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Course Description 

  

The purpose of this course is to provide an integrated, immersive learning experience for PK-20 

educators, including but not limited to teachers, administrators, school psychologists, university 

personnel, etc. 

  

Educators work daily to open their doors to families, students, and parents, all who are from 

diverse cultures and backgrounds. The word “catholic” is defined as all-embracing, and at a 

Catholic Jesuit university we work to be people for others, seeing God in all things. Educators 

also work to ensure equal access to education, equal quality of education, and equal 

opportunities in education for all children and families. Advocating for the educational and 

mental health rights and opportunities of others is a foundational for all educators. Given that 

educators across different professions/disciplines must work together, it is ideal to provide 

training experiences in which they can learn together as well as learn from each other about 

how to better understand their own cultural beliefs and values and immerse in the process of 

understanding the cultural beliefs and values of others in order to collaboratively advance 

justice in education. 

 

In this course, students will overall goals as well as goals specific to their profession: 

  

Course Goals for All Students: 

● Learn how to become critically self-reflective about your own identity, cultural 

beliefs/values, and perspectives about yourself and people who are different from you 



● Learn how to respectfully and substantively engage with people who may speak a 

different language, have different cultural norms, values, and practices so that you can 

learn from them 

● Learn how to gather information about the beliefs, perspectives, and values of other 

people and allow that information to transform your beliefs, perspectives, and decision-

making as educators 

● Students will use the city of Rome to reflect on “otherness” – what it is like to be an 

outsider in an unfamiliar culture 

● Students will learn how to immerse themselves in a different culture, in a manner that is 

respectful yet critical, in order to learn how different societies are similar to and 

different from the system of social oppression in the United States. 

● Students will learn how social injustice can occur anywhere (even if manifestations are 

different) and how education can be a tool for liberation, locally and globally. 

 

Course Outcomes for All Students 

● Students will learn how to collaborate with other educators  

● Student will develop a deeper understanding of their beliefs and values and how to 

reduce the likelihood of these beliefs inhibiting service to those who are marginalized 

● Students will understand how injustice manifest in different context and how to better 

position education to counter injustice 

● Explore both physically and reflectively what “otherness” feels like as a way to be 

empathetic to students, parents, and families in schools 

● Use Rome’s sites as a way to reflect on history and how they pertain to our actions 

today 

● Students will identify your own biases, prejudices, and stereotypes that influence your 

decision as an educator and change those belief systems to become a more effective, 

inclusive educator 

● Students will identify and understand injustice from a more global perspective 

 

IDEA Course Objectives eloping knowledge and understanding of diverse perspectives, global 

awareness, or other cultures 

1. Learning to apply course material (to improve thinking, problem solving, and decisions) 

2. Learning to analyze and critically evaluate ideas, arguments, and points of view 

3. Learning to apply knowledge and skills to benefit others or serve the public good 

 

 

 

 



Dispositions 

 

All students will be assessed in the areas of Professionalism, Inquiry, and Social Justice. In 

addition to the typical dispositions in a graduate-level course, expectations include… 

● Reading the assignments thoughtfully and on time 

● Participating and fully being present during class time 

● Showing respect for classmates and instructors at all times 

● Using your phone in appropriate ways at the appropriate times 

● Not complaining about the heat 

● Having an adventurous spirit and can-do attitude 

● Being prepared to meet your own needs (e.g., bringing water, snack, hat, sunscreen, 

sunglasses, etc.) 

 

Required Reading/Listening 

 

Doerr, N. M. (2015). Learner subjects in study abroad: Discourse of immersion,  

hierarchy of experience and their subversion through situated learning. Discourse: 

Studies in the Cultural Politics of Education, 36(3), 369-382. 

 

Kahn, H. E. & Agnew, M. (2017). Global learning through difference: Considerations for  

teaching, learning, and the internatioanlization of higher education. Journal of Studies in 

International Higher Education, 21(1), 52-64. 

 

Khalifa, M. A., Gooden, M.A., & Davis, J. E. (2016). Culturally responsive school  

leadership: A synthesis of the literature. Review of Educational Research, 86(4), 1272-

1311. 

 

Required Podcast 

Podcast: “Fear and Loathing in Homer and Rockville” 

https://www.thisamericanlife.org/621/fear-and-loathing-in-homer-and-rockville 

   

Assignments 

 
Dispositions and Class Participation (44 pts). Students will be expected to actively  participate 

in all learning experiences. Active participation will require an open mind, positive attitude, and 

adventurous spirit. Students will arrive promptly for all sessions, excursions, and experiences. 

Being present and honestly discussing and reflecting is expected. Students will thoughtfully 



complete the readings in a timely way. Students will thoughtfully and honestly write in their 

journals and submit them on time. See Appendix A for Disposition Rubric.  

  

Teach Us Sessions (24 pts). Each day in Rome, the class will visit various sites and landmarks 

located throughout the city. During  Orientation, students will be randomly assigned to groups, 

and each group will prepare a Teach Us session on a the site or landmark in Rome. For the 

Teach Us session, each group will: 

● research how to get to the sites (e.g., bus route) 

● “teach us” the following: 

○ important facts about the site and how the site relates to the course outcomes 

○ the history of minorities have had with each site (e.g., did minorities build these 

sites, how were they treated then and now, etc.); 

○ the current level of access and inclusion sites have to those who are currently 

marginalized in Rome; 

○ how those who are marginalized in Rome view the sites (i.e. what does the site 

mean to them) and compare that back to historical/cultural places in the US and 

how minorities view those places such as confederate monuments or schools 

named after slave owners; and 

○ how education can play a role in addressing these injustices (e.g., research and 

reflect on how education in Rome is/is not a path to access and how education in 

Rome is/is not a source of oppression and compare that back to the U.S.) 

● provide questions for classmates to ponder. 

  

Groups should work on gathering information before leaving for Rome. Computers will also be 

available for student use in Rome as well. Handouts are not required as part of your Teach Us 

session. As we are on a pilgrimage, we want to travel lightly, so we ask that any documents that 

you might want to share with the group be shared electronically. See Appendix B for List of 

Teach Us Calendar. 

 

For the first site (Baths of Caracalla), all faculty and all students will prepare material to 

contribute to the Teach Us session. Faculty will cover the facts about this site. Each group of 

students will be assigned a topic to cover regarding the first site (Baths of Caracalla). 

Assignments are listed below: 

● Group 1:  the history of minorities have had with each site (e.g., did minorities  

build these sites, how were they treated then and now, etc.) TeachUS 

Session #1 group will cover this content 

 

● Group 2: the current level of access and inclusion sites have to those who are  



currently marginalized in Rome TeachUS Session #2 group will cover this 

content 

 

● Group 3:  how those who are marginalized in Rome view the sites (i.e. what  

does the site mean to them) and compare that back to historical/cultural 

places in the US and how minorities view those places such as 

confederate monuments or schools named after slave owners TeachUS 

Session #3 group will cover this content 

 

● Groups 4 & 5: how education can play a role in addressing these injustices (e.g.,  

research and reflect on how education in Rome is/is not a path to access 

and how education in Rome is/is not a source of oppression and compare 

that back to the U.S.) TeachUS Session #4 and #5 groups will cover this 

content 

 

In addition to preparing content for the Teach Us session, students should be mindful of the 

physical exertion needed to get to sites and take the following precautions: 

● Bring a reusable water bottle and fill up before we leave campus.     

● THINGS that are OPTIONAL to BRING to each session: 

o Journal 

o Pen/pencil 

● Things you DO NOT need to bring at all: 

o Tablet 

o Laptop 

● In addition to teaching us about the designated sites, as part of our day’s pilgrimage you 

should identify resource spots along the paths between the sites: water 

stops/restrooms, gelateria/caffés, etc. 

 

Stop, Think, and Reflect (STR) Sessions (18 pts). In addition to participation in daily learning 

experiences, participation will be required each Friday when we will gather to “Stop, Think, and 

Reflect” (STR). The first Friday will focus on reflections and discoveries from the week as well as 

discussions of the books read (see # 4 below). The second Friday will also be focused on the 

Teach Us sessions, your reflective journal, concluding reflections, and wonderings. These 

sessions will require you to reflect deeply, thoughtfully, and openly about yourself as an 

educator and as citizen of the world. 

  

Book Study (points included in STR session). Students will select a book that reflects your 

approach to leadership in education (K-12 and/or higher education). The text should not only 



reflect your approach to leadership, but it should also reflect an understanding of the diversity 

of populations served in these context. The text should be read before arriving in Rome. In 

addition to reading the text, you will write a reflection that addresses the following questions: 
● Explain the leadership approach reflected in the book and explain why you chose it—

why does it reflect your approach to leadership? 

● How do you think this immersion experience will help advance your ability to develop 

this leadership approach?  

● What are the limitations of this leadership approach? 

● What do you want to learn from other educational leaders that will help you advance in 

your development as a leader? 

 

Share your text title and reflection with your Teach Us partners and the faculty via email before 

leaving for Rome. The books and reflections will be discussed on July 5 at our first STR session. 

Texts will be discussed informally throughout both weeks in connection with the Teach Us 

sessions. 

 

Reflective Journal (20 points total for both submissions). Students will arrive on June 30 having 

completed the family journal reflection. Students will write daily in a hard-copy journal. You will 

record your personal and professional observations, reflections, connections to leadership in a 

global context, and reflections on “otherness.” Here are some questions you can use to guide 

your reflections. You are not required to answer these questions; they are only a guide: 

● I used to think…now I think…now I wonder… 

● This reminds me of… 

● This inspires me as a leader because… 

● What surprised you? 

● What new understandings occurred? 

● What musings do you have? What do you wonder about? 

● What is the impact on you? What do you think the impact will be on you moving 

forward? 

For your first entry, you will write a pre-departure reflection on the following: 

● Expectations for the experience—what do you think will happen 

● Goals for the experience (what do you want to learn) 

● Excitements and concerns about the experience 

● How will you maintain critical learning disposition throughout the experience? 

 

For your final entry, you should what you have learned over the course of the entire experience 

in Rome. Be sure to reflect on how you have been impacted emotionally, intellectually, and 

professionally.  



 

You will submit your journal twice: 

1. on July 5th at 5:00 pm  with one pre-departure entry and at least four entries from the 

first week in Rome 

2. on July 13th at 9:00 am with at least ten entries total 

  

Please see Appendix C for a checklist of Assignment Activities. Please see Appendix D for all 

Assignment Rubrics. 

 

Course Schedule 

June 30     Between 8:00am and 4:00pm, move in to dorm 

5:00  SOE Orientation 

6:00 pm travel to Piazza Navona 

July 1    

  

9:00 meet as a class 

10:30-12:00pm JFRC Orientation 

Afternoon: Planning time for your Teach Us Session 

July 2    

  

Whole class “Teach Us” session @ Baths of Caracalla 

Afternoon: Planning time for your Teach Us Session 

July 3     Meet at 7:00 in the classroom 

Teach Us session, GROUP 1 

July 4    

  

Meet at 7:00 in the classroom 

Teach Us session, GROUP 2 

5:00pm Journals due with at least four entries 

July 5    

  

9:00am-11:00pm STR Friday (journals returned) 

11:00 linen exchange 

Jul 7        Return to JFRC by 10:00 pm 

July 8    

  

Meet at 7:00 in the classroom 

Teach Us Group 3 

July 9    Meet at 7:00 in the classroom 

Teach Us session Group 4 



July 10  

  

Meet at 7:00 in the classroom 

Teach Us session Group 5          

July 11  

  

Journals due with at least ten entries 

Dinner at La Zodiaco – meet at 6:45 in courtyard 

July 12  STR Friday @JFRC 

9:00-12:00 pm 

July 13 8:00 am vacate rooms 

10:00 am depart JFRC 

 

 



Appendix A 
 

Disposition Rubric 
 

  
  
  
Professionalism 

Mastery 
(4) 

Candidate consistently 
performs at a level 

commensurate with training. 

Proficient                        
(3) 

Candidate regularly 
performs at a level 

commensurate with 
training. 

Developing 
(2) 

Candidate inconsistently 
performs at a level 

commensurate with training. 

Does Not Meet Standard  
(1) 

Candidate does not perform 
at a level commensurate with 

training. 

Deadlines Candidate meets all deadlines. Candidate meets most, but 
not all, deadlines. 

Candidate meets some 
deadlines. 

Candidate rarely meets 
deadlines. 

Collaboration Candidate initiates collaboration 
with peers on assignments as 
appropriate. 

Candidate works effectively 
with peers on assignments. 

Candidate works with peers on 
assignments, but effectiveness 
is inconsistent. 

Candidate does not work 
effectively with peers on 
assignments. 

Attendance & 
Punctuality 

Candidate always attends class, 
maintains professional 
appointments, and is punctual 
for all professional obligations. 
  

Candidate regularly attends 
class, maintains professional 
appointments, and is 
punctual for most 
professional obligations. 
  

Candidate attends class and 
professional 
appointments/obligations, but 
is occasionally late. 

Candidate is consistently late 
or absent from class and/or 
professional 
appointments/obligations. 



Integrity Candidate shows 
honesty/integrity/values and 
ethical behavior in all 
professional and graduate 
student work. 

Candidate shows 
honesty/integrity/values 
and ethical behavior in most 
professional and graduate 
student work. 

Candidate shows lapses in 
honesty/integrity/values and 
ethical behavior in professional 
and student work 

Candidate does not show 
honesty/integrity/values or 
ethical behavior in 
professional and/or student 
work. 

Communication Candidate communicates 
promptly with faculty, 
supervisors, employers, and 
fellow students (no longer than 
2 business days) & initiates 
communication when 
appropriate. 

Candidate communicates 
promptly with faculty, 
supervisors, employers, and 
fellow students (no longer 
than 2 business days). 
  

Candidate communicates with 
faculty, supervisors, employers 
and fellow students, but 
occasionally response is not 
timely (e.g. delayed longer than 
2 business days) 

Candidate is nonresponsive or 
slow to respond to faculty, 
supervisors, employers or 
fellow students. 

Technology Candidate’s use of technology in 
the classroom is limited to the 
current assigned task (e.g., note-
taking during class lectures). 

Candidate’s use of 
technology in the classroom 
is primarily limited to the 
current assigned task (e.g., 
note-taking during class 
lectures). 

Candidate occasionally uses 
technology in the classroom for 
tasks not related to current 
class work. 

Candidate regularly uses 
technology for tasks not 
related to current class work. 

Appearance Candidate always dresses in a 
professionally appropriate 
manner. 

Candidate consistently 
dresses in a professionally 
appropriate manner. 

Candidate’s attire is 
occasionally inappropriate for a 
professional setting. 

Candidate’s appearance does 
not adhere to professional 
dress codes. 

Quality of Work 
(Grammar & 
Mechanics) 

Candidate’s papers are free of 
grammatical and typographical 
errors. 

Candidate’s papers have few 
grammatical or 
typographical errors. 

Candidate’s papers have 
occasional grammar or 
typographical errors. 

Candidate’s papers do not 
adhere to the rules of 
grammar. 



Accuracy Candidate’s papers are free of 
data-reporting errors and/or 
fabricated data. 

Candidate’s papers have few 
data-reporting errors and no 
fabricated data. 

Candidate’s work has some 
data errors and/or fabricated 
data.  

Candidate’s work does not 
contain data or contains 
inaccurate data. 

Self-expression 
  

Candidate consistently shares 
his/her ideas and insights 
verbally with faculty, peers, and 
school colleagues. 

Candidate occasionally 
shares his/her ideas verbally 
with faculty, peers and 
school colleagues. 

Candidate rarely shares his/her 
ideas verbally with faculty, 
peers and school colleagues. 

Candidate does not share 
his/her ideas verbally with 
faculty, peers and school 
colleagues. 

Openness to 
coaching 

Candidate always accepts 
suggestions/feedback and seeks 
it out for growth. 

Candidate is receptive to 
suggestions/feedback. 
  

Candidate listens to, but is not 
always receptive to 
suggestions/feedback. 

Candidate is resistant to 
suggestions/feedback 

  

  
  

Inquiry 

Mastery 
(4) 

Candidate consistently 
performs at a level 

commensurate with training. 

Proficient                         
(3) 

Candidate regularly 
performs at a level 

commensurate with 
training. 

Developing 
(2) 

Candidate inconsistently 
performs at a level 

commensurate with 
training. 

Does Not Meet Standard 
(1) 

Candidate does not 
perform at a level 

commensurate with 
training. 

Use of evidence Candidate always searches for 
and identifies evidence-based 
information to answer 
questions relevant to the area 
of inquiry. 

Candidate regularly 
searches for and identifies 
evidence-based 
information to answer 
questions relevant to the 
area of inquiry. 

Candidate’s work 
inconsistently uses evidence 
to support responses to 
questions. 

Candidate’s work does not 
identify quality evidence to 
support responses to 
questions. 



Analysis Candidate consistently 
demonstrates critical thinking 
skills in written assignments. 

Candidate sometimes 
demonstrates critical 
thinking in written 
assignments. 

Candidate inconsistently 
demonstrates critical 
thinking in written 
assignments. 

Candidate does not 
demonstrate critical 
thinking skills.  

Quality of sources Candidate critically evaluates 
information from reliable 
sources relevant to the 
profession. 

Candidate uses 
information from reliable 
sources without critically 
evaluating it. 

Candidate occasionally uses 
information from non-
reliable or irrelevant sources. 

Candidate regularly uses 
information from non-
reliable or irrelevant 
sources. 

Synthesis and 
Application 

Candidate effectively 
integrates feedback to 
improve performance. 

Candidate attempts to 
integrate feedback to 
improve performance. 

Candidate selectively 
integrates feedback to 
improve performance. 

Candidate does not apply 
feedback. 

  
  

  
  

Social Justice 

Mastery 
(4) 

Candidate consistently 
performs at a level 

commensurate with training. 

Proficient  
(3) 

Candidate regularly 
performs at a level 

commensurate with 
training. 

Developing 
(2) 

Candidate inconsistently 
performs at a level 

commensurate with 
training. 

Does Not Meet Standard 
(1) 

Candidate does not 
perform at a level 

commensurate with 
training. 

Reflective Candidate consistently 
reflects on and respects other 
points of view. 

Candidate regularly reflects 
on and respects other 
points of view. 

Candidate occasionally 
demonstrates reflection on 
and respect for other points 
of view. 

Candidate does not 
demonstrate personal 
reflection on or respect for 
other points of view. 



Supportive Candidate is consistently 
supportive of others. 
  

Candidate is usually 
supportive of others. 
  

Candidate occasionally 
offers support to others. 

Candidate does not 
demonstrate support for 
others. 

Empathy Candidate is consistently 
empathetic with others. 
  

Candidate is usually 
empathetic with others. 
  

Candidate is occasionally 
empathetic to others. 

Candidate does not 
demonstrate empathy for 
others. 

Cultural 
Sensitivity 

Candidate is consistently 
sensitive to cultural 
differences. 

Candidate is usually 
sensitive to cultural 
differences. 

Candidate demonstrates 
inconsistent sensitivity to 
cultural differences. 

Candidate does not 
demonstrate sensitivity to 
cultural differences. 

Respect Candidate consistently 
respects the diversity of 
learning styles. 

Candidate usually respects 
the diversity of learning 
styles. 

Candidate is inconsistent in 
demonstrating respect for 
the diversity of learning 
styles. 

Candidate does not 
demonstrate respect for 
the diversity of learning 
styles. 

Decision-making Candidate consistently uses 
the framework of social 
justice in decision-making. 

Candidate usually uses the 
framework of social justice 
in decision-making. 

Candidate occasionally 
demonstrates the use of the 
framework of social justice 
in decision-making. 

Candidate does not 
demonstrate use of the 
framework of social justice 
in decision-making. 

  
  
  
  
  
  
 



Appendix B 
 

Teach Us Calendar 
 

Sun  6/30 Mon 7/1 Tues 7/2 Wed 7/3 Thurs 7/4 Fri 7/5 Sat 7/6 

8:00-4:00 
Move-in 

  
  

5:00 Orientation 
  

6:00  
Depart  for  

Piazza Navona 

 9:00  
Meet as a class 

  
10:30-12:00 

JFRC Orientation 
  

Afternoon:  
planning time for 

 Teach Us sessions 

Group Teach Us  
Session  

@ Baths of  
Caracalla 

  

Teach Us  
Session #1 

Castel Sant’Angelo  
Pantheon 

Teach Us #2 
Vatican Museum  

     and  
Sistine Chapel  

 
Journals Due (5 entries) 

  
  

9:00-11:00 
Stop Think Reflect 

(journals returned) 
 

11:00 linen exchange 

  

Sun 7/7 Mon 7/8 Tues 7/9 Wed 7/10 Thurs 7/11 Fri 7/12 Sat 7/13 

Sunday night 
All return to JFRC 

  
  

Teach Us Session #3 
Jewish Museum  
and Synagogue 

Teach Us 
 Session #4 

Coliseum 
 and Forum 

Teach Us  
Session #5 

 
Dinner at Zodiaco 

 
Journals Due (10 entries) 

 

  
 9:00-12:00 

Stop Think Reflect  
 
  
  

8:00 
Vacate Rooms 

  
10:00  

Depart JFRC 

 Each morning, we will meet in the library to gather and set off for the day.



Appendix C 
 

Assignment Activities Checklist 
 

ELPS 465 Assignments Checklist 

BEFORE arriving in Rome, please do the following: 

 

__________  Select Teach Us partners and Teach Us sites (during May 9th orientation) 

__________  Choose one book on educational leadership (PK-20) within a globally, diverse  

context.  

__________  Read the book and write a reflection (see syllabus for details) 

__________  Send book title and and reflection to Teach Us partners and instructors 

__________  Prepare content for Teach Us assignment 

__________  Buy journal for reflections and complete pre-departure reflection 

 

 

ELPS 465 Assignment Checklist in Rome 

The following items need to be completed and submitted via discussion or journal entry: 

 

__________ Be ready to discuss educational leadership book and reflection by July 1. This  

will not be a formal conversation until July 5 but will be shared also informally 

during discussions at sites. (This is the “Book Study.”) 

 

__________ Teach Us Session: with your partners, you will  

● Figure out how to get the group there (e.g., what bus, how to walk, is 

there an admission fee, etc.) 

● Present TeachUs content 

● Share how the place advances your understanding of course objectives 

● Offer 2-3 questions that can be used as journal prompts or discussion 

starters 

 

__________  Reflective Journal: you will turn your journal in to your assigned instructor twice: 

■ on July 4 with pre-departure entry and four entries from Week 1 

■ on July 11 with ten entries.  

■ Entry #10 will be a culminating entry where you reflect on the whole 

experience and all that you have learned. 

 

 



 
 Appendix D 

 
Assignment Rubrics 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Reflective Journal Rubric 
Candidates will write daily in a hard-copy journal. You will record your personal and professional observations, reflections, connections to 
educational leadership for justice, and reflections on “otherness.” The daily journal writing allows you to draw from the experiences of the day, 
the overall course experiences to date, as well as your own personal experiences, in order to begin synthesizing the learning and challenging 
yourself to ask questions for future consideration and exploration. Students can earn up to 10 points for each journal submission. The reflection 
journal will be submitted twice for a total of 20 possible points.  
 

 
Does Not Meet Expectations  

(3)  
Emerging Towards Expectations 

(6)  
Nearing Expectations  

(8)  
Meets Expectations 

(10)  
Connection to 
Learning 
Content  

Writing has no connection to 
important concepts in the 
content.  Thoughts are not 
supported by evidence. No 
connection to prior learning 
(outside of this course). There is 
no evidence of development of 
global perspectives.  

Writing has incomplete 
connections to important concepts 
in the content.  Thoughts are 
supported by limited evidence. 
Thoughts allude to prior learning 
(outside of this course). There is 
little evidence of development of 
global perspectives.  

Writing has meaningful connections 
to important concepts in the 
content.  Thoughts are supported by 
adequate evidence. There are 
coherent connections to prior 
learning (outside of this course). 
There is some evidence of 
development of global perspectives.   

Writing has meaningful connections to 
important concepts in the 
content.  Thoughts are supported by robust 
evidence. There are coherent and thorough 
connections to prior learning (outside of 
this course). Includes strong evidence of 
the development of global perspectives 
and how new understandings will manifest 
in student’s leadership practices.  

Connection to 
Self and/or 
Practice  

Writing does not show how 
understanding has changed and 
does not raise questions or topics 
for future learning. No self-
disclosure.  
  

Writing provides information 
about how understanding has 
changed, but lacks examples or 
comparisons and only alludes to 
questions or topics for future 
learning. Little self-disclosure.  

Writing uses examples to describe 
how understanding has changed and 
mentions new topics or questions for 
future learning or exploration. 
Includes some honest self-disclosure.  
  

Writing describes, with specific examples or 
comparisons, how understanding has 
changed and develops new topics or 
questions for future learning or exploration.  
Infused with open and honest self-
disclosure.  

Clarity of 
Communication  

Writing is unclear and 
disorganized. Thoughts ramble 
and make little sense. There are 
numerous spelling, grammar, or 
syntax errors.   

Writing is occasionally unclear 
and/or disorganized. Thoughts are 
not expressed in a logical manner. 
There are several spelling, 
grammar, or syntax errors.   

Writing is clear, concise, and 
organized. Thoughts are expressed in 
a coherent and logical manner. There 
are few spelling, grammar, or syntax 
errors.   

Writing is clear, concise, and organized. 
Thoughts are expressed in a coherent and 
logical manner. There are no spelling, 
grammar, or syntax errors.  
  

 
 
 

 



Teach Us Session Rubric 
Student groups will work together to learn about assigned sites or landmarks and prepare the pilgrimage for the full group on the designated 
day.  These sites or landmarks relate directly to the outcomes of the course. The group will research how to get to the site (e.g., bus route), 
“teach us” important facts about the site, why or how the site relates to the course outcomes, and provide questions for classmates to ponder. 
(See the syllabus for more information.) Each group will be assigned one site, and each group can earn up to 12 points for this assignment.  
 
		   

Does Not Meet Expectations   
(4) 

  
Emerging Towards Expectations   

(8) 

  
Meets Expectations   

(12) 

Connection	to	the	
Destinations		

Information	about	the	destinations	is	
inconsistent	and	does	not	provide	
depth	or	connections	to	our	purpose	
of	study.		No	reflection	journal	prompt	
is	offered.		
		

Information	shared	for	the		destinations	
includes	some	of	the	following:	historical	
context,	significance	of	the	site,	relevance	to	
us	as	educational	leaders,	how	site	relates	to	
the	cultural	context	and	considerations	of	
“other.”		A	reflection	journal	writing	prompt	
may	be	offered.			

Information	shared	for	the	destinations	
includes	all	of	the	following:	historical	context,	
significance	of	the	site,	relevance	to	us	as	
educational	leaders,	how	site	relates	to	the	
cultural	context	and	considerations	of	“other.”		
One	or	more	reflection	journal	writing	prompts	
are	offered.		
	

Connections	along	the	
Journey		

The	pilgrimage	route	between	
destinations	is	not	clearly	planned	or	
organized.	As	pilgrims,	the	class	gets	
“lost”	during	their	day’s	journey.		

The	pilgrimage	route	between	destinations	
is	planned	and	organized.			

	The	pilgrimage	route	between	destinations	is	
thoroughly	planned	and	well-organized.			

Connection	to	the	
Community		

The	day’s	pilgrimage	does	not	include	
connection	to	the	local	community,	
the	larger/global	community,	or	
really	any	community,	or	the	
connection	is	unclear.	

The	day’s	pilgrimage	includes	connections	to	
local	and	global	communities.				

The	day’s	pilgrimage	clearly	and	insightfully		
includes	thorough	and	thoughtful		connections	
to	local	and	global	communities.	

Communication	 Communication	is	unclear	and	
disorganized.	Thoughts	ramble	and	
make	little	sense.		

Communication	is	unclear	and/or	
disorganized.	Thoughts	are	not	expressed	in	
a	logical	manner.		

Communication	is	clear,	concise,	and	organized.	
Thoughts	are	expressed	in	a	coherent	and	
logical	manner.		

 
 
 
 
 



 
Stop, Think, Reflect Rubric 

In addition to participation in daily learning experiences, participation will be required each Friday when we will gather to “Stop, Think, and 
Reflect” (STR). The first Friday will focus on the required articles from the syllabus. The second Friday, we will provide guiding questions focused 
on the Teach Us sessions, your reflective journal, and then we will open it up to the group for questions, reflections, and wonderings. Students 
can earn up to 18 points (9 points per session) for this assignment.  
 

    
Does Not Meet Expectations   

(3) 

  
Emerging Towards Expectations   

(6) 

  
Meets Expectations    

(9) 

Connection to Learning 
Content  

Thoughts are not supported by 
evidence.  No connection to prior 
learning (outside of this course).  
  

Thoughts are supported by limited evidence.  
Thoughts allude to prior learning (outside of 
this course).  
  

Thoughts are supported by robust evidence.  
There are coherent and thorough 
connections to prior learning (outside of 
this course).  

Connection to Self 
and/or Practice  

Thoughts do not show how 
understanding has changed and do 
not raise questions or topics for 
future learning. No self-disclosure.  

Thoughts provide information about how 
understanding has changed, but lack 
examples or comparisons and only alludes 
to questions or topics for future learning. 
Little self-disclosure.  

Thoughts describe, with specific examples or 
comparisons, how understanding has 
changed and mentions new topics or 
questions for future learning or exploration.  
Open and honest self-disclosure.  

Clarity	of	
Communication		

Communication	is	unclear	and	
disorganized.	Thoughts	ramble	
and	make	little	sense.		

Communication	is	unclear	and/or	
disorganized.	Thoughts	are	not	expressed	
in	a	logical	manner.	

Communication	is	clear,	concise,	and	
organized.	Thoughts	are	expressed	in	a	
coherent	and	logical	manner.		
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SOE Conceptual Framework Standards (CFS) 
·      CFS1: Students critically evaluate current bodies of knowledge in their field. 
·      CFS2: Students apply culturally responsive practices that engage diverse communities.  
·      CFS3: Students demonstrate knowledge of ethics and social justice. 
·      CFS4: Students engage with local and/or global communities in ethical and socially just 
practices. 
 
IDEA Course Evaluation Link for Students 
Each course you take in the School of Education is evaluated through the IDEA Campus Labs 
system. We ask that when you receive an email alerting you that the evaluation is available that 
you promptly complete it. To learn more about IDEA or to access the website directly to 
complete your course evaluation go to: http://luc.edu/idea/ and click on STUDENT IDEA LOGIN 
on the left hand side of the page.  
  
Dispositions 
All students are assessed on one or more dispositional areas of growth across our programs: 
Professionalism, Inquiry, and Social Justice. The instructor in your course will identify the 
dispositions assessed in this course and you can find the rubrics related to these dispositions in 
LiveText. For those students in non-degree programs, the rubric for dispositions may be 
available through Sakai, TaskStream or another platform. Disposition data are reviewed by 
program faculty on a regular basis. This allows faculty to work with students to develop 
throughout their program and address any issues as they arise. 
 https://www.livetext.com/ 
  
Syllabus Addendum Link: www.luc.edu/education/syllabus-addendum/ 
  
This link directs students to statements on essential policies regarding academic honesty, 
accessibility, ethics line reporting and electronic communication policies and guidelines. We ask 
that you read each policy carefully. 
  
This link will also bring you to the full text of our conceptual framework that guides the work of 
the School of Education – Social Action through Education.  
 
 


