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· What is everyone’s background and comfort level?

· Wide range of groups and organizations that are working to make this happen

· 7 years in the high schools

· Combining Academic and Behavioral Supports…Why?

· Look at school-wide support behaviorally on a universal basis for a better school climate, better ability to focus on the needs of specific students

· Academic supports at the high school level – a lot of people have been struggling with this

· Reality is some students do not know what is expected of them in either arena

· How can we combine these supports so we aren’t working in isolation?

· Common goal and vision – need to combine efforts in order to support both academic and behavioral needs

· Pair Share: Can you think of examples of students with behavioral and academic problems?

· Link between behavior and academics – need curriculum that is challenging for students

· Behavioral issues come in sometimes because the students want to mask the fact that they cannot complete the work – take away the threat that they are incapable and show them they can 

· Systems need to be in place in order to support the needs

· “One person a system does not make.”

· The impact of our work can help keep students out of prison

· Google: “School to prison pipeline” to see the connection - discipline data mirrors prison data

· Combining Teams? Why?

· Pair Share: Can you think of teams with the purpose of meeting the needs of all the students in your building?  (Either for academics, behavior, or a combination thereof)

· Important to look at the whole picture

· Look at family – job training, how to help your child, the importance of reading to your child

· Can have generic structure in place, but want a needs assessment and the issues in the building – meet the needs universally so you can be more efficient

· Hawthorne Assessment Tool in order to understand where all the students are and make curriculum adaptations 

· Working Smarter

· People most closely tied to those students should be the ones problem solving with those students

· Also, potentially overlooking the expert in problem-solving at the beginning

· Idea behind the document – think about the purpose of the team and then it may make sense to combine the teams or perhaps have 2 of the teams work together with the whole student’s issues

· Think about your own committees in the schools and think about if they have a similar purpose and function

· Attendance & Discipline 

· Really, all of them have a connection in some way (i.e. Safety Committee and Discipline – is safety the reason that the student is not coming to school in the first place?)

· Attendance Committee Purpose: What students are not in school – go a step further and find out why they were not in school

· All very interrelated – security issues related to truancy, and the security people are not on the attendance committee 

· Use this tool with the principal (with the liaison) to see that there is a link between parent, family, school

· Indicators table can be moved over to Working Smarter

· Initiatives needs to be communicated 

· Social Emotional Learning piece can also be used with this table - specific goals embedded in committees

· Looking at attendance and discipline data will allow school to look at potential for drop-out, it does not happen in isolation

· Make sure we are methodical on how we deliver this and there are leadership components

· Universal Supports – Common Features

· Meets needs of 80% of students in a building

· System-wide systems need to need to meet core curriculum, develop and evaluate interventions

· Use of data to plan for both behavior and academics, need that data collection system in place

· Scientifically-validated practices are very important 

· Can use problem solving methods and understand why the issue is occurring, but without the science we will not have universal supports in place

· Schoolwide team creates structures and system in place to support students

· Multi-tiered problem-solving approach

· Tier 1: Core instructional/universal interventions (80% of building)

· If you have your strong base, then you can add your other components that are more intense  

· Tier 2: Targeted group interventions 

· Not in a separate place – just a more intense intervention 

· Tier 3: Intensive individual interventions

· Multi-tiered Approach to Prevention

· Three-Tier Model with Academic Systems and Behavioral Systems

· Tier 1: all students will be exposed (and all teachers, staff, administration) - we are therefore able to identify students who are at risk earlier on in order to better meet their needs 

· Academics: Evidence-based core curriculum

· Behavioral: Teach, Acknowledge and Re-direct

· Tier 2: additional support, perhaps in a small group which is needs based and scientifically validated

· Tier 3: may or may not be special education, cannot look at it as special ed/general ed issue or it won’t work

· What do we do with a student who is in a BD self-contained class?

· Expectations are the same for all students, but how we work with that may be different

· What is special education department in each school – big shift in thinking and need to educate those departments

· Important for leadership to educate and teach regarding the shifting of roles to both principal and special education department

· Resources Issue, need to reallocate resources

· Legislation behind, January 1, 2009 – every district has to have a plan on how they are going to implement this RtI system 

· Whole school concern and initiative

· Work within the school’s systems, less threatening – what are you going to do to meet the needs of all of your students, some students, and individual students?

· Supporting Social Competence & Academic Achievement
· Developing Components
· If we implement a three-tier model, what’s going to make this work?
· Do you have administrative support?  When you are looking at the triangle, if you don’t have the support, it’s not going to work? 

· Effective Behavior Support gives you clear idea of priorities, look at where the students are academically, are you going to be able to monitor students? 
· Practices 
· SET and SAPSI tells you how much is in place
· Data
· Who should we focus on?  Quick temperature readings on a universal basis where our students are
· If the whole first grade is having trouble and then check on what happened in kindergarten and make data-based decisions
· Practices behind what we are doing, not about a packaged program – evaluation needs to be done
· Use own textbooks, etc, use Backward Design delivery as scientifically-based piece
· Discussions re: basic skills or content area issue?  
· Huge debate in Elementary school, scientifically based is a concern – core curriculum easier to ensure program is scientifically-based – At high school level it is the approach and delivery and not the program
· Teaching strategies that are evidence-based 
· If 80% of students are on track, then not going to look deeper into the evidence-based 
· Classroom Instruction that Works is a book that gives examples 

· Systems: Core Features
· Administrative support
· Representative team
· Integration/coordination with other initiatives
· Budgets/support
· Internal capacity
· Structures and systems for carrying out practices
· Use of data to evaluate process and outcome
· Problem Solving Method
· How do we look at data?  How do we make decisions?
· 4 steps we will be using 
· Problem Identification

· Problem Analysis

· Plan Development

· Plan Evaluation

· This is the structure and thought process we want to be using as a methodology on how to approach the problems

· These questions need to be asked at every tier of the system

· Data Based Decision Making

· A process at all three tiers

· Wording a little different at the different levels, what kind of curriculum would address the needs of 80% of the students 

· Where do we start our work?  Problem ID

· Planning with Data

· The first thing we need to do is have a data collection process in play

· Purpose of Assessment

· Who has problems? Screening – look at all students

· Why is the problem occurring? Diagnostic – hypothesize 

· Is our instruction working to fix the problem?  Progress Monitoring – a couple times of year, end of year does NOT help us guide instruction, need it collected on a continuous basis, level of intensity of problem increases data collected

· How well are we doing overall? Outcome/Accountability

· What Assessment Systems Does Your District/School/Grade Level Use for Each Purpose

· A helpful tool to look at to see if there are gaps or overlap

· Want to collect data for a reason and a specific purpose

· Identifying Tools for Various Purposes

· Doesn’t have to serve only one function (i.e. can use something for screening and for progress monitoring)

· Try to break it down by different areas, but often don’t look at the academics and behavior together

·  Problem solving needs to happen around all issues together

· At the high school level this is uncharted territory – perhaps not a standardized assessment in high school

· Universal screening for academics and behavior has just come up in contract negotiations in Springfield  

· MAZE screening examples handed out

· A Secondary Problem-Solving Model

· High schools are a little different because assumption is that students all know how to read – don’t need to worry about teaching reading

· Distinction: Basic Skills or Functional Literacy Problem? 

· If yes, focus on teaching children how to read as universal 

· If no, content area 

· Do we look at state test scores to figure this out?  Need to be creative on how we figure it out

· What Assessment System (Went back)

· are you allowed to redefine the function of a tool?

· Need to evaluate the tools you are using, need to understand the purpose of the tool

· I.e. don’t want to use a screener for a diagnostic tool

· Working with school in finding out what the strengths are of the tools they are using 

· Need universal screening system in place for large numbers (How often are they supposed to be done?  Depends on what you use it for)

· Screeners as Indicators – piece of information that can act as a red flag, not going to give us in-depth information and let us know if we are going to need to take next steps

· Progress monitoring tools need to be comparing the same thing that is the issue on screening tool 

· MAZE and Reading CBM 

· Both reading indicators, general indicator of overall reading success

· Can give it to the whole class in a short amount of time 

· Has been done in the high school level 

· Whole class monitoring is so important, i.e. need to know when they end if before 3 minutes

· Teacher buy-in so important, make bottom 20% clear

· Sensitive to changes in intervention, not 100%, but works as a net in order to catch the students that are having real needs – quick temperature reading

· Set goals on school-wide basis and can look at group or supplemental instruction, individualized instruction

· Where does this fit in the PD model?

· Depends on the answer on whether basic skill 

· Depends on the school as well and their individual understanding of assessments 

· Every intervention – how much is in place, impact data  

· Don’t negate each other, articulation important

· Leadership – not housed in one department, possibly in advisory or homeroom and not tied to English teachers, everybody needs to be involved where will everyone get it and it not get locked into one department

· Different approaches depending on the tool

· Start with what the data says and take data first, identify students or is it a school-wide issue?

· Could fold into CPS schools and other schools – there is time already allotted

· Those who are identified at risk we can assess frequently 

· If 70% of students below benchmark, then it is a school-wide issue

· Progress monitor lots of students, if not working for a few students, then create a more intensive intervention for specific students, more data to understand why the problem is occurring for that student

· SYSTEMS - Don’t hand out any intervention without direct instruction on how to do it, make sure it is being implemented with integrity

· Initial training important and observe and give feedback

· Administrative support important

· Adjustment will probably be needed 

· Concerns regarding MAZE as predictive for ELL students

· Possibly shortening MAZE

· Important that in addition to using material that’s closer to instructional level but also using the level they are supposed to be at as a measure at certain times

· Collecting academic data in a way that is similar to ODR and decisions made for behavior but instead academic decisions – very different

· Foundation concepts of universal data systems

· Summative vs. formative evaluation

· Summative = summary

· After teaching and learning, measures end result, done to late (can’t be used for planning)

· Ex. High stakes test

· Formative = forming what is occurring as we are going

· While teaching, informs instruction, tests skills as they are being formed

· Sensitive to growth over short periods of time

· Ex. CBM

· General Outcome Measures

· General outcome measures from other fields

· I.e. medicine measure height, weight, temperature, and/or blood pressure

· Common Characteristics of GOMs – why education

· Simple, accurate, inexpressive

· Can be routine

· Ongoing and frequent

· Shapes and forms decisions

· GOMs

· Progress monitoring

· Tools need to meet criteria of GOM

· Needs to be sensitive to rate of increase in task performance

· Can be used to build effective programs

· Academics

· Have GOMS for all ares (reading, math, writing, spelling)

· Behavior

· ODRs, absences, tardy’s

· Universal screening practices: the contemporary way

· Universal screening and benchmarking data at the beginning of the year

· School leadership determines whether to use norms or standards based discrepancy

· Teams uses data to make problem identification decisions

· Match programs and resources to needs of students

· Universal screening: problem ID

· Advantages: prevent problems and intervene early, doesn’t place reliance on teachers to refer a student (some might over or under refer), all students are placed into programs based on their education need at the beginning of the year

· Disadvantages: takes a lot of planning ahead of time, universal screening data may not be accurate – look at other pieces of data to confirm or refute, requires a systems commitment

· High level of mobility – different students at time one and time two

· Break it down of groups of students, or track of student
· Big Ideas of Universal Screening
· Use GOMS
· Ensure accountability
· Different from, but related to, summative high-stakes test
· Motivation needs to be about student and not accountability
· What do you need for universal screening?
· General indicators of critical skills
· Repeatable
· Quick
· Cost-effective
· Able to ID students who need more assessment
· Predict future performance
· ID whether there is a problem with the system
· Allows individuals within the system to determine the extent to which the problem is occurring
· [this could be a rubric for school’s system of benchmarking]
· for Teachers (and students)
· early ID
· instructional planning
· for Parents
· opportunities for communication
· accountability
· for Administrators
· resource allocation/planning and support
· accountability
· slide 42: example of what the data might look like

· Benchmarking

· Is collecting data over time so we can see the growth of all students

· Need to know if above-average students are making growth so that their lack of growth can be addressed

· Is the student making growth in comparison to him or herself?  Do they need more enrichment?

· Formative assessment specific to secondary schools

· CBM: Does not get more difficult as year goes on so that the points are comparable

· R-CBM

· Independent but related to curriculum (not taken right out of text, but related to grade’s materials)

· MAZE

· Can be done whole class, but takes a little longer in terms of scoring

· Vocabulary Matching

· Test on critical vocab that needs to be taught and mastered

· How to use this information:

· Use cut scores to identify students needing different types of services

· Example data – high school

· Graph showing how students did overall (percentage of student above and below target)

· Discuss – what would you do if this was your school and your data

· First graph – MAZE scores

· 9th graders – 23% were below criterion for success

· borderline system issue (above 20% = systems issue, this is close)

· Second graph – R-CBM

· 9th graders – 45% below criterion – system issue

· more of a basic skill issue

· recommendation: mutlisyllabic decoding, with vocab and comprehension pieces

· benchmarking – catches those who were placed in the wrong placement

· R-CBM takes more time, but is the more sensitive one that is necessary to catch the ones in the wrong placement

· [Similar process to SWIS for behavior]

