  
Objectives & 
Methodology 
Score = 4 x ___ 

The proposal includes a detailed 
description of: 
Goals – clearly articulates what the 
proposal expects to accomplish 
Objectives – well-defined, 
SMART* objectives with specific 
outcomes.  There is clear 
differentiation between outcome 
objectives and process objectives. 
Methodology – the action plan 
includes strategies and timelines 
for activities 

The proposal includes a detailed 
description of: 
Goals – clearly articulates what the 
proposal expects to accomplish 
Objectives – well-defined, 
SMART* objectives with specific 
outcomes.   
Methodology – the action plan 
includes strategies and timelines 
for activities 
 
*SMART – Specific, Measurable, 
Attainable, Realistic, Tangible 

The proposal includes a 
general description of:  
Goals –what the proposal 
expects to accomplish 
Objectives – objectives with 
specific outcomes.  
Methodology – the action 
plan which includes strategies 
and timelines for activities 

The proposal includes a vague 
description of:  
Goals –what the proposal expects to 
accomplish 
Objectives with outcomes  
Methodology – the action plan  

Evaluation 
Plan 
Score = 4 x ___ 

The proposal includes an 
evaluation plan that describes in 
detail the data to be collected, the 
timeline for the data collection, 
and how the theoretical framework 
relates to the analysis of the data. 
A progress monitoring plan is 
incorporated into the evaluation 
plan, allowing for mid-
implementation adjustments if 
necessary.  

The proposal includes an 
evaluation plan that describes in 
detail the data to be collected, the 
timeline for the data collection, and 
how the theoretical framework 
relates to the analysis of the data.  
 

The proposal includes an 
evaluation plan that generally 
describes the data to be 
collected, the timeline used 
and how the theoretical 
framework relates to the data 
analysis.   

The proposal includes an evaluation 
plan that vaguely describes the data to 
be collected. It does not address the 
timeline or how the theoretical 
framework relates to the data analysis. 



 

Budget 
Score = 3 x ___ 

The proposal includes an itemized 
budget with clear detail and 
justification for each budget item.  
The issue of any indirect costs is 
also clearly addressed. The budget 
reflects any cost saving measures 
(such as discounts) which may be 
utilized to ensure cost efficiency is 
maintained.  

The proposal includes an itemized 
budget with clear detail and 
justification for each budget item.  
The issue of any indirect costs is 
also clearly addressed. 
 

The proposal includes an 
itemized budget with general 
justifications for the program 
costs. Indirect costs may or 
may not be addressed.  

The proposal does not include an 
itemized budget.  

Sustainability 
Score = 3 x ___ 

The proposal includes a detailed 
narrative about how the program 
(and/or its benefits) will be 
sustained beyond the term of the 
grant, specifically identifying 
funding sources and leadership’s 
commitment to sustainability 
beyond the term of the grant.  

The proposal includes a detailed 
narrative about how the program 
(and/or its benefits) will be 
sustained beyond the term of the 
grant.  
 

The proposal includes a 
general discussion of how the 
program will continue beyond 
the term of the grant.  

The proposal does not address how the 
program will be sustained beyond the 
term of the grant. 

Logic Model 
Score = 2 x ___  

The proposal includes a graphic 
representation of the logic model 
serving as the foundation for the 
proposal.  Model includes 
resources (inputs), activities, 
outputs, and multiple levels of 
outcomes, as well as any 
assumptions and/or external 
factors/contingencies which may 
impact the model.  
 

The proposal includes a graphic 
representation of the logic model 
serving as the foundation for the 
proposal.  Model includes ALL of 
the following elements:  resources 
(inputs), activities, outputs, and 
multiple levels of outcomes.   
 

The proposal includes a 
graphic representation of the 
logic model.  The model 
includes some but not all of 
the following elements: 
inputs, activities, outputs, and 
multiple levels of outcomes.  

The proposal does not contain a 
graphic representation of the Logic 
model underlying the proposal.  

Potential 
Funding 
Source 
Score = 2 x ___ 
 

3 or more potential funding 
sources are identified.  

2 potential funding sources are 
identified.   
 
 

Only one potential funding 
source is identified.  

No clear identification of a funding 
source is included.  

 
Total = 

    

 
 
 



 

Stop, Think, Reflect Essay  
The STR Essays allows you to draw from the readings to reflect on an issue/concept/theory of your choice.  Review the course readings so far.  Think 
about what we have discussed and learned from the readings.  Reflect by summarizing the content in the readings, describe what is new or interesting, 
and identify parts of the readings that are confusing, you agree with, or disagree with.  Your reflection may be guided by the following questions: What 
are the main points of the readings? What information did you find surprising? Why? What did you find confusing and why? What do you agree or 
disagree with and why?  This is a one-page to two-page reflection.  You will discuss your reflection with a partner.   
 

 
 

    
Does Not Meet Expectations 

(Incomplete)  

  
Emerging Towards Expectations 

(Incomplete)  

  
Meets Expectations  

(Complete)   

Connection to 
Learning Content  

Writing has no connection to important 
concepts in the content.  Thoughts are 
not supported by evidence.  No 
connection to prior learning (outside of 
this course).  
  

Writing has incomplete connections to 
important concepts in the content.  
Thoughts are supported by limited 
evidence.  Thoughts allude to prior 
learning (outside of this course).  
  

Writing has meaningful connections to 
important concepts in the content.  
Thoughts are supported by robust 
evidence.  There are coherent and 
thorough connections to prior learning 
(outside of this course).  

Connection to Self 
and/or Practice  

Writing does not show how 
understanding has changed and does 
not raise questions or topics for future 
learning. No self-disclosure.  

Writing provides information about how 
understanding has changed, but lacks 
examples or comparisons and only 
alludes to questions or topics for future 
learning. Little self-disclosure.  

Writing describes, with specific examples or 
comparisons, how understanding has 
changed and mentions new topics or 
questions for future learning or exploration.  
Open and honest self-disclosure.  

Clarity of 
Communication  

Writing is unclear and disorganized. 
Thoughts ramble and make little sense. 
There are numerous spelling, 
grammar, or syntax errors throughout 
the response.  

Writing is unclear and/or disorganized. 
Thoughts are not expressed in a logical 
manner. There are several spelling, 
grammar, or syntax errors.  
  

Writing is clear, concise, and organized. 
Thoughts are expressed in a coherent and 
logical manner. There are few or no spelling, 
grammar, or syntax errors.  
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